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PERMBLEDHJE

Pérvoja ndérkombétare si dhe praktika e organizatés Shérbimet Sociale Bethany déshmojné
se partneriteti ndérmjet agjencive publike, sektorit privat dhe organizatave té shoqérisé civile
pérbén njé element kyg né adresimin e sfidave né sistemin e shérbimeve sociale. Artikulli
argumenton se kalimi nga qasja institucionale drejt asaj komunitare ka sjellé ndryshime
thelbésore né tipologjiné dhe kulturén e menaxhimit té shérbimeve. Historikisht, trajektorja
¢ ofrimit t&é kujdesit pér fémijét ka ndjekur njé zhvillim nga kujdesi familjar te iniciativat
private dhe organizatat e shoqgrisé civile, pér té kaluar mé pas né pérgjegjési té shtetit. Pas
viteve 1990, né Shqipéri kjo trajektore kaloi né kahun e kundért, nga shteti si 1 vetmi ofrues
shérbimesh sociale, tek sektori privat dhe organizatat e shoqérisé civile, t€ cilat plotésuan
hendekun midis nevojave t€é fémijéve dhe shérbimeve publike. Kjo qasje ka mundésuar
risi né menaxhimin e shérbimeve sociale, duke sjell€ rritje té cilésisé. Metodologjia krahas
shqyrtimit té literaturés, t€ bazés institucionale té shérbimeve sociale dhe studimin e rastit,
sjell edhe pérvojén 10 vjegare té autoreve (2015-2025) né Shérbimet Sociale Bethany.
Studimi 1 rastit t€ partneritetit mes organizatés Shérbimet Sociale Bethany me Shtépiné
e Fémijés 0-5 vjeg¢ “Hannah & Rozafa” né Tirané dhe me bashkiné Tirané pérfagéson njé
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model t€ suksesshém t& zbatimit t&€ parimeve té partneritetit publik — privat. Ky model
ka sjellé pérshtatje strukturore, shtim té kapitalit njerézor e financiar, aftési alternative
menaxheriale dhe krijimin e njé kulture té re pune, duke garantuar vleré t& shtuar né
shérbimet pér fémijét.

Fjalé kyce: Partneriteti publik — privat — shoqévi civile, shévbime alternative pér femijét, gasjn
me qender femijen, vazhdimesi e shévbimit né komunitet.

Megi XHUMARI éshté Drejtuese e Programeve Sociale prané organizatés “Shérbimet Sociale Bethany”
né Tirané dhe pedagoge me kohé té pjesshme né departamentin e Punés dhe Politikés Sociale, Fakulteti
1 Shkencave Sociale, Universiteti i Tiranés, ku ndjek edhe studimet doktorale (2022-2025. Me dy
diploma Master dhe Post-Master nga Springtield College, Massachusetts, SHBA, me specializim né
Puna Sociale né Praktiké té Avancuar me Fémijét dhe Adoleshentét, fitoi edhe pérvojé profesionale si
psikoterapiste (2012-2015).

Prof. Asoc. Dr. Juliana AJDINI éshté pedagoge dhe kérkuese shkencore né Departamentin e Punés
dhe Politikés Sociale, Fakulteti i Shkencave Sociale, Universiteti 1 Tiranés, ku jep mésim qé prej vitit
2004. Fushat e saj té ekspertizés kérkimore dhe profesionale pérfshijné té drejtat sociale dhe té njeriut,
baraziné gjinore, pérjashtimin social dhe zhvillimin e komunitetit. Ajo ka njé pérvojé té konsoliduar né
zhvillimin e kurrikulave universitare, trajnimin e profesionistéve té fushés sociale, si dhe né udhéheqjen
¢ projekteve kérkimore dhe konsulencave pér institucione publike dhe partnere ndérkombétare. Eshté

autore e disa botimeve akademike si brenda ashtu dhe jashté vendit.

Decentralizimi i shérbimeve sociale

Ndryshimi i paradigmés qé shérbimet
sociale duhet t€ projektohen duke pasur
né gendér nevojat e individéve dhe jo
rreth asaj qé konsiderohet e pérshtatshme
pér institucionin, ¢shté kusht esencial
pér shérbime cilésore. N¢ fillim t€ viteve
1990, kontrolli 1 centralizuar shtetéror,
pamjaftueshméria e investimeve publike,
nevojat sociale né rritje pér kujdes ndaj
témijéve, sollén si domosdoshméri
pjesémarrjen e sektorit jo publik né shérbimet
sociale. Kjo u sanksionua né Kushtetutén e
Republikés sé Shqipérisé ku pércaktohet se,

Shteti, brenda kompetencave kushtetuese dhe
mjeteve qé disponon, si dhe né plotésim t&
nismés dhe t€ pérgjegjésisé private, synon:
¢) arsimimin dhe kualifikimin sipas aftésive t&
fémijéve dhe té t€ rinjve, si dhe t& personave
té pazéné me pung;

d) njé mjedis té shéndetshém dhe ekologjikisht
t€ pérshtatshém pér brezat e sotém dhe té
ardhshém;

¢) pérkujdesjen dhe ndihmén pér t&€ moshuarit,
jetimét dhe invalidét .... (KSh, 1998, n. 59)

Tranzicioni 1 pas viteve ‘1990-t¢ ka qené njé
periudhé e decentralizimit t&é shérbimeve
publike né shéndetési, arsim, pérkujdesin
social, etj., duke sjellé rritjen e ofertés sé
shérbimit pér tju pérgjigjur njé rritjeje masive
t€ kérkesave sociale si rezultat i problemeve
sociale t€ papunésis¢, varférisé, emigracionit,
etj. Decentralizimi funksional solli qé njé
pjesé e pérgjegjésive té kalonin nga shteti tek
subjektet private apo organizata t€ shoqérisé
civile (OSHC), duke synuar njé tipologji
mé t€ pasur dhe standarde mé té larta t€
shérbimeve publike (Xhumari, 2018).
Metodat e menaxhimit té shérbimeve
sociale nga OSHC pérfshijné perspektivén
e garantimit t€ t€ drejtave té fémijéve pér
kujdes prindéror, si dhe perspektivén e
profesionistéve t€ udhéhequr nga interesi
mé i larté 1 fémijés né t€ gjitha vendimarrjet
e tyre. Kjo manifestohet né fleksibilitet né
shérbimet sipas nevojave, duke respektuar
zgjedhjet e fémijéve, role t€ reja sociale si
tamilja kujdestare pa lidhje gjaku, ménjanim
1 burokracive shtetérore qé kursen kohé
dhe energji, duke i dhéné pérparési punés
s¢ profesionistéve me njerzit dhe duke e
pérshtatur menaxhimin e shérbimeve sociale
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me kushtet e ekonomisé sé tregut. N¢ rastin
¢ partneritetit midis institucioneve publike
dhe subjekteve jopublike, shteti mban rolin
kryesor té rregullatorit pérmes vendosjes sé
standardeve, kritereve, etj., kurse subjekti
jopublik ofron shérbime shtesé, investime né
infrastrukturé dhe burimet njerézore, ekipe
multidisiplinare profesionistésh, si dhe njé
model t€ ri menaxhimi t€ shérbimeve sociale.
Partneriteti publik - privat né Shqipéri, duke
pérshtatur modelet ndérkombgétare, pérpiqet
té ndérthuré elementét pozitivé té té dy
sektoréve, ku sektori jopublik respekton
kuadrin rregullator shtetéror, duke ofruar
shérbime inovative dhe kapital shtesé.

Ky artikull pérmes studimit té rastit t&
partneritetit mes Shtépisé s¢ Fémijés 0-5 vjeg
“Hannah & Rozafa” Tirané me organizatén
Shérbimet Sociale Bethany, sjell analizén e
nj¢ modeli suksesi né¢ shérbimet sociale pér
fémijét pa kujdes prindéror. Nése né seksionin
e paré paraqiten disa nga transformimet
decentralizuese pér pérmirésimin e cilésisé
s¢ shérbimeve sociale, né seksionin e dyté
analizohen aspekte t€ partneritetit publik —
privat- shogéri civile. Né seksionin e treté
specifikohet rasti studimor 1 partneritetit mes
Shérbimet Sociale Bethany dhe Shtépisé¢ sé
Fémijés 0-5 vjec “Hannah e Rozafa”; si dhe
Bashkis¢ Tirané, pér realizimin e shérbimeve
sociale pér fémijét pa kujdes prindéror. Seksioni i
konkluzioneve shérben si epilog pér té reflektuar
mbi modelet e suksesshme t& partneritetit né
sistemin e shérbimeve sociale pér fémijét.

Metodologjia

Ky artikull bazohet né njé qasje kérkimore
cksploruese me natyré reflektuese dhe
analitike, duke pérdorur modelin e studimit
té rastit (case study) pér té analizuar
ndértimin, zbatimin dhe zhvillimin e njé
forme partneriteti institucional pér ofrimin e
shérbimeve sociale pér fémijét. Rasti konkret
1 analizuar ésht€ ai 1 Shtépisé s¢ Fémijés
0-5 vje¢ “Hannah & Rozafa”, institucioni
i vetém publik residencial pér fémijét pa

kujdes prindéror 0-5 vje¢ né Tirané, e
cila pérfagéson njé pérvojé unike dhe té
qéndrueshme té bashképunimit publik-
privat-OSHC né fushén e shérbimeve té
kujdesit social pér fémijét. Burimet empirike
té pérdorura pér kété studim pérfshijné:

s Dokumentacionin institucional té
partneritetit (marréveshje, plane
veprimi, raporte monitorimi);

= Ligje dhe politika kombétare qé lidhen
me decentralizimin, shérbimet sociale
dhe mbrojtjen e fémijéve;

= Raporte té organizatave partnere
dhe institucioneve publike qé kané
mbéshtetur modelin;

= Monitorim té vazhdueshém mbi
ecuriné dhe sfidat e zbatimit gjaté njé
periudhe dhjetévjeqare.

Njé nga vegorité e metodologjisé sé ndjekur
éshté pérfshirja direkte e autoréve né
projektimin dhe zbatimin e kétij modeli
partneriteti. Kjo 1 jep artikullit njé nivel
té larté autenticiteti dhe njohje té thellé
té kontekstit, por njékohésisht kérkon
ndérgjegjésim pér pozicionalitetin e autoréve.
Artikulli nuk pretendon objektivitet t€ pastér
akademik, por pérfagéson njé pérvojé té
brendshme té dokumentuar né ményré
kritike, me géllimin pér t€ nxjerré mésime
dhe pér t€ ndar€ praktika té mira.

Kufizimi kryesor metodologjik &shté
se ky &shté njé rast 1 vetém dhe nuk mund
té gjeneralizohet pér té gjitha kontekstet
vendore. Megjithaté, pér shkak té natyrés sé
tij sistematike, jetégjatésisé dhe ndérveprimit
institucional, modeli i paraqitur pérbén
njé shembull referues pér studiues dhe
praktikues qé synojné té zhvillojné forma té
ngjashme partneriteti né kontekste té tjera.

Partneriteti publik - privat
- shoggri civile

Reforma e shérbimeve publike si njé ¢éshtje
prioritare pér t’i sjellé shérbimet mé afér
nevojave dhe pér té pérballuar sfidat e
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garantimit té té drejtave sociale, nxorri
né pah domosdoshmériné e tipologjive
té reja pér ofrimin e shérbimeve. N&
thelb t€ tyre qéndron orientimi i sektorit
publik drejt pérshtatjes sé mekanizmave
té tregut pér t€ pérmirésuar efigiencén dhe
efektivitetin, si dhe krijimi i hapésirave qé
sektori privat dhe OSHC t€ jené ofrues
direkt né shérbimet sociale. Pér shkak t&
nj€ hendeku t€ madh né infrastrukturén e
sektorit publik, trashéguar nga e kaluara,
potenciali i partneritetit publik — privat
— shogqéri civile si burim i financimit
alternativ u pranua lehtésisht nga qeverité
shqiptare, té cilat béné pérpjekje té shumta
pér té krijuar njé mjedis té pérshtatshém pér
to (Angjeli, 2019). Késhtu, nga dominimi
vetém 1 sektorit shtetéror t€ shérbimeve,
pas viteve 1990 shteti kérkon partneritet
me sektorin privat dhe OSHC si burime
alternative pér té pérmbushur kérkesat né
rritje pér shérbime pér fémijét e braktisur.
Rritja e papunésisé, varféria masive,
emigracioni i1 pakontrolluar e té tjera
fenomene g€ kané shoqéruar tranzicionin
shqiptar, sollén futjen e sektorit privat dhe
té¢ OSHC-ve si ofrues t€ shérbimeve sociale,
me mbéshtetjen e donatoréve té huaj.
Ratifikimi 1 konventave ndérkombétare
dhe vendosja e standardeve kombétare té
cilésisé s¢ shérbimeve sociale, konsiderohen
po ashtu faktoré q¢ imponuan partneritetin
publik privat.

Historikisht ka qené familja institucioni
bazé q¢é pérmbushte nevojat e fémijés,
pastaj hyné né lojé bamirésité private
apo OSHC, si dhe sektori privat. Kur
mekanizmat e alokimit né tregun e liré
déshtuan, doli nevoja e ndérhyrjes sé shtetit
pér t€ garantuar shérbimet ndaj fémijéve
pa kujdes prindéror, si njé ményré pér t€
kapércyer dhe plotésuar dobésité e familjes
dhe tregut. Pas vitit 1990 né Shqipéri
ndodhi procesi né kahje t€ kundért, ku shteti
humbi kapacitetin e t€ genit 1 vetmi ofrues
shérbimesh sociale, duke hapur mundésité
drejt sektorit privat dhe shoqérisé civile, t&

cilat plotésonin hendekun midis nevojave
dhe shérbimeve publike.

Komisioni Evropian, né Guidén pér
nj€ Partneritet Publik Privat t€ Suksesshém
(2003), ka identifikuar rolin e réndésishém
té sektorit privat né disa aspekte si:
sigurimin e kapitalit shtesé; sigurimin
e aftésive alternative menaxhuese dhe
zbatuese; sigurimin e vlerés s¢ shtuar ndaj
pérfituesit t€ shérbimit dhe komunitetit;
identifikimin mé t€ miré t€ nevojave dhe
shfrytézimin optimal t€ burimeve (De la
Motte and Hall, 2003). Politikat mbi PPP
u zhvilluan paralelisht me krijimin dhe
rishikimin e njé kornize rregullatore té
pérshtatshme pér kété bashképunim. Rasti i
Suedisé tregon se pas pérfshirjes s¢ sektorit
privat né projektet e ndértimit, ato u lejuan
té marrin pjesé gjithashtu né prokurimet
publike né arsim, shérbimet e kujdesit pér
moshén e treté, kujdesit shéndetésor apo
shérbimeve té tjera publike. N¢ kété ményré
jané shfaqur né praktiké njé varietet i gjeré
partneriteti publik privat, si njé pérpjekje
e géndrueshme dhe e koordinuar ku si
sektori publik dhe ai privat kontribuojné
né planifikimin dhe burimet e nevojshme
me qéllim pérmbushjen e objektivave té
pérbashkéta dhe t€ veganta. PPP shihet si
ndarje e pérgjegjésive, ndarje e rrezikut,
ndjekja e objektivave té pérbashkéta apo
té veganta, investim i1 pérbashkét dhe
pérfitim i dyanshém. Partneriteti pérfshin
marréveshje kontraktuale bashképunuese,
aktivitete té pérbashkéta pér zhvillimin e
programeve dhe shérbimeve publike (Gjini,
2017). Né rastin e nénkontraktimit sektori
privat pérfshihet pjesérisht né sigurimin e
njé shérbimi qé mé paré ofrohej nga sektori
publik. N¢ kété rast ka njé transferim shumé
t€ vogél t€ kontrollit apo rrezikut né sektorin
privat dhe nuk ka pérfshirje té réndésishme
té sektorit privat né vendimmarrje. Ky
¢éshté rasti i partneritetit midis Shérbimeve
Sociale Bethany dhe Shtépisé s¢ Fémijés 0-5
vje¢ “Hannah & Rozafa” dhe té bashkisé
s¢ Tiranés.
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Me qéllim shmangien e rreziqeve,
geverité mund t€ adoptojné njé cikél té
ploté t& partneritetit g€ i jep vémendjen e
duhur té gjithé fazave, g€ nga planifikimi,
zbatimi e deri tek menaxhimi e monitorimi
(Deloitte Research, 2013). Kjo vémendje
me té drejté ka gjetur vend dhe &shté
pasqyruar né kuadrin ligjor qé rregullon
partneritetin publik privat né vende té
ndryshme, pérfshiré edhe Shqipériné ku
&shté harmonizuar legjislacioni 1 Bashkimit
Europian. NE fillim té viteve 2000 u béné
pérpjekje nga Banka Botérore pér miratimin
e granteve nga qeverisja vendore pér té
kontraktuar shérbime sociale komunitare,
por kjo mbeti njé praktiké sporadike né
kushtet g€ bashkité mbetén me burime t&
kufizuara pér mbéshtetjen e shérbimeve
sociale (World Bank, 2001). Marrédhénia
ndérmjet subjekteve private dhe autoriteteve
pérveg ofrimit té shérbimeve mund té
pérfshijé edhe investime, modernizimin dhe
mirémbajtjen e faciliteteve, duke reduktuar
kostot e buxhetit té shtetit.

Partneriteti n€ shérbimet sociale pér
fémijét pa kujdes prindéror - studim
rasti “Hannah & Rozafa”

Q¢ né vitin 1991, organizata amerikane
Bethany Christian Service Global (BCSG)!
ofroi mbéshtetjen e saj pér pérmbushjen e
nevojave t€ fémijéve pa kujdes prindéror né
Shqipéri, duke filluar me investime kapitale
né ndértimin e godinave pér Shtépiné e
Fémijés 0-5 vje¢ “Hannah & Rozafa”,
institucioni i vetém publik residencial pér
témijét pa kujdes prindéror 0-5 vjeg né
Tirané. Kétu nis partneriteti me Ministriné
¢ Shéndetésisé? pér krijimin e njé¢ mjedisi
jetese t&é pérshtatshém pér fémijét jetimé
0-5 vjeg, ku krahas investimit kapital u

rimodeluan struktura e shérbimeve pér t’ju
pérgjigjur nj¢ modeli t€ ri shérbimesh pér
témijét, sa mjekésor po aq edhe social. Kjo
nismé pérputhej me prirjet ndérkombétare
pér reformimin e shérbimeve sociale drejt
modeleve mikse (Handicap International,
2004). Zgjerimi i tipologjisé s¢ shérbimeve
dhe sigurimi i vazhdimésisé sé tyre drejt de-
institucionalizimit, zhvendosjes s¢ fémijés
né familje, koincidoi edhe me futjen pér
heré t€ paré t€ birésimit ndérkombétar
me SHBA, pér rastet e fémijéve qé nuk
pérzgjidheshin nga familjet shqiptare.
Né vitin 2010, koncepti i vazhdimésisé
u zhvillua mé tej me pilotimin pér heré
té paré t€ familjeve kujdestare pa lidhje
gjaku, pérmes njé partneriteti g€ pérfshinte
Shérbimet Sociale Bethany, Shtépiné e
Fémijés 0-5 vjeg¢ “Hannah & Rozafa” dhe
Bashkiné e Tiranés.

Rritja e cilésisé sé shérbimeve
pér fémijét u synua me financimin e
profesionistéve té shkencave sociale qé
mungonin né strukturat e institucionit
residencial si punonjés socialé dhe psikologé.
Q¢ né vitin 1992, Bethany Christian Service
Global pérmes kontratés me Ministriné e
Arsmit mbéshteti krijimin e Fakultetit t&
Shkencave Sociale me hapjen pér heré té
paré t€ Departamentit té Punés Sociale. Me
krijimin e Ministrisé s¢ Punés dhe Céshtjeve
Sociale (1992), Bethany Christian Service
Global vazhdoi partneritetin pér zhvillimin
¢ kapaciteteve t€ késaj Ministrie, duke iu
mundésuar punonjésve té saj me profesione
t€ ndryshme njé kurs pasuniversitar 1-vjegar
né Puné Sociale. Pra, kontratat e para té
kétij subjekti privat ishin si me Ministriné
e Shéndetésisé, me Ministriné e Arsimit
dhe me Ministrin€ e Punés dhe Ceshtjeve
Sociale pér njé qasje multidisiplinare né
shérbimet sociale pér fémijét pa kujdes

! Bethany Christian Services Global, (BCSG) éshté njé organizaté kristiane jo fitimprurése me veprimtari
ndérkombétare me qendér né Grand Rapids, Michigan, US, me pérvojé ndérkombétare né 18 shtete, qé
synon t€ sigurojé njé vazhdimési né shérbimet sociale pér fémijét. https://bethany.org/

2 Né vitin 1991 Shtépité e Fémijés 0-5 vjeg ishin nén autoritetin e Ministrisé s¢ Shéndetésisé.
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prindéror. Bethany Christian Services
Global themeloi né vitin 2001 organizatén
shqiptare t€ shoqérisé civile “Shérbimet
Sociale Bethany™, pér té vijuar ofrimin
¢ shérbimeve népérmjet partneritetit té
OSHC vendase me institucionet publike.

Shérbimet Sociale Bethany ofron né
ményré té drejtpérdrejté shérbimet pér
fémijét pa kujdes prindéror t€ vendosur né
Shtépiné e Fémijés 0-5 vjeg “Hannah &
Rozafa” né pérmbushjen e interesit mé té
larté té fémijés. Ky model, megjithése ruan
njé qasje me orientim publik, pérfagéson
njé hap pérpara né drejtim té pérfshirjes
s¢ sektorit privat né shérbimet sociale.
Pérmes ekspertizés sé stafit profesionist,
Shérbimet Sociale Bethany rrit kapacitetet
e institucionit residencial, menaxhon
procesin e de-institucionalizimit té
fémijéve qé pérbén njé risi duke krijuar
marrédhénie té drejtpérdrejta me familjet
kujdestare g€ 1 evidenton pérmes njé pune
intensive né komunitet. Shérbimet Sociale
Bethany organizon trajnime, si pér familjet
kujdestare, ashtu edhe pér profesionistét né
shérbimet pér fémijét.

NEé kété model partneriteti, thelbésore
éshté q¢ t€ gjitha hallkat t€ funksionojné
né ményré té sinkronizuar, pasi ¢do
moskoordinim né njérén prej tyre, ndikon
drejtpérdrejt né ngadalésimin e gjithé
procesit. Kjo arrihet duke ruajtur njé
ekuilibér mes interesit té institucionit
publik dhe Shérbimet Sociale Bethany,
pérmes njé modeli menaxhimi g€ promovon
rritjen e cilésisé sé shérbimit. Kontratat
e partneritetit mes tyre jané¢ konceptuar
si marréveshje afatmesme, té dedikuara
shérbimeve qé evoluojné me kalimin e
kohés, né pérputhje me nevojat specifike
té fémijéve dhe zhvillimin e shérbimeve
alternative, si¢ €shté rasti 1 shérbimit té

kujdestarisé pér fémijét né institucion nga
familje pa lidhje gjaku.

Shérbimet Sociale Bethany, prej gati
25 vijetésh, refekton modelin e suksesit té
partneritetit me institucionin e shérbimeve
t€ pérkujdesit shoqéror “Hannah & Rozafa”
me objekt “Pérmirésimi 1 shérbimeve té
kujdesit dhe mbrojtjes pér fémijét, bazuar
né standardet e shérbimeve shoqgrore, pér té
garantuar interesin mé té larté té fémijéve”.
Ky model bashképunimi me partnerin
kryesor ndérkombétar BCSG ka shérbyer
s1 njé pérvojé e ¢muar dhe e transferueshme
pér ndértimin e marrédhénieve té€ ngjashme
me institucione publike si bashkia e Tiranés.

NE kuadrin e reformave decentralizuese
té vitit 2015, pushtetit vendor iu kaluan
pérgjegjésité pér shérbimet sociale pér
témijét dhe 61 bashkive iu pércaktua
njésia e Mbrojtjes s¢ Fémijés né strukturat
e tyre organizative (KSh, 2015). N¢&
kété kontekst kané vijuar marréveshjet e
bashképunimi ndérmjet Shérbimet Sociale
Bethany me Bashkiné e Tiranés, si dhe
me até t& Shkodrés e t€ tjera mé pas, pér
zbatimin e shérbimit t€é kujdestarisé pér
témijét pa kujdes prindéror, si njé formé
e re e shérbimeve alternative me baza
komunitare. Marréveshja e bashképunimit
me bashkiné e Tiranés mbéshtetet né njé
kuadér ligjor mé t€ zgjeruar, duke gené se
pérgjegjésité e bashkisé jané mé té gjera sesa
ato t€ nj¢ ofruesi shérbimesh, si Shtépia e
Fémijés. Objekt kryesor i késaj marréveshje
éshté pérmirésimi i miréqenies fizike dhe
psikologjike té fémijéve t€ institucionalizuar
né Shtépisé s¢ Fémijés 0-5 vje¢ “Hannah &
Rozafa”, pérmes vendosjes s¢ tyre né familje
kujdestare pér njé periudhé té pacaktuar.
Gjaté késaj periudhe synohet fuqizimi i
tamiljes biologjike, si pérgjegjési e baskisé,
pér t&¢ mundésuar ribashkimin me fémijén,

3N& 07.05.2001, Shérbimet Sociale Bethany (SHSB) rregjistrohet si person juridik prané Gjykatés Tirané,
si organizaté e pavarur shqiptare e shoqérisé civile, ¢ pérmes marréveshjes sé partneritetit me BCSG,
vazhdon aktivitetet e iniciuara prej saj dhe projekte té tjera té iniciuara prej saj dhe t€ financuara nga dona-
tor€ té€ ndryshém vendas apo t€ huaj. https://bethany.org/
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nése kjo pérkon me interesin mé té larté té
témijés. NE rastet kur ribashkimi nuk éshté
1 mundur, parashikohet vendosja e fémijés
né nj€ familje birésuese ose né kujdestari
afatgjaté, deri né€ arritjen e moshés pér jetesé
té pavarur (KSh, 2016).

Reflektime dhe pérfundime

Partneriteti publik — privat — shogéri civile
né¢ Shqipéri, ndonése né faza té brishta
zhvillimi, po konsolidohet pér té krijuar
modele t€ qéndrueshme dhe té suksesshme
né fushén e shérbimeve sociale pér fémijét
pa kujdes prindéror. Ky partneritet, jo vetém
q¢ mundéson njé zgjerim té tipologjisé
s¢ shérbimeve alternative pér fémijét, si
kujdestaria, por edhe zhvillim t€ kapaciteteve
té shérbimeve publike, me struktura shtesé
menaxheriale dhe burime financiare, me
ckipe profesionale multidisiplinare, duke
sjellé njé vler€ té shtuar pér pérfituesit dhe
rritjen e standardeve t€ cilésisé s¢ shérbimeve
pér fémijét pa kujdes prindéror.

Ky model partneriteti i suksesshém
pérballet vazhdimisht me sfida té
natyrés ligjore, financiare, teknike dhe té
konkurrencés sé ndershme. Domosdoshmeéria
pér njé kuadér té qarté rregullator pér
miréfunksionimin e partneritetit, duhet
té mos krijojé barriera né bashképunimin
efektiv dhe né fleksibilitetin e shérbimeve.
Nése shérbimet sociale jané jetike pér
miréqgenien e fémijéve, partneriteti kérkon
njé rregullim té kujdesshém ligjor dhe
instrumente t€ besueshém monitorimi.

NE partneritetin publik — privat —shoqéri
civile, roli i sektorit publik transformohet nga
ofrues i vetém i shérbimit, né bashkéofrues
dhe monitorues i kontratave t& shérbimit.
Monitorimi i dobét ose, né rastin mé té
keq, mungesa e tij, rrezikon funksionimin
e suksesshém té partneritetit. Komunikimi
1 hapur, 1 vazhdueshém dhe 1 pérqendruar
né objektivat e pérbashkéta té paléve éshté
thelbésor pér t€ garantuar suksesin afatgjaté
t€ bashképunimit. Ndérhyrjet pér zhvillimin

¢ kapaciteteve t€ brendshme t€ institucioneve
publike pérmes investimeve né infrastrukturé
dhe trajnimeve e shkémbimit té pérvojave
mes profesionistéve rrisin besimin mes
paléve t&é pérfshira né partneritet. Né ¢do
fazé té procesit nxirren mésime nga situatat
qé rezultojné t€ pasuksesshme dhe krijohen
mundési pér t€ shmangur pérséritjen e tyre.
Eshté thelbésore qé ky proces reflektimi
dhe pérmirésimi té beéhet pjesé pérbérése
e njé pune institucionale t€ pérgjegjshme
dhe té ndérgjegjshme. Referuar parimeve
t¢ Komisionit Europian, ky partneritet ka
siguruar kapital shtesé, kapacitete té reja
menaxheriale dhe zbatuese, vleré té shtuar
pér pérfituesit, identifikim té nevojave
né komunitet dhe njé pérdorim efektiv
t¢ burimeve pér té mbéshtetur fémijét pa
kujdes prindéror.

Forcimi 1 partneritetit publik—privat—
shoqéri civile kérkon plane komunitare
afatgjata qé shkojné pértej nevojave imediate
t€ fémijéve dhe familjeve, duke garantuar
zgjidhje té géndrueshme pér miréqgenien
e tyre. Hartimi i udhézuesve té qarté
pér praktikén e punonjésve socialé do
té mundésonte zbatimin e sé drejtés sé
témijés pér kujdes prindéror nga Njésité e
Mbrojtjes s¢ Fémijés prané bashkive. Njésité
e geverisjes vendore té térheqin grupet e
interesit, si Urdhéri i Punonjésit Social, té
promovojné praktikat e suksesshme dhe
rrjetézimin profesional té punonjésve té
pérfshiré né shérbimin e kujdestarisé pér
témijét.

Roli i OSHC-ve si Shérbimet Sociale
Bethany té promovohet, jo vetém pér
ofrimin e shérbimeve plotésuese, alternative,
po edhe pér ndérgjegjésimin e komunitetit,
rekrutimin e familjeve kujdestare dhe
trajnimin e tyre, deri né monitorimin e
bashkéveprimit té fémijés dhe familjes
kujdestare me familjen biologjike. T¢ gjitha
kéto shérbime t€ reja alternative, kané nevojé
pér mbéshtetje jo vetém nga donatoré té
huaj, por partneriteti té njihet si reciprocitet
ku bashkia dhe institucionet gendrore si
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Shérbimi Social Shtetéror, t€ marrin pérsipér
pérgjegjésité g€ ju ngarkon legjislacioni.
Ndryshimi i kulturés vendimmarrése,
nga njé model vertikal ku shteti dominon,
drejt njé qasjeje gjithépérfshirése qé vendos
né qendér fémijén, familjen dhe punonjésin
social, éshté njé proces né zhvillim. Kjo

REFERENCA

Angjeli, A. (2019). “Pér partneritetin publik privat”,
Gazeta Panorama, 19 korrik.

DelaMotte, R. and Hall, D. (2003). “The European
Commission’s Guide to Successful Public-
Private Partnerships - a critique”. https://ppp.
worldbank.org/sites/default/files/2025-03/
EC-PPPs-crit-final. pdf (paré mé 20. 03. 2025).

Deloitte Research. (2013). Closinyg the Infrastructure
Gap: The Role of Public-Private Partnerships;
https://www.deloitte.com/ie/en/services/
financial-advisory/research/closing-the-
infrastructure-gap.html (paré mé 25. 03.
2025).

Gyini, A. (2017). “The Improvement of Public
Services Quality Through Public - Private
Partnership in Albania”, International Journal
of Economics, Commerce and Management,
United Kingdom Vol. V, Issue 3, March 2017.
http://ijecm.co.uk/

Handicap International. (2004). “Pértej de-
institucionalizimit: Nga njé Tranzicion i
Pagéndrueshém drejt njé Sistemi Aftésues
né¢ Europén Jug-Lindore”, https://www.
makingitwork-crpd.org/sites/default/

ABSTRACT

kérkon edhe transformim té normave
kulturore mbi rolin e familjes, pérfshirjen
¢ komunitetit né mbéshtetjen e saj dhe
rikonceptimin e rolit té profesionistéve si
ndérmjetésues, késhillues dhe mbéshtetés
t€ zhvillimit té kapaciteteve t€ familjes dhe
institucioneve.

files/2017-03/South%20East%20
Europe%20-%20De-institucionalizimit%20
%28alb%29.pdf (paré mé 20. 04. 2025).

Kuvendi 1 Shqipérisé, KSh. (1998). “Kushtetuta
¢ Republikés s¢ Shqipérisé; Fletore Zyrtare
e Republikés s¢ Shqipérisé, https://qbz.gov.
al/preview/635d44bd-96¢e-4bc5-8d93-
d928cf6f2abd (paré mé 15.04.2025).

Kuvendi 1 Shqipérisé, KSh. (2015). “Ligji nr. 139,
Pér Vetéqeverisjen Vendore’, 1 pérditésuar’,
https://qbz.gov.al/eli/ligj/2015/12/17/139
(paré mé 15.04.2025).

Kuvendi i Shqipérisé, KSh. (2016). “Ligji nr.
121, daté 24.11.2016 ‘Pér Shérbimet ¢
Kujdesit Shoqéror né Republikén e
Shqipérisé; pérditésuar”, https://qbz.gov.
al/eli/ligj/2016/11/24/121-2016 (paré mé
15.04.2025).

World Bank. 2001. “Vulnerability Needs
Institutional Capacities Assessment”.
Washington D.C.

Xhumari, M. (2018). Procesi dhe Institucionet ¢
Politikés Sociale. Pegi. Tirané. ISBN 978-9928-
248-61-9.

International experience, as well as the practice of Bethany Social Services, proves that
partnerships between public agencies, the private sector and civil society organizations
constitutes a key element in addressing the challenges in the social services system. The
article argues that transition from an institutional to a community-based approach has
brought fundamental changes regarding the typology and the culture of service management.
Historically, the trajectory of childcare provision has followed a development from family
care to private initiatives and civil society organizations, and then to the responsibility of
the state. After the 1990s, in Albania the trajectory went in the opposite direction, from
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the state as the sole provider of social services, to the private sector and civil society, which
filled the gap between children’s needs and public services. This approach has enabled
the innovations of social services management, bringing about an increase in quality. The
methodology, in addition to the literature review, the institutional basis of social services
and the case study, also brings the author’s 10-year experience (2015-2025) in Bethany
Social Services. The case study of the partnership between the organization Bethany Social
Services with the 0-5 years old Children’s Home “Hannah & Rozafa” in Tirana and with
the Municipality of Tirana represents a successful model of implementing the principles of
public-private partnership. This model has brought structural adaptation, increased human
and financial capital, alternative management skills and the creation of a new work culture,
guaranteeing added value in services for children.

Keywords: Public - private - civil society partnership, alternative services for childven, child-
centered approach, continuity of service in the community.
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PERMBLEDHJE

Audituesit publiké shtetéroré luajné njé rol ky¢ né sigurimin e transparencés dhe
llogaridhénies né menaxhimin e fondeve publike. Megjithaté, ky profesion shogérohet
me presion té konsiderueshém psikologjik, i cili ndikon jo vetém né performancén
profesionale, por edhe né marrédhéniet familjare dhe kohén e pérkushtuar pér jetén
private. Ky studim shqyrton ndikimin e ngarkesés psikologjike tek audituesit publiké
né Shqipéri, duke u bazuar né intervistat me 100 auditues. Rezultatet tregojné se 28
auditues jané beqaré dhe pérjetojné véshtirési né marrédhéniet sociale; 52 jané prindér ose
prindér t€ vetém dhe raportojné tensione dhe lodhje t€ konsiderueshme né marrédhéniet
familjare; pjesa tjetér, individé mé t€ maturuar, shprehin mungesé té kohés pér veten dhe
aktivitetet personale. Pérballja me individé té audituar q¢ kané shqetésime t&€ ndryshme
rrit ngarkesén psikologjike dhe réndon mbi miréqgenien personale. Pérballimi 1 kétyre
sfidave kérkon strategji efektive menaxhimi té stresit, mbéshtetje institucionale dhe
politika fleksibile pune.

Fjalé kyce: Auditues publik, stres profesional, marvédhénie familjave, Shqipéri.

Almida HOXHA KAFIA ka njé pérvojé né auditimin publik shtetéror mbi njé dekadé, me fokus
kryesor né auditimin financiar dhe té pérputhshmérisé. Som pjesé e Kontrollit t€ Larté té Shtetit
(KLSH) ka marré pjesé né auditimin e pasqyrave financiare, sistemeve t€ menaxhimit financiar dhe
kontrollit, prokurimeve publike, PPP-ve dhe projekteve té financuara nga donatoré ndérkombétaré.
Fokusi i punés sé saj ka gené hartimi 1 raporteve sipas praktikave mé t& mira ndérkombétare, me
qéllim rritjen e transparencés, llogaridhénies dhe besueshmérisé sé publikut. Aktualisht éshté
pedagoge prané Departamentit té€ Kontabilitetit né Universitetin e Tiranés.
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dhe ndikimi né jetén familjare — njé analizé empirike

Hyrje

i menaxhimit financiar shtetéror, i cili
siguron transparencé, llogaridhénie dhe
pérdorim efikas té burimeve publike.
Audituesit publiké pérballen me pérgjegjési
té larta profesionale dhe pritshméri té
vazhdueshme pér té zbuluar pasaktésité
financiare dhe shkeljet ligjore. Megjithaté,
ngarkesa e larté dhe presioni i vazhdueshém
mund té shkaktojné stres psikologjik, 1
cili ndikon né performancén e punés dhe
marrédhéniet personale.

Studiues t&é ndryshém kané identifikuar
lidhjen midis ngarkesés profesionale dhe
lodhjes emocionale tek profesionistét qé
punojné me té dhéna sensitive dhe individé
me nevoja té veganta, duke pérfshiré
audituesit (Smith, 2019; Brown & Taylor,
2020). Né kété kontekst, studimi aktual
synon té shqyrtojé né ményré empirike se si
ngarkesa psikologjike e audituesve publiké
né Shqipéri ndikon mbi marrédhéniet
tamiljare dhe kohén e pérkushtuar pér
jetén private, duke analizuar t€ dhénat e
mbledhura nga 100 auditues té intervistuar.

Metodologjia

Studimi u realizua me 100 auditues publiké
shtetéroré pérmes pyetésoréve t€ strukturuar
dhe intervistave té thelluara. Analiza u
fokusua tek statusi civil, roli familjar, koha
e pérkushtuar pér jetén personale dhe
perceptimi i ngarkesés psikologjike. T¢é
dhénat u kategorizuan sipas statusit civil dhe
moshés pér t€ identifikuar ndikimet specifike
mbi marrédhéniet sociale dhe familjare.
Pér té shqyrtuar ndikimin e statusit civil
dhe rolit familjar mbi kohén pér aktivitete
personale dhe stresin psikologjik, u pérdor
modeli i regresionit linear t€ shuméfishté:

Yi=pO+p1X1i+p2X2i+B3X3i +ei
Ku:
Y i = Koha e pérkushtuar pér aktivitete

personale dhe niveli i stresit psikologjik pér
audituesin i

X1 i = Variabli pér statusin “beqar” (1
= beqar, 0 = tjetér)

X2 i = Variabli pér statusin “prind ose
prind 1 vetém” (1 = prind/prind i vetém,
0 = getér)

X3 i = Variabli pér statusin “individ mé
1 maturuar” (1 = individ mé 1 maturuar, 0
= tjetér)

B0 = Intercept

B1, B2, B3 = Koeficientét e regresionit
q¢ tregojné ndikimin e secilit status civil
mbi Y i

g i = Termi i gabimit

Ky model e bén t€ mundur matjen empirike
t€ ndikimit t€ secilit status civil mbi stresin
psikologjik dhe kohén pér jetén personale.

Rezultatet

Rezultatet e regresionit tregojné:

B2=-0.45, p<0.01 — Prindér ose
prindér té vetém kané ndikim negativ t€
ndjeshém mbi kohén pér jetén personale.

Bl1=-0.25, p<0.05 — Beqarét shfaqin
ndikim negativ mé té ulét, kryesisht né
aspektin social.

p3=-0.18, p<0.05 — Individét mé
t€ maturuar kané ndikim t€ moderuar mbi
kohén pér aktivitete personale.

Kéto rezultate konfirmojné se statusi
civil dhe roli familjar jané prediktoré té
réndésishém t€ ngarkesés psikologjike dhe
kohés sé disponueshme pér jetén personale.

Paraqitur né trajtén e njé infografiku.
Grafiku 1 tregon qarté ndikimin e secilit
status civil mbi kohén pér jetén personale
dhe stresin psikologjik (koeficienti B).

Beqar (-0.25): ndikim negativ i
moderuar, kryesisht né marrédhéniet sociale.

Prind/Prind 1 vetém (-0.45): ndikim
mé 1 larté negativ, reflektim 1 lodhjes dhe
pakésimit t€ kohés pér jetén personale.

Individ mé i maturuar (-0.18): ndikim
1 moderuar negativ, koha pér aktivitetet
personale éshté e kufizuar.
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Tabela 1: Statusi civil i audituesve dhe ndikimi né jetén personale dbe familjare (N=100)

Status civil Numri i Pérshkrimi i ndikimit mbi jetén personale/
audituesve | familjare

Beqar 28 Véshtirési né krijimin dhe ruajtjen e marrédhénieve
sociale; ndjenjé izolimi

Prind ose prind i vetém 52 Tensione dhe lodhje né marrédhéniet me fémijét; pak
kohé pér kujdes personal

Individ mé i maturuar (i 20 Koha minimale pér aktivitete personale; kufizim né

martuar/pa fémijé) pjesémarrijen sociale dhe familjare

Burimi: Autori

Né pérgjithési, té gjithé statuset civile
tregojné ndikim negativ mbi kohén pér jetén
personale dhe rritjen e stresit, ndérkohé
prindérit dhe prindérit e vetém jané ata qé
vuajné mé shumé.

Diskutim

Ngarkesa psikologjike e larté, kérkesa pér
performancé té pandérpreré dhe kontaktet e
vazhdueshme me situata stresuese ndikojné
drejtpérdrejt né marrédhéniet familjare
dhe sociale. Audituesit raportojné lodhje
emocionale, ulje t€ motivimit, tensione
me partnerét dhe fémijét dhe ndonjéheré
ndjenja t€ izolimit social. Koha minimale

pér aktivitetet personale krijon njé sfidé
té vazhdueshme pér ruajtjen e ekuilibrit
mes punés dhe jetés private (Smith, 2019;
Brown & Taylor, 2020).

Studime t€ méparshme kané treguar se
profesione me ngarkesa té larta psikologjike,
té tilla si auditimi, shéndetésia dhe kujdesi
social, lidhen me njé rrezik mé té larté pér
lodhje emocionale, burnout dhe probleme
né marrédhéniet familjare (Maslach &
Leiter, 2016). Né kété kontekst, rezultatet
e studimit toné tregojné se statusi civil
ka njé rol té réndésishém: prindérit dhe
prindérit e vetém pérjetojné mé shumé
tension dhe lodhje, ndérsa individét mé té
maturuar pérballen me kufizime né kohén

N(riiiok_imi i Statusit Civil mbi Kohén pér Jetén Personale/Stresin (B)
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dhe ndikimi né jetén familjare — njé analizé empirike

pér aktivitetet personale dhe pjesémarrjen
sociale.

Koha e kufizuar pér aktivitete personale
nuk éshté vetém njé problem i nivelit
individual, por lidhet edhe me performancén
profesionale. Studimet mbi menaxhimin
e stresit né vendet e punés sugjerojné se
punonjésit q€ nuk kané kohé pér relaksim
dhe aktivitete personale jané mé t€ prirur
ndaj gabimeve dhe uljes sé efikasitetit
(World Health Organization, 2021). Pér
kété arsye, mbéshtetja institucionale dhe
politika fleksibile t€ punés jané treguar t&
efektshme né uljen e stresit dhe pérmirésimin
e miréqenies psikologjike (European Court
of Auditors, 2020; IFAC, 2019).

Ndérveprimet me individé t€ audituar
q¢ kané shqetésime t€ ndryshme kérkojné
aftési t€ avancuara menaxhimi emocional
dhe resiliencé psikologjike. Audituesit qé
marrin trajnim mbi menaxhimin e stresit,
komunikimin efektiv dhe teknikat pér
balancimin e punés me jetén private arrijné
té ruajné ckuilibrin mes jetés personale
dhe detyrimeve profesionale. Kjo éshté né
pérputhje me literaturén ndérkombétare mbi
punonjésit e sektorit publik, ku programet e
mbéshtetjes psikologjike dhe trajnimeve t&
soft skills kontribuojné né uljen ¢ burnout-
it dhe pérmirésimin e efektivitetit (WHO,
20215 IFAC, 2019).

Nga ana institucionale, €shté e
réndésishme qé politika e punés t€ inkorporojé
fleksibilitet pér prindérit dhe individét me
pérgjegjési t& veganta familjare, duke ofruar
mundési pér puné me orar fleksibél, dité
pushimi té pérshtatura dhe mbéshtetje
psikologjike. Kjo gasje kontribuon né ruajten
¢ motivimit, angazhimit dhe performancés
s¢ audituesve, duke minimizuar pasojat
negative té stresit kronik mbi shéndetin dhe
marrédhéniet personale (European Court of
Auditors, 2020).

Pér mé tepér, ngarkesa psikologjike e
larté mund t€ keté pasoja afatgjata, si ulje té
pérkushtimit organizativ, rritje t& shkallés s¢
rotacionit t€ punonjésve dhe ndikim negativ

né cilésing e auditimit. Kjo &shté vecanérisht e
réndésishme pér institucionet publike qé varen
nga ekspertiza dhe pérvoja e audituesve pér té
garantuar transparencé dhe llogaridhénie né
menaxhimin e fondeve publike.

Strategjit€é mé té rekomanduara pér
pérballimin e kétyre sfidave pérfshijné
kombinimin e strategjive individuale (p.sh.,
teknikat e menaxhimit t€ stresit, planifikimi
1 kohés, aktiviteti fizik, meditimi) dhe
strategjive institucionale (p.sh., politika
tleksibile pune, mbéshtetje psikologjike,
trajnime té specializuara). Njé qasje e tillé e
integruar ndihmon jo vetém né pérmirésimin
e miréqenies s¢ audituesve, por gjithashtu
kontribuon né performancén e géndrueshme
dhe cilésore t& procesit t&é auditimit.

Pérfundim

Ky studim nénvizon se profesioni i audituesit
publik, pérveg sfidave profesionale, ka njé
ndikim té réndésishém mbi jetén personale
dhe marrédhéniet familjare. Rezultatet
tregojné se statusi civil dhe roli familjar
jané prediktoré té réndésishém té ngarkesés
psikologjike dhe kohés sé disponueshme
pér aktivitetet personale, me prindérit dhe
prindérit e vetém q¢ vuajné mé shume.

Pérballimi i1 kétyre sfidave kérkon
strategji efektive t€ menaxhimit té stresit,
mbéshtetje institucionale dhe politika
fleksibile pune ¢ mundésojné pérmirésimin
e miréqenies psikologjike dhe ruajtjen e njé
balancé té shéndetshme mes punés dhe jetés
private. Njohja e ndikimit psikologjik té
kétij profesioni dhe zhvillimi i mekanizmave
mbéshtetés jané té domosdoshme pér té
siguruar jo vetém performancén profesionale,
por edhe cilésiné e jetés s¢ audituesve.

Ky studim kontribuon né literaturén
ckzistuese duke ofruar t€ dhéna empirike
nga Shqipéria dhe rekomandon praktika
té¢ miréfillta institucionale qé¢ mund té
aplikohen né auditimin publik, pér té
minimizuar stresin dhe pér t&€ mbéshtetur
miréqgenien € punonjésve.
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ABSTRACT

State public auditors play a key role in ensuring transparency and accountability in the
management of public funds. However, this profession is associated with considerable
psychological pressure, which affects not only professional performance but also family
relationships and personal time. This study examines the impact of psychological workload
on public auditors in Albania, based on interviews with 100 auditors. The results show that
28 auditors are single and experience difficulties in social relationships; 52 are parents or
single parents and report significant stress and fatigue in family interactions; the remaining,
more mature individuals, report a lack of time for themselves and personal activities. Dealing
with auditees who have various concerns increases psychological strain and negatively affects
personal well-being. Addressing these challenges requires effective stress management
strategies, institutional support, and flexible work policies.

Keywords: Public auditor, professional stvess, family velationships, Albania.
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PERMBLEDHJE!

Né njé epoké ku ndryshimet teknologjike ndodhin me ritme té jashtézakonshme, etika e
inovacionit éshté béré njé faktor kyc pér té siguruar qé zhvillimi shogéror dhe teknologjik
t&€ mbetet né shérbim t€ njeriut. Inteligjenca artificiale, dixhitalizimi dhe automatizimi po
transformojné ményrén se si punojmé, mésojmé dhe ndérveprojmé, duke sjellé mundési té
reja, por edhe sfida komplekse. Pérballé késaj dinamike, lind nevoja pér njé kornizé etike qé
orienton progresin drejt géllimeve humane dhe t€ géndrueshme. Ky studim analizon lidhjen
mes inovacionit, pérgjegjésisé shkencore dhe zhvillimit té qéndrueshém, duke theksuar
réndésiné e reflektimit mbi ndikimet sociale, mjedisore dhe kulturore té teknologjive t€ reja.
Pérmes njé qasjeje analitike dhe ndérdisiplinare, trajtohet roli i etikés si busull orientuese pér
politikat e zhvillimit, duke promovuar krijimtarin€ e drejtésing, transparencén dhe baraziné
¢ mundésive né pérdorimin e teknologjisé. Né pérfundim, argumenti kryesor éshté se etika
¢ inovacionit nuk e kufizon progresin, por i jep atij drejtim dhe legjitimitet. Vetém pérmes
integrimit té ndérgjegjshém t€ dimensionit etik né proceset shkencore dhe teknologjike mund
té ndértohet njé e ardhme e géndrueshme, ku pérparimi shoqérohet me pérgjegjésiné dhe
njeriu mbetet né gendér t€ ¢do inovacioni.

Fjalé kyce: Etiké, inovacion, zhvillim i qéndrueshém, teknologyi, pérgjeqyési.

! Ky punim éshté prezantuar né konferencén ndérkombétare e ndérdisiplinore “Zhvillimi né kohé té
trazuara” [Development in Turbulent Times], mbajtur né Universitetin “Luigj Gurakuqi” Shkodér, mé
14-15 néntor 2025; Proceedings, fq. 140, linku: https://www.sociology.al/sites/default/files/20th%20An-
nual%20International%20%26%20Interdisciplinary%20Conference%20UNISHKODRA%202025.pdf

Social Studies 2025, 4 (19): 21-29
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Etika e inovacionit né kohé pasigurie:

Dr. Eljana BRAHJA éshté néndrejtoreshé né shkollén 9-vjecare “Fan S. Noli” dhe pedagoge (e
jashtme) prané Departamentit t€ Filozofis€, Fakulteti 1 Shkencave Sociale, Universiteti 1 Tiranés
q¢ nga viti 2018. N¢é vitin 2022 ka fituar gradén shkencore “Doktor” né shkencén e Sociologjisé.
Ka botuar artikuj shkencor dhe ka marré pjesé né konferenca kombétare dhe ndérkombétare. Eshté
bashkautore e disa teksteve shkollore pér arsimin e mesém t& larté dhe arsimin bazé, né Shqipéri
dhe Kosové. Fushat e interesit jané: arsimi, edukimi dhe problemet sociale té té rinjve.

Inovacioni né€ epokén
e pasigurisé globale

Né dekadat e fundit, shoqérité njerézore po
pérballen me njé ndérthurje t€ pashembullt
krizash ekologjike, ekonomike, politike
dhe identitare, q¢ e kané béré epokén toné
té karakterizohet nga pasiguria. Krizat
klimatike, pandemité globale si COVID-19,
sfidat e migracionit dhe tensionet gjeopolitike
kané krijuar njé realitet ku ndryshimet
ndodhin me ritme t€ paparashikueshme,
duke sfiduar aftésiné e institucioneve dhe
individéve pér té ruajtur stabilitetin social dhe
ekonomik. Brenda kétij konteksti, inovacioni
éshté kthyer né simbolin e pérparimit, por
edhe t€ dilemés etike mé t€ madhe t€ kohés:
Si t€ zhvillohemi pa humbur vlerat njerézore?
(Bauman, Z., 2013: 45-46).

Sipas Zygmunt Bauman (2013),
moderniteti né ditét e sotme éshté “i
léngshém”, i pagéndrueshém dhe né
ndryshim té vazhdueshém. Ky karakter fluid
1 shoqéris¢ moderne e vendos inovacionin
né njé pozicion té dyfishté: ai €shté njé fuqi
transformuese q¢ mund t€ rrisé efikasitetin,
t€ pérmir€sojé jetén dhe t€ hapé mundési
t€ reja pér zhvillim social, por né t€ njéjtén
kohé krijon pasiguri pér géndrueshmériné
etike, t€ drejtat individuale dhe baraziné
shogérore (Brynjolfsson E., dhe McAfee,
A.,2014:102-105).

Teknologjia, dhe vecanérisht inteligjenca
artificiale dhe platformat digjitale, kané
ndryshuar ményrén se si ndérveprojmé,
mésojmé dhe punojmé. Pér shembull, gjaté
pandemisé, mésimi online shpétoi procesin
edukativ pér miliona nxénés, por po ashtu
zbuloi hendekun digjital midis komuniteteve
me burime té ndryshme, duke nxjerré né pah

pabarazité ekzistuese (OECD, 2021: 14-17).
Ky shembull tregon qarté se inovacioni, pa
udhéhegje etike dhe strategji t€ qéndrueshme,
mund t€ evidentojé jo vetém avantazhet, por
edhe pabarazité shoqgrore.

Pér kété arsye, etika e inovacionit
nuk mund té shihet thjesht si njé fushé
teorike apo diskurs filozofik. Ajo duhet
té konsiderohet si njé kusht ekzistencial
pér mbijetesén e vlerave njerézore dhe
pér drejtimin e zhvillimit teknologjik né
meényré qé t€ ruajé ekuilibrin midis progresit
material dhe miréqenies sociale (Florid,
2019: 88-92). Vetém duke integruar njé
perspektivé etike né fazat e planifikimit,
implementimit dhe vlerésimit t€ inovacionit
mund té sigurojmé q€ pérparimi i shoqgrisé
té mos jeté vetém teknologjik, por edhe i
géndrueshém né aspektin njerézor.

Inovacioni si motor
i pé€rparimit njerézor

Studimet tregojné se qé nga Revolucioni
Industrial e deri tek Revolucioni Digjital,
inovacioni ka shérbyer si motori kryesor
1 transformimit shoqgéror dhe ekonomik.
Lidhur me kété ¢éshtje, studiuesi Mokyr,
shpreh mendimin se: “Inovacioni ka
pérmirésuar kushtet e jetesés, ka zgjeruar
horizontet e dijes dhe ka lehtésuar
komunikimin global” (Mokyr, 1990: 52-
55). T¢ tjeré studiues argumentojné se

zhvillimet teknologjike, si makinat me avull,
elektriciteti, kompjuterét dhe interneti,
kané mundésuar rritje t€ produktivitetit
dhe inovacione né shérbimet shéndetésore,
arsimore dhe ekonomike” (Rifkin, 2011:
18-22).
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Sipas kétij pérfundimi, inovacioni sjell
pérfitime qé ndonjéheré prekur miliona
njeréz né té njéjtén kohe.

Megjithat€, kéto pérfitime nuk kané qené
gjithmoné t€ shpérndara né ményré té drejté.
Pabarazité sociale dhe ekonomike shpesh jané
thelluar pér shkak té qasjeve t€ ndryshme ndaj
teknologjisé dhe kapaciteteve té kufizuara pér
t€ pérvetésuar inovacionin. Klaus Schwab,
themelues i Forumit Ekonomik Botéror,
thekson se: “Revolucioni 1 Katért Industrial
éshté 1 karakterizuar nga ‘shkrirja e kufijve
midis sferés fizike, digjitale dhe biologjike”
(Schwab, 2016: 5-8). Ky bashkim ofron
mundési té jashtézakonshme pér progres,
por nése nuk shogérohet me reflektim etik
dhe politika sociale té miréstrukturuara,
t€ thella midis shtresave sociale, vendeve dhe
komuniteteve t€ ndryshme.

Pér shembull, né ekonomité e avancuara,
automatizimi dhe robotizimi kané rritur
produktivitetin dhe pasuriné e pérgjithshme,
por njé pjesé e konsiderueshme e fuqisé
punétore ka humbur pozicione tradicionale
té€ punés, duke krijuar tensione sociale dhe
nevojén pér trajnime t€ reja (Brynjolfsson
& McAfee, 2014: 110-115). Ndérkohg,
q¢ studime té tjera tregojné se vendet
me burime té kutfizuara shpesh mbeten
mbrapa, sepse nuk kané infrastrukturén ose
investimet e nevojshme pér t€ pérfituar nga
teknologjité e reja (OECD, 2019: 44-47).

Késhtu, inovacioni nuk duhet té
shihet si géllim né vetvete, por si njé mjet
pér pérmirésimin e miréqenies njerézore
dhe zhvillimin e qéndrueshém. Ai kérkon
integrim té politikave sociale, edukimit dhe
etikés né ¢do fazé t€ zhvillimit teknologjik,
pér té siguruar q¢é pérfitimet e tij té
shpérndahen né ményré t€ drejté dhe té
kontribuojné né pérmirésimin e jetés sé
komuniteteve né mbaré globin (Sachs, D.,
2015: 68-72). Vetém njé qasje e tillé mund
t€ transformojé potencialin e inovacionit né
njé fuqi t€ vérteté zhvillimi, duke ruajtur
njeriun né qendér t& zhvillimit teknologjik.

Etika e inovacionit:
Mg shumé se njé kufizim

Nga shqyrtimi 1 literaturés, rezulton se
etika shpesh perceptohet si njé kufizim
ndaj progresit, nj¢ pengesé ndaj zhvillimit
teknologjik té shpejté. Lidhur me két€ ¢éshtje,
studiuesi L. Floridi shprehet se: “Etika dhe
normat e integruara né proceset inovative nuk
kufizojné, por orientojné dhe 1 japin drejtim
e legjitimitet progresit” (Florid, 2019: 88-
92). Pa kéto udhézime, teknologjité mund
t€ zhvillohen né ményré té pakontrolluar,
duke sjellé pasoja té paparashikueshme pér
individin dhe shogériné.

Pér shembull, pérdorimi 1 inteligjencés
artificiale né vendimmarrjen financiare ka
treguar se algoritmet mund té pérforcojné
paragjykimet ekzistuese, duke diskriminuar
grupe t€ caktuara t€ popullsisé (O’Neil, 2016:
45-50). Né mungesé t€ etikés sé qarté, kéto
inovacione mund t€ rrisin pabarazité sociale
dhe t€ krijojné pasiguri ligjore. Nga ana tjetér,
njé kornizé etike e integruar né zhvillimin e
teknologjive dixhitale siguron llogaridhénie,
transparencé dhe respekt pér té drejtat e
individit (Johnson, 2020: 112-115).

N¢é sektorin shéndetésor, etika ¢
inovacionit ka treguar vlerén e saj praktike.
Shembujt e pérdorimit té robotikés
dhe analizés sé té dhénave mjekésore
kané mundésuar diagnoza mé té shpejta
dhe trajtime mé efikase, por vetém kur
pérdorimi i kétyre teknologjive shogérohet
me protokolle etike pér privatésiné dhe
siguriné e pacientéve (Topol, 2019: 78-83).
Ky shembull tregon qarté se pa kornizén
etike, pérfitimet e inovacionit mund té
shndérrohen né rrezige pér shoqériné.

Studiuesi Rawls mbron mendimin
se “drejtésia €shté baza e ¢do rregullimi t&
shoqgrisé, dhe kjo pérfshin edhe ményrén se
si inovacioni zbatohet né praktiké” (Rawls,
1971: 40-45). Sipas tij, integrimi i etikés
né proceset shkencore dhe teknologjike nuk
¢shté njé luks, por njé nevojé pér té siguruar
q€ gdo hap drejt pérparimit té jeté né shérbim
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t€ miréqenies njerézore dhe jo vetém fitimit
ekonomik. N¢é kété kuadér, etika funksionon
s1 njé busull pér drejtimin e inovacionit, duke
orientuar zhvillimin e teknologjive né ményré
¢ ato t€ kontribuojné né barazi, transparencé
dhe drejtési sociale.

NEé pérfundim, etika nuk éshté pengesé
pér inovacionin, por pérkundrazi, éhté
njé mjet pér t€ maksimizuar ndikimin
pozitiv dhe pér t€ minimizuar pasojat e
padéshiruara. Vetém pérmes reflektimit t&
géndrueshém mbi dimensionet morale dhe
sociale t€ ¢do teknologjie mund té sigurohet
njé zhvillim qé éshté 1 drejté, human dhe
i géndrueshém (Floridi, 2019: 95-98;
Bryson, 2018: 123-127).

Inteligjenca artificiale
dhe dilemat morale

Inteligjenca artificiale (IA) ka potencial
té jashtézakonshém pér té transformuar
ményrén se si jetojmé, punojmé dhe
ndérveprojmé. Ajo ofron mundési pér
pérmirésim dhe efikasitet né industri,
shéndetési, arsim dhe shérbime publike,
duke rritur produktivitetin dhe cilésiné e
vendimmarrjes (Russell & Norvig, 2021:
210-215). Megjithaté, kéto pérfitime
shoqérohen me dilema etike komplekse, t&
cilat kérkojné njé kuadér reflektimi moral
dhe rregullator rigoroz. Ndérsa studiuesi
Zuboft mbron mendimin se

njé nga sfidat kryesore té inteligjencés
artificiale €shté privatésia dhe pérdorimi 1
té dhénave personale. Algoritmet e TA qé
pérdoren pér t€ analizuar t€ dhéna té shumta
mund t€ zbulojné modele qé ndikojné né
vendimmarrjen e individéve, por po ashtu
mund té ekspozojné informacione pa
pélqimin e tyre (Zuboft, 2019: 134-138).

Sipas tij, platformat e medieve sociale qé
pérdorin algoritme rekomandimi, kané
ndikuar né pérhapjen e informacionit t&
rremé dhe polarizimin e opinionit publik,

duke krijuar tensione sociale dhe sfida t€ reja
morale. N¢é sektorin financiar, pérdorimi i
IA pér kreditim dhe vlerésimin e riskut ka
treguar se algoritmet mund t€ pérforcojné
paragjykime ekzistuese kundrejt grupeve té
margjinalizuara, duke prodhuar pabarazi té
reja né aksesin ndaj shérbimeve financiare
(O’Neil, 2016: 52-57). Pa njé rregullore
etike té qarté dhe mekanizma llogaridhénie,
inovacioni teknologjik mund té shndérrohet
né nj€ mjet pér diskriminim t€ sofistikuar.

Njé tjetér kéndvéshtrim qé vjen nga
Topol, tregon se po ashtu, né shéndetési,
pérdorimi i IA né diagnostikim dhe trajtim
ka rritur efikasitetin dhe ka shpétuar jeté,
por ngre dilema mbi pérgjegjésiné morale.
Pyetja g€ ai shtron éshté: “kush mbart
pérgjegjésiné né rast gabimi, programi apo
mjeku?” (Topol, 2019: 102-108). Sipas kétij
kéndvéshtrimi, pa udhézime etike té qarta,
vendimet e automatizuara mund t€ krijojné
pasoja serioze pér pacientét dhe pér besimin
né sistemin shéndetésor.

Pér té adresuar kéto sfida, Floridi
(2019: 95-100) propozon integrimin e njé
ctiké té dizajnuar pér IA, e cila mbéshtetet
né tri parime kryesore: drejtési, transparenceé
dhe llogaridhénie. Kjo qasje kérkon qé
zhvilluesit, rregullatorét dhe pérdoruesit
t€ bashképunojné pér té krijuar politika qé
minimizojné rreziget dhe maksimizojné
pérfitimet sociale.

Lidhur me kété ¢éshtje, t€ gjeré studiues
shprehen se: “IA nuk éshté vetém teknologji,
por edhe njé test i etikés sé shoqérisé
moderne” (Bryson, 2018: 120-125). Sipas
tij, vetém pérmes integrimit t€ reflektimit
moral né zhvillimin dhe pérdorimin e
teknologjisé, mund t€ sigurohet qé potenciali
1]A t€ pérdoret pér pérmirésimin e mirégenies
njerézore, pa krijuar pasoja t€ padéshiruara.

Zhvillimi i géndrueshém dhe
pérdorimi etik i burimeve

Zhvillimi 1 géndrueshém éshté koncepti
q¢ lidh inovacionin me pérgjegjésiné ndaj
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shoqgérisé dhe mjedisit. Ai kérkon qé ¢do hap
teknologjik dhe ekonomik té vlerésohet jo
vetém pér pérfitimet e tij materiale, por edhe
pér ndikimet afatgjata sociale, ekologjike
dhe kulturore (Brundtland, 1987: 43-47).
N¢é kété kontekst, etikés i jepet njé rol
udhéheqgés, pasi ajo orienton inovacionin
drejt géllimeve humane dhe t€ qéndrueshme.

Shembuj empirike t&€ dhéné nga studiues
t€ ndryshém tregojné se teknologjité e gjelbra
dhe energjia e rinovueshme kané potencial pér
t€ zvogéluar ndikimin negativ né mjedis dhe
pér t€ krijuar mundési t€ barabarta zhvillimi.
Pér shembull, vendet qé kané investuar né
energji diellore dhe erén, kané arritur té
zvogélojné ndotjen nga karboni dhe t€ rrisin
aksesin ndaj energjisé¢ pér komunitete té
margjinalizuara (Sachs, 2015: 68-73). Kéto
praktika tregojné se inovacioni 1 udhéhequr
nga parimet ¢ géndrueshmérisé mund té
kontribuojé né ruajtjen e resurseve natyrore
dhe pérmirésimin e jetés s¢ individéve.

Né ekonomi, koncepti 1 zhvillimit t&
géndrueshém lidhet edhe me ekonominé
qarkulluese, ku resurset pérdoren né ményré
efikase dhe ripérdoren, duke minimizuar
mbeturinat dhe ndikimet ekologjike negative
(Ellen MacArthur Foundation, 2019: 12-
18). Inovacionet né dizajnin e produkteve
dhe teknologjité dixhitale q¢ ndihmojné né
menaxhimin e burimeve jané shembuj t&
qarté se si teknologjia mund té shérbejé si
mjet pér zgjidhjen e krizave ekologjike.

Njé tjetér dimension kritik éshté
barazia sociale dhe pérfshirja. Zhvillimi
1 géndrueshém kérkon qé pérfitimet e
inovacionit té shpérndahen né ményré té
drejté midis vendeve, komuniteteve dhe
individéve. OECD (2020: 44-47) thekson
se investimet né infrastrukturé digjitale dhe
edukim teknik jané té domosdoshme pér
t€ zvogéluar hendekun dixhital dhe pér té
siguruar g€ té gjithé qytetarét té pértitojné
nga teknologjité e reja.

Studiuesi Florid, lidhur me kété ¢éshtje
shprehet se: “Né kété kuadér, etikés 1 jepet
njé rol pragmatik dhe normativ. Ajo siguron

jo vetém q€ inovacioni té€ mos shkaktojé
dém, por gjithashtu orienton zhvillimin
drejt géllimeve té dobishme dhe humane
(Floridi, 2019: 88-92). Vetém duke integruar
njé perspektivé etike né planet e zhvillimit
teknologjik dhe politikébérés, mund té
krijohet njé e ardhme ku inovacioni dhe
géndrueshméria ecin paralel, duke mbéshtetur
miréqenien e pérgjithshme t€ shoqérisé.

Zhvillimi 1 géndrueshém nuk &shté
vetém njé koncept ekonomik apo ekologjik,
por njé horizont etik q¢ udhéheq inovacionin
shérben pér njeriun, mjedisin dhe drejtésiné
sociale (Sachs, 2015: 75-78; Brundtland,
1987: 49-52).

Ndérgjegjja shkencore
dhe politika publike

Ndérgjegjja shkencore éshté koncepti qé
lidh pérgjegjésiné morale dhe sociale té
studiuesve dhe inovatoréve me ndikimet
afatgjata t€ veprimtarive t€ tyre. Ajo kérkon
q¢€ shkencétarét té reflektojné jo vetém mbi
rezultatet teknike té hulumtimeve, por
edhe mbi pasojat sociale, mjedisore dhe
kulturore té€ zbulimeve té tyre (Resnik,
2015: 22-27). N& njé epoké ku teknologjité
komplekse ndikojné né ¢do aspekt té jetés,
nga shéndetésia te financat dhe arsimi,
ndérgjegjja shkencore béhet njé parakusht
pér zhvillimin e qéndrueshém dhe etik.

Politikat publike luajné njé rol kyg
né drejtimin e inovacionit. Pa udhézime
institucionale dhe ligjore, teknologjité mund
té pérdoren né ményra qé pérkeqésojné
pabarazité dhe rrisin pasiguriné shoqgérore.
OECD (2020: 50-55) nénvizon réndésiné
¢ krijimit t€ mekanizmave mbikéqyrés dhe
standardeve etike g€ garantojné pérdorimin e
sigurt dhe t€ drejté t€ teknologjive. Shembuyj
t¢ tillé jané udhézimet pér pérdorimin e
inteligjencés artificiale né vendimmarrje
publike, g€ synojné t€ sigurojné transparence,
llogaridhénie dhe mbrojtje té té drejtave té
qytetaréve.
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Pér shembull, pérdorimi i IA pér
vendime ligjore dhe financiare ka treguar se
pa rregullore té qarta dhe mbikéqyrje etike,
algoritmet mund té prodhojné vendime t&
padrejta dhe diskriminuese (Zuboft, 2019:
140-145). Ndérgjegjja shkencore kétu
funksionon si njé mekanizém korrigjues,
duke siguruar q¢ inovacioni t€ zbatohet né
ményré t€ drejté dhe té pérgjegjshme.

Njé tjetér kéndvéshtrim vjen nga
Bryson, i cili mbron mendimin se

ckziston njé tjetér dimension q¢ éshté roli 1
edukimit dhe trajnimit né€ integrimin e etikés
né praktikén shkencore dhe teknologjike.
Institucionet arsimore dhe kérkimore duhet
té pérfshijné module t€ etikés s¢ inovacionit
dhe pérgjegjésisé sociale, duke u mundésuar
studiuesve dhe inxhinieréve t€ identifikojné
dhe menaxhojné rreziget morale t€ punés sé
tyre (Bryson, 2018: 130-134).

Kjo gasje ndihmon né formimin e njé kulture
shkencore ku inovacioni dhe pérgjegjésia
shkojné paralelisht.

Né pérfundim, ndérgjegjja shkencore
dhe politikat publike jané instrumente t&
domosdoshme pér udhéhegjen e inovacionit
né ményré etike. Vetém pérmes bashképunimit
midis shkencétaréve, qeverive dhe shoqgérisé
mund té sigurohet q¢ zhvillimet teknologjike
t€ kontribuojné né miréqenien e pérgjithshme
dhe té shmangin pasoja t€ padéshiruara
sociale dhe ekologjike (OECD, 2020: 53-57;
Resnik, 2015: 29-33).

Dimensioni kulturor
dhe humanist i inovacionit

Inovacioni nuk €éshté vetém njé proces
teknik ose ekonomik; ai pérfshin edhe
dimensione kulturore dhe humane, qé lidhen
ngushté me vlerat dhe normat shoqérore.
Cdo teknologji e re reflekton parimet dhe
prioritetet e shoqérisé qé ¢ prodhon até,
ndérsa pérdorimi 1 saj mund té ndikojé né
ményré t€ thellé né kulturé dhe marrédhéniet

sociale (Sandel, 2020: 88-92).

Vézhgimet empirike té béra nga
studiues tregojné se teknologjité qé nuk
marrin parasysh kontekstin kulturor mund t&
shkaktojné tensione dhe mospranim social.
Pér shembull, aplikacionet e gjurmimit
digjital gjaté pandemisé COVID-19 ofruan
mjete té fuqishme pér menaxhimin e
shéndetit publik, por né disa vende ato u
perceptuan si shkelje e privatésisé dhe rrezik
pér lirit€ civile, duke nxitur diskutime morale
dhe tensione shoqérore (Zuboft, 2019:
150-155). Kjo tregon se ¢do inovacion
teknologjik duhet té shqyrtohet né dritén e
vlerave humaniste dhe normave kulturore,
pér t€ siguruar pranueshméri dhe drejtési.

Nga ana tjetér, inovacioni mund té
shérbejé si instrument emancipues, duke
mbéshtetur kulturat dhe komunitetet né
ruajtjen dhe zhvillimin e identitetit té tyre.
Teknologjité digjitale, pér shembull, kané
mundésuar ruajtjen e gjuhéve té rralla dhe
promovimin e trashégimisé kulturore pérmes
arkivimit digjital dhe platformave edukative
(UNESCO, 2021: 33-37). Kjo tregon se
teknologjia e orientuar drejt umanitetit
mund t€ kontribuojé né zhvillimin kulturor
dhe njohjen e diversitetit.

Njé tjetér aspekt kritik lidhet me
edukimin dhe formimin humanist té
inovatoréve. Florid (2019: 102-106)
thekson se zhvillimi 1 njé ndjenje pérgjegjésie
humane tek shkencétarét dhe inxhinierét
éshté thelbésor pér té integruar reflektimin
etik né ¢do fazé té inovacionit. Pérmes
kétij procesi, teknologjia mund té pérdoret
jo vetém pér progres material, por edhe
pér nxitjen e miréqenies shoqérore dhe
mbéshtetjen e vlerave kulturore.

Lidhur me két€ ¢éshtje studiuesi Sandel
shprehet se: “Dimensioni kulturor dhe
humanist i inovacionit thekson nevojén pér
njé qasje ndérdisiplinare, ku teknologjia
shérben si mjet pér zhvillim social, jo
vetém ekonomik (Sandel, 2020: 95-100;
UNESCO, 2021: 40-43). Mbéshtetur né
kété qasje, arrihet né pérfundimin se duke
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marré parasysh vlerat, normat dhe nevojat
¢ komuniteteve, mund té sigurohet qé
inovacioni té¢ kontribuojé né njé shoqéri mé

t€ drejté, mé té pérfshiré dhe t€ géndrueshme.

Sfida dhe perspektivat
pér té ardhmen

N¢é epokén e pasigurisé globale, sfidat
pér inovacionin etik jané komplekse dhe
t¢ shumta. Njéra nga sfidat mé t&€ médha
éshté balancimi midis ritmit té shpejté
té zhvillimeve teknologjike dhe aftésisé
shogérore pér u pérshtatur. Ndryshimet e
shpejta né fushat e inteligjencés artificiale,
bioteknologjisé dhe automatizimit shpesh
tejkalojné aftésiné e politikébérésve,
institucioneve arsimore dhe qytetaréve pér
té reaguar né ményré efektive dhe etike
(Brynjolfsson & McAfee, 2014: 120-125).

Njé tjetér stidé lidhet me rreziqet
¢ pabarazisé dhe pérjashtimit social.
Teknologjité e avancuara shpesh jané té
aksesueshme fillimisht vetém pér shtresat ose
vendet me burime té bollshme, duke rritur
hendekun digjital dhe diferencat ekonomike
midis komuniteteve (OECD, 2020: 48-
52). Pa politika sociale dhe rregullore etike,
inovacioni mund té shndérrohet nga njé
fuqi ose né njé instrument qé amplifikon
pabarazité ekzistuese.

Né planin moral, sfidé e madhe éshté
identifikimi 1 pérgjegjésisé dhe llogaridhénies
né pérdorimin e teknologjive autonome.
Pér shembull, algoritmet ¢ vendimmarrjes
automatike né sektorin financiar ose
gjyqésor mund té ndikojné né jetén e
individéve né ményra qé jané t€ véshtira pér
t'u ndjekur dhe kontrolluar (O’Neil, 2016:
60-65). Pa kuadro etike dhe institucione
mbikéqyrése, kéto teknologji mund té
shkaktojné padrejtési té sofistikuara dhe
pasoja té paparashikueshme.

Megjithaté, perspektivat pér té€ ardhmen
jané gjithashtu premtuese. Integrimi i etikés
né inovacion, edukimi i pérgjegjshém i
shkencétaréve dhe inovatoréve, si dhe politika

publike t& orientuara drejt géndrueshmérisé
mund té krijojné njé kuadér ku teknologjia
shérben pér pérmirésimin e miréqenies globale
(Floridi, 2019: 102-108; Sachs, 2015: 80-
83). Shembuyjt pozitivé pérfshijné pérdorimin
e IA né shéndetési pér diagnoza mé té sakta
dhe trajtime mé t€ personalizuara, energjiné e
rinovueshme gé redukton ndikimin ekologjik,
dhe platformat digjitale qé nxisin pérfshirjen
arsimore dhe kulturore (Topol, 2019: 110-
115; UNESCO, 2021: 40-45).

Pér té ardhmen, &shté e qarté se etika i
jep drejtim dhe kuptim inovacionit. Vetém
pérmes reflektimit t€ qéndrueshém mbi
dimensionet morale, sociale dhe kulturore
t€ ¢do teknologjie mund t€ ndértohet njé
shoqéri ku pérparimi nuk éshté vetém teknik,
por human, i drejté dhe 1 géndrueshém. Ky
vizion kérkon bashképunim ndérdisiplinor
midis shkencétaréve, politikébérésve,
edukatoréve dhe qytetaréve, duke siguruar
q¢€ inovacioni t€ pérdoret pér t€ ndértuar njé
t€ ardhme ku pérparimi dhe pérgjegjésia ecin
paralel (Bryson, 2018: 135-140; Floridi,
2019: 108-112).

Pérfundime dhe rekomandime

N¢é kété studim, u analizua roli i etikés
né inovacion, duke u fokusuar né sfidat
dhe mundésité qé lindin né njé epoké
té pasigurisé globale. Analiza tregoi se
inovacioni, pavarésisht potencialit té tij
transformues, nuk éshté térésisht moral.
Meényra se si ai zbatohet ka ndikime té
thella sociale, kulturore dhe ekologjike. N&é
mungesé t€ integrimit t€ parimeve etike dhe
t€ njé kuadri rregullator té qarté, pérparimi
teknologjik mund té amplifikojé pabarazité
dhe t€ krijojé pasoja té paparashikueshme
pér shogériné dhe individin.
Disa nga pérfundimet kryesore qé u
nxorém nga ky reflektim jané:
= Etika 1 jep drejtim inovacionit: Ajo
nuk kufizon zhvillimin, por siguron qé
zhvillimi t€ shérbejé pér miréqgenien
njerézore dhe pérparimin social.
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s Ndérgjegjja shkencore éshté ¢éshtje
themelore: Studiuesit dhe inovatorét
duhet té jené té vetédijshém pér pasojat
sociale dhe morale té veprimeve té tyre,
duke umbéshtetur né parimet e drejtésisé,
transparencés dhe llogaridhénies.

s Githashtu, politikat publike duhet t&
udhéheqin inovacionin: Ligjet dhe
rregullat qé mbrojné qytetarét dhe
inkurajojné pérdorimin e drejté té
teknologjive jané t€¢ domosdoshme
pér té€ shmangur rreziqet sociale dhe
ckonomike.

= Inovacioni duhet t€ jeté i géndrueshém
dhe i orientuar drejt humanitetit:
teknologjia duhet t€ kontribuojé né
ruajtjen e mjedisit, promovimin e barazisé
dhe respektimin e diversitetit kulturor.

Bazuar né pérfundime, disa nga sugjerimet qé

ofrohen pér t&é ardhmen pérfshijné:

= Integrimin ¢ moduleve té etikés dhe
pérgjegjésisé sociale né programet
universitare dhe trajnime profesionale
pér shkencétaré dhe inxhinieré.

= Krijimin e kornizave ligjore fleksibél,
por té qarta, g€ mbulojné pérdorimin
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ABSTRACT

In an era where technology is transforming everything at an unprecedented pace, the
ethics of innovation have become more crucial than ever to ensure that development
serves humanity rather than progress alone. Artificial intelligence, digitalization, and
automation are reshaping the way we work, learn, and interact, creating new opportunities
but also presenting challenges that demand careful consideration. In this context, there is a
pressing need for an ethical framework to guide innovation toward humane and sustainable
goals. This study examines the relationship between innovation, scientific responsibility,
and sustainable development, highlighting that every technological advance should be
accompanied by reflection on its social, environmental, and cultural impacts. Through an
analytical and interdisciplinary approach, the study emphasizes the importance of ethics as a
guiding compass, ensuring that technological creativity is aligned with justice, transparency,
and equal opportunities for all. In conclusion, the core argument is that the ethics of
innovation does not limit progress but rather gives it direction and legitimacy. Only through
the conscious integration of ethical considerations into scientific and technological processes
can we build a sustainable future where progress goes hand in hand with responsibility and
humans remain at the center of every innovation.

Key words: ethics, innovation, sustainable development, technology, vesponsibility.
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PERMBLEDHJE

Ideja ime kryesore, né kété ‘udhétim’, géndron né ndérthurjen e pérvojés muziko-artistike
me qasjen shkencore me synimin pér t€ eksploruar marrédhénien e thellé midis muzikés
dhe gjuhés, duke e paré muzikalitetin jo vetém si art shprehés, por si strukturé njohése
q¢ modifikon ményrén se si njeriu mendon, ndjen dhe komunikon. Nga kéndvéshtrimi
1 trajnimit vokal dhe pedagogjik, analiza shqyrton ményrén se si ritmi, intonacioni dhe
artikulimi silabik funksionojné si “gramatiké e ndjenjés”, duke i parapriré dhe ndihmuar
proceset gjuhésore. Argumenti kryesor éshté mbéshtetur né studimet neurokognitive té
kryera nga studiues t€ spikatur té fushave respektive dhe thekson se muzika dhe gjuha
ndajné rrjete té pérbashkéta sintaksore né korteksin fronto-temporal, ku integrimi
Pérvoja vokale, né kété kuptim, kthehet né laborator jetésor i ndérveprimit ndérmjet
emocioneve dhe strukturés, e cila éshté njé zoné ku fjala fillon té marré ngjyrim melodik,
dhe muzika fiton kuptim semantik. Né kété artikull té shtriré né fusha ndérdisiplinore,
muzika shihet si mjet formues 1 ndérgjegjes gjuhésore dhe kulturore, ndérsa vazhdimi
i studimit do té thellohet né ményrén se si edukimi muzikor i hershém ndikon né
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pérvetésimin e gjuhéve té huaja dhe né ndértimin e njé “vokaliteti té ndérgjegjshém”,
ku z&ri béhet njésia e paré e mendimit té ndjeré.
Fjalé kyce: muzikea dhe gube; zlhvillimi njohés; vokalitet; neuroestetilens; edulims muzikor; sintaksa emocionale

Ardita MENI éshté njé soprano lirike dhe pedagoge vokale, e njohur pér ndjeshmériné e saj artistike
dhe pérkushtimin ndaj formimit t& brezave té rinj n€ fushén e muzikés. Ajo ka zhvilluar njé karrieré
té pasur si interpretuese né skena kombétare dhe ndérkombétare, duke u dalluar pér teknikén e
pastér dhe interpretimin emocional té roleve operistike. Si pedagoge, ka ndérthur pérvojén artistike
me njohurité shkencore mbi vokalizén dhe zhvillimin e zérit, duke ndértuar nj¢ metodologji qé
respekton individualitetin timbral t€é ¢do studenti.

Prof. Asoc. Silvana SKENDERI, me profesion pianiste, éshté pedagoge né Akademiné e Arteve
Tirané dhe Zévendés dekane e Fakultetit t& Muzikés, prané késaj akademie.

intervali apo 1 pauzés qé paraprin njé frymé,
jan€ shenja t€ njé inteligjence t&€ brendshme
q¢€ lidhet me emocionin mé shumé sesa me

rregullin teknik.

Zgéri si hapésiré e njohjes dhe
pérjetimit

Né thelb t& pérvojés njerézore, muzika nuk

éshté luks i kulturés, por njé formé elementare
komunikimi. Q&€ herét né foshnjéri, pérpara se
fjala t€ marr€ kuptim, z€ri 1 nénés (me ritmin,
ngjyrén dhe ngrohtésiné e tij) behet struktura
e paré e njohjes emocionale.

Dy teoricienét Malloch dhe Trevarthen
(2009)! e kané quajtur kété marrédhénie
“komunikim muzikor proto-konversacional”,
duke e pérshkruar si ményrén e paré pérmes
s¢ cilés njeriu ndien se ésht€ né dialog me
botén. Pér njé kénggtare lirike, ky moment ka
domethénie té thellé, pasi gdo frymémarrje e
vetédijshme né skené éshté, né njé kuptim té
thellé, njé rikthim né até kontake t€ hershém me
tingullin g€ ndérton identitetin. Né¢ praktikén
e pérditshme, vérej se muzikaliteti shfaget mé
paré si aftési pér t€ dégjuar, jo pér té prodhuar.
Dégjimi 1 ngjyrés s¢ fjalés, 1 tensionit t€ njé

Gjithashtu dhe studiuesja Trehub
(2003)? thekson se muzikaliteti né foshnjé
éshté universal dbe instinktiv. Fémijét reagojné
ndaj ndérrimeve t€ tonalitetit dhe ritmit
pa pasur nevojé pér mésim formal. Kjo
ndjeshméri e lindur shndérrohet mé voné
né themel t€ ndjeshmérisé gjuhésore.

Muzika dhe gjuha né tru: nga sintaksa
e tingullit te sintaksa e mendimit

Né dy dekadat e fundit, neuroshkenca
konjitive ka déshmuar me saktési q¢ muzika
dhe gjuha nuk jané dy sisteme t€ ndara, por
ndajné rrjete t€ pérbashkéta né korteksin
fronto-temporal, né gangliet bazale dhe
né lidhjet cerebello-talamike (Koelsch
2011; Patel 2008)3. N& eksperimente t&

! Stephen Malloch dhe Colwyn Trevarthen jané psikologé zhvillimoré g€, né librin e tyre t€ pérbashkét Com-
municative Musicality: Exploring the Basis of Human Companionship (Oxford University Press, 2009),
paraqitén konceptin e “komunikimit muzikor” (communicative musicality). Ky term pérshkruan ményrén se si
nénat dhe foshnjat ndérveprojné qé né javét e para t€ jetés pérmes intonacionit, ritmit, pauzave dhe luhatjeve
melodike t& z&€rit — pra, pérmes njé forme proto-muzikale t& komunikimit.

Ka punuar pér dekada né Universitetin e Torontos dhe éshté njé nga pionieret q¢ ka vértetuar shkencérisht se
foshnjat lindin me predispozita muzikore.

3 Koelsch: Neuroshkencétar gjerman i muzikés; ka treguar me EEG/MEG/fMRI se pérpunimi i muzikés ndan
rrjete me gjuhén (veganérisht zonat fronto-temporale) dhe ka propozuar modele t&é “sintaksés” muzikore né
tru. Patel: Kognitivist i muzikés/gjuhés; autor i SSIRH, hipoteza qé muzika dhe gjuha pérdorin burime t& pér-
bashkéta integrimi sintaksor; ka dokumentuar korrespondenca si ERAN/ELAN né korteksin inferior frontal.
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kombinuara me (Magnetoencephalography)
MEG-fMRI* (functional Magnetic
Resonance Imaging), éshté vértetuar se
shkeljet harmonike shkaktojné potencialin
ERAN né pars opercularis té girusit frontal
inferior, e njéjta zoné me até qé¢ aktivizohet
nga devijimet gramatikore né gjuhé, té
njohura si ELAN®. Kjo mbéshtet hipotezén
SSIRH (Shared Syntactic Integration
Resource Hypothesis)®, sipas sé cilés truri
pérdor té njéjtat burime pér integrimin e
strukturés si n€ gjuhé, ashtu edhe né muziké.
Kur kombinohen (MEG-fMRI),
studiuesit marrin njé pamje té ploté pér kur
dhe ku truri pérpunon njé ngacmim muzikor
ose gjuhésor. N¢€ rastin e dy teoricinéve
Koelsch dhe Patel, kéto metoda kané treguar se
shkeljet sintaksore né muziké (p.sh. njé akord
“1 gabuar”) aktivizojné t€ njéjtat zona frontale
q¢ reagojné ndaj shkeljeve gramatikore né
gjuhé, duke gené prové e fugishme pér lidhjen
e pérbashkét té trurit muzikor dhe gjuhésor.
N&é ményré mé poetike, mund té thuhet
se sintaksa muzikore éshté ményra se si truri
meéson t€ parashikojé emocionin. Njé akord
1 papritur ose njé ndryshim modal aktivizon
t€ njéjtat rrjete parashikuese qé pérdorim kur
presim njé fjalé né fjali (Vuust, Dietz, Witek
& Kringelbach, 2022)”. Kjo ndérlidhje

midis strukturés dhe ndjenjés éshté thelbi 1
¢do interpretimi vokal.

Njé kéngétar nuk artikulon vetém notat
por ndjen se si ¢do interval mbart njé peshé
emocionale, njé tension qé zgjidhet né frymé.
Né kété kuptim, performanca e kéndimit
kthehet né laborator njohés, ku muzika méson
trurin t& kuptojé sintaksén e botés.

Té kénduarit si mendim dhe si trup

Vokalizat me rrokje®, qé¢ né dukje dhe
praktikisht éshté njé ushtrim teknik muzikor,
pérmban njé dimension té thellé gjuhésor.
Cdo rrokje, ¢do rezonancé né maské (t&
tytyrés) ose né gjoks, pérfaqéson njé akt
t€ “t€ menduarit pérmes trupit”. Filozofi
Mark Johnson e quan kété ményré té
njohjes “embodied meaning” dhe pérkufizon
kuptimin qé lind nga pérvoja trupore dhe
ndijore, jo vetém nga mendimi abstrakt
apo gjuha. Né praktikén vokale, kjo pérvojé
¢shté konkrete: kur nxénésit mésojné té
artikulojné népérmjet rezonancés, ata fillojné
t€ kuptojné jo vetém tingullin, por edhe
ndjenjén q€ mbart tingulli.

Né laboratorét e muzikés, ky proces
ka reflektime neurokognitive té qarta.
Kraus dhe Chandrasekaran (2010)°

* Dy teknikave neuroimazherike qé pérdoren shpesh né studimet e neuroshkencés sé¢ muzikés dhe gjuhés:
MEG: mat fushat magnetike g€ prodhohen nga aktiviteti elektrik i trurit; jep informacion shumé t€ sakté pér
kohén e reagimit nervor (pra, kur ndodh njé proces njohés). FMRI (functional Magnetic Resonance Imaging):
mat ndryshimet né rrjedhjen e gjakut né tru; tregon me saktési ku ndodh aktiviteti.

> ERAN (Early Right Anterior Negativity): reagim nervor qé shfaqet kur truri zbulon shkelje sintaksore né
muziké. ELAN (Early Left Anterior Negativity): reagim analog qé ndodh gjaté shkeljeve gramatikore né
gyube. Té dyja tregojné se muzika dhe gjuha pérdorin mekanizma sintaksoré té pérbashkét né tru.

¢ SSIRH: hipoteza ¢ Patel-it sipas s€ cilés muzika dhe gjuha ndajné t€ njéjtat burime neurale pér pérpunimin e
strukturés sintaksore, megjithése secila pérdor pérfagésime specifike (fjalé né gjuhé, akorde né muziké).

7 Vuust, Dietz, Witek & Kringelbach - studiues danezé té neuroshkencés s¢ muzikés; kané zhvilluar mod-
elin e “predictive coding”, sipas t€ cilit truri parashikon ritmin dhe strukturén muzikore, duke ndier kénaqgési
ose tension kur pritjet konfirmohen ose thyhen.

8 Ushtrime muziko-vokale, né tonalitete g€ ngjiten dhe zbresin, ku ¢do noté lidhet me njé rrokje té thjeshté
(p-sh. “ma-me-mi-mo-mu” ose ‘ba-be-bi-bo-bu”, etj.), pér t& zhvilluar artikullimin, intonacionin dhe
rrjedhshmériné e zérit.

? Nina Kraus dhe Bharath Chandrasekaran — neuroshkencétaré amerikané qé kané studiuar ndikimin e

trajnimit muzikor né pérpunimin e tingullit. Treguan se muzika pérmiréson ndjeshmériné e trurit ndaj
variacioneve té té folurit dhe ritmit gjuhésor.
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zbuluan se truri 1 njé individi me trajnim
muzikor pérpunon mé sakté ndryshimet
¢ intonacionit né gjuhét tonale. Ndérsa
Zatorre dhe Gandour (2008)' treguan
se korteksi auditiv 1 djathté éshté mé i
ndjeshém ndaj frekuencave té larta dhe ndaj
“muzikalitetit” té t€ folurit. Kjo e bén t&
kuptueshme pse studimi i kéngés ndikon
né ményrén se si njé student pérvetéson
njé gjuhé t€ huaj: sepse trupi tashmé e njeh
strukturén pérpara fjalés.

Ndjeshméria muzikore
dhe emocionet
si inteligjencé komunikimi

Muzika, pér nga natyra, nuk transmeton
koncepte, por ndjesi. Dhe megjithaté,
ato ndjesi kané strukturé. Dy psikologe
t€ muzikés Juslin dhe Sloboda (2010)!
theksojné se muzika &shté njé formé
modelimi emocional, € aktivizon té njéjtat
rrjete limbike si komunikimi verbal. Kur njé
kéngétare pérjeton njé frazé me tension dhe
¢lirim, ajo po rikrijon né trup strukturén e
ndjen;jés q¢€ gjuha shpreh pérmes fjaléve.

Kétu géndron forca e muzikés né
edukim: ajo ofron njé ményré pér té
pérpunuar emocionin pérpara se ai té marré
formé gjuhésore.

Né mésimdhénie, kjo do té thoté se
zhvillimi 1 ndjeshméris€ muzikore nuk
éshté zbukurim, por trajnimi i mendjes
pér t€ kuptuar botén pérmes nuancés dhe
ngjyrés. Né kéndvéshtrimin tim personal
dhe pedagogjik, ky kuptim [#¢ mésosh diké
té dégjoge heshtjen po aq sa notén| pérkthehet
né njé sfidé té pérséritjes dhe ushtrimit t&
vazhdueshém € kéngétaréve pér ¢do dité
né klasén e studimit.

Muzika né procesin
e mésimdhénies gjuhésore

N¢é fushén e arsimit, veganérisht gjaté
viteve t€ para t€ zhvillimit, ndérthurja
midis muzikés dhe gjuhés luan njé rol
vendimtar né formésimin e aftésive njohése
dhe emocionale t€ fémijés. Muzika vepron
s1 njé sistem 1 brendshém organizimi: ritmi
rregullon pritjen dhe kohézgjatjen, lartésia
(pitch) orienton vémendjen drejt kontrasteve
fonetike, ndérsa frazimi modelon ményrén si
grupohen tingujt né njési kuptimore, para se
fjala t€ keté “rregulla” t€ shkruara” (Cross,
2012). Nga ky kéndvéshtrim, muzikaliteti
nuk éhté thjesht shtesé estetike, por njé
“gramatiké e hershme” e pérpunimit té
tingullit g€ 1 paraprin gjuhés.

Provat neurokognitive sugjerojné se
truri pérdor burime té pérbashkéta pér
integrimin e strukturés né muziké dhe gjuhé:
rrjete fronto-temporale pér parashikim dhe
zgjidhje t€ prigjeve, me mbéshtetje t& qarté pér
aférsiné funksionale midis sintaksés muzikore
dhe asaj gjuhésore. Brenda kétij kuadri,
studimet e pérmendura mé sipér (Tierney
dhe Kraus) tregojné se aftésia pér t& ndjekur
dhe pér tu lévizur né sinkron me ritmin,
pra koherenca motorike me puls muzikor,
pérmiréson dukshém pérpunimin fonologjik
dhe kujtesén e dégjimit, duke krijuar baza
t€ forta pér zhvillimin e leximit, artikulimit
dhe pérvetésimit t€ gjuhéve. Kéto gjetje
plotésohen nga evidenca se mjediset mésimore
t€ pasura me muziké rrisin ndjeshmériné ndaj
prosodisé sé té folurit (melodisé sé gjuhés) dhe
clement ky¢ pér kuptimin pragmatik dhe
social t& komunikimit.

Né praktikén pedagogjike vokale, kjo

10 Robert J. Zatorre dhe Jackson T. Gandour — neuroshkencétaré t€ njohur q¢ kané hulumtuar special-
izimet e trurit pér t€ folurit dhe lartésin€ e tingullit. Studiuan se si muzika dhe gjuha ndajné, por edhe
diferencojné, rrjete té pérbashkéta neurale pér perceptimin e tonit dhe kuptimit.

! Patrik N. Juslin dhe John A. Sloboda — kané studiuar se si muzika gjeneron dhe rregullon emocionet.
NEé veprén e tyre (2010) ata argumentojné se muzika aktivizon mekanizma psikologjiké dhe fiziologjiké t&

ngjashém me emocionet reale né jetén e pérditshme.
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pérkthehet né kérkimin e vazhdueshém
té¢ momentit kur trupi “e kap” pulsin,
fjala béhet mé e qarté; kur fraza muzikore
kuptohet si njési ndjenje, truri 1 njeriut
logjiké té€ brendshme té ritmit.'?

Po ashtu, kérkimet e Gerry, Unrau dhe
Trainor (2012)" vértetojné se fémijét qé
marrin pjesé rregullisht né aktivitete muzikore
zhvillojné njé ndjeshméri mé t€ hollé ndaj
prosodisé, késaj “melodie té gjuhés” qé
ndihmon né kuptimin e emocioneve,
qéllimeve dhe ritmit t€ komunikimit.

Pérfundime dhe drejtimi

1 kérkimeve té ardhshme

Nése e shohim muzikalitetin si njé formé t&
brendshme té t€ menduarit, atéheré ¢do akt 1
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ABSTRACT

The central idea of this inquiry lies in intertwining musical-artistic experience with scientific
inquiry, aiming to explore the profound relationship between music and language. Musicality
is approached not merely as an expressive art but as a cognitive structure that shapes how
humans think, feel, and communicate. From the perspective of vocal training and pedagogy,
the analysis examines how rhythm, intonation, and syllabic articulation function as a
“grammar of emotion,” preceding and supporting linguistic processes. The main argument,
grounded in neurocognitive research conducted by leading scholars in the field, highlights
that music and language share common syntactic networks within the fronto-temporal
cortex, where the syntactic integration of sounds and words draws upon the same neural
“working reservoir.” Vocal experience thus becomes a living laboratory of interaction
between emotion and structure, a zone where the word begins to acquire melodic color and
music gains semantic depth. In this interdisciplinary article, music is viewed as a formative
medium of linguistic and cultural consciousness, while the continuation of this study will
delve further into how early musical education influences foreign language acquisition and
fosters the development of a “conscious vocality,” in which the voice emerges as the first
unit of felt thought.

Keywords: Music and language; cognitive development; vocality; neurvoaesthetics; music
education; emotional syntax
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PERMBLEDHJE

Ky punim shqyrton ndérveprimin e treguesve t& ndjeshém t€ perspektivés gjinore pér t€ moshuarit,
t€ lidhur me faktorét ekonomiké, aksesin né shérbimet sociale e shéndetésore, pjesémarrjen e
komunitetit, izolimin social dhe mbrojtjen sociale. Né Tirané, faktorét social-ekonomiké pér njé
individ, jané ndér mé & réndésishmit dhe jetikét, t€ cilét fillojné t€ zhvillohen si problem pér
t€ moshuarit pasi nuk kané mundési t& barabarta pér té aksesuar shérbimet sociale, shérbimet
kulturore, artistike, rekreative dhe ndérvepruese. Kéta tregues ndihmojné né identifikimin e
nevojave specifike t€ t& moshuarve, duke mundésuar njé qasje mé t€ drejté dhe efektive pér
pérmirésimin e miréqenies s€ tyre t€ pérgjithshme. Gjetjet cilésore t& punimit tregojné se, megjithése
brezat e moshuar shpesh konsiderohen si ruajtés € dijes dhe vlerave kombétare, perspektiva gjinore
e vendit ku ata jetojné dhe e komunitetit g€ i rrethon luan njé rol t€ pazévendésueshém, duke
udhéhequr stilin e jetesés dhe zhvillimin psikologjik dhe emocional t€ tyre. Pér € adresuar kéto
céshtje, €shté e réndésishme qé politikat publike t€ jené té ndjeshme ndaj dallimeve gjinore dhe t&
ofrojné mbéshtetje té barabarté pér &€ moshuarit dhe grat€, duke krijuar mundési pér t€ pérmirésuar
kushtet e tyre t€ jetesés. Ky punim vleréson sesi perspektiva gjinore ndikon né jetén e t€ moshuarve
dhe sesi ndryshimet sociale mund té krijojné mundési pér té pérmirésuar kushtet e jetesés sé té dy
gjinive, duke u fokusuar né nevojén pér politika mé gjithépérfshirése dhe mbéshtetje t€ barabarté.
Fjalé kyGe: tregues té ndjeshém gjinor; qéndvime, plakje, politika gjithepérfihivése, perspektiva e komunitetit.
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Migena KOKERI éshté eksperte né fushén e punés sociale dhe té politikave t&€ mbrojtjes sociale.
Ka pérfunduar studimet universitare né Fakultetin e Shkencave Sociale, duke fituar titullin Punonjés
Social, si edhe ka kryer studimet Master né Shkenca Administrative duke u trajnuar né fushat e
organizimit t€ burimeve njerézore dhe koordinimit ndérinstitucional. Eshté anétare e Institutit
Shqiptar té Sociologjisé dhe e Urdheérit t&€ Punonjésit Social. Ka njé pérvojé té gjeré profesionale
né institucionet publike té miréqenies sociale, pérfshiré Shérbimin Social Shtetéror dhe Qendrén
Ekonomike t€ Zhvillimit dhe Edukimit té Fémijéve. Ka ushtruar njé rol té réndésishém si specialiste e
monitorimit t€ standardeve t€ shérbimeve sociale, duke u angazhuar né ndjekjen e problematikave dhe
dinamikave g€ lidhen me fémijét dhe familjet, si edhe né menaxhimin e politikave dhe programeve
vendore t€ mbéshtetjes socio-ckonomike. Aktualisht mban pozicionin e Drejtoreshés s¢ Mbrojtjes
dhe Pérfshirjes Sociale né Bashkiné e Tiranés. Pérve¢ angazhimeve institucionale, kontribuon edhe
né fushén akademike si pedagoge e jashtme prané Fakultetit t&€ Shkencave Sociale.

Prof. Asoc. Dr. Irida AGOLLI éshté lektore prané Departamentit t&€ Punés dhe Politikés Sociale
né Universitetin e Tiranés q€ nga viti 2006. Irida ka mbrojtur gradén Doktor i1 Shkencave dhe né
vitin 2016 ka marré titullin Profesore e Asocuar. Fushat e saj té ekspertizés jané politika sociale, t&

drejtat dhe mbrojtja e fémijéve, pérkatési gjinore dhe zhvillim, rinia, etj.

Hyrje

NE njé shogéri ku popullata e t&€ moshuarve
¢shté né rritje, shqyrtimi i kushteve té jetesés
dhe perspektivave pér kété grup éshté
thelbésor pér pérmirésimin e cilésisé € jetés
s¢ tyre. Ky punim ka pér géllim t€ analizojé
ndikimin e faktoréve socialé, ekonomiké
dhe komunitaré mbi té€ moshuarit né
kéndvéshtrimin gjinor. Sfidat qé pérballen
graté dhe burrat e moshuar né Tirané jané
t¢ ndryshme, dhe éshté e réndésishme t&
kuptojmé si ndikon gjinia né mundésité dhe
kushtet e jetesés.

Né 1 janar 2023 raporti 1 varésisé sé
té moshuarve (raporti 1 popullsisé 65+
me popullsiné 15-64 vjeg) u rrit: nga 23,1
% né 24,4 % krahasuar me 1 janar 2022
(INSTAT; 2023a).

Nga pérfituesit e pensioneve urbane, né
vitin 2022, 46,9 % jané gra. Raporti gjinor
pér pérfituesit e pensioneve rurale ndryshon
ndjeshém, me 67,5 % t€ t€ siguruarve qé
jan€ gra. N€ vitin 2022, mosha mesatare e
daljes né pension éshté 65,2 pér burrat dhe
61,5 pér graté, ndérsa pér nénat me shumé

Sipas t€ dhénave té Censit té Popullsisé
2023, popullsia e qarkut Tirané éshté
rritur me 1,2 pérqind, mé sé shumti
prej migracionit té brendshém. Rritja e
popullsisé né Tirané dhe rénia né qarget

e tjera rezulton né rritjen e pérqindjes sé
popullsisé¢ banuese né Tirané, nga 26,8
pérqind né 2011 né 31,6. Né harkun kohor
prej dymbédhjeté vitesh, nga viti 2011 deri
né Censin e Popullsisé 2023, qarku i Tiranés
ka njohur njé rrigje t€ ndjeshme t€ popullsisé,
duke reflektuar njé ndryshim té qarté né
shpérndarjen demografike té vendit.

Rritja prej 1,2 pérqind e popullsisé
s¢ Tiranés ka ardhur kryesisht si rezultat i
migracionit t€ brendshém, me individé dhe
familje q¢ zhvendosen nga qarget e tjera
drejt kryeqytetit né kérkim t€ mundésive mé
t€ mira pér puné, arsim dhe jeté mé cilésore.

Kjo zhvendosje e brendshme ka béré
q¢ Tirana t€ pérgendrojé mbi njé t€ tretén
e popullsisé sé Shqipérisé, duke kaluar
nga 26,8% né vitin 2011 né 31,6% né
vitin 2023. Ky transformim jo vetém qé
tregon pér fuqizimin e rolit t€ Tiranés si
epigendér urbane dhe ekonomike, por
gjithashtu sinjalizon nevojén pér planifikim
t€ kujdesshém urban dhe rajonal. T¢ dhénat
e reja t€ Censit véné né pah sfida té reja
pér shérbimet publike, infrastrukturén dhe
politikébérjen vendore, por né té njéjtén
kohé ofrojné mundési t€ reja pér zhvillimin
dhe rigjallérimin e territorit kombétar.

Me rritjen e popullsisé né Tirané dhe me
pérqendrimin mé t€ madh té t&€ moshuarve
né kété qark, nevojat pér kujdes afatgjaté
béhen mé t€ médha. Shpesh, kujdesi pér
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té moshuarit ofrohet né ményré joformale,

kryesisht nga graté — bijat, nuset apo

bashkéshortet e tyre.
Kjo rrit:

m  DPabarazité gjinore né pérkujdesje, pasi
graté shpesh ndihen té detyruara té
braktisin punén ose té punojné mé pak
pér t€ pérmbushur kété rol ne shogeri.

s Rrezikun e varférisé pér graté e t&é
moshuara, pér shkak té mungesés
s¢ t€ ardhurave té géndrueshme dhe
mungesés s¢ mbéshtetjes sociale mund
te bien ne ciklin e varferise.

= Izolimin shoqgéror, pasi graté kujdestare
shpesh kané mé pak kohé pér t€ ndértuar
lidhje komunitare, ndervepruar me
komunitetin apo te luajne rol proaktiv
né jetén publike.

NEé kété ményré, rritja e popullsisé sé Tiranés
pérfagéson mé shumé se njé numér — ajo
pasqyron dinamika sociale, ekonomike dhe
territoriale qé po formésojné t&€ ardhmen e

Shqipérisé, sipas (INSTAT, 2023c).

Qasja e pabarabarté né shérbime
dhe ndikimi i statusit
socio-ekonomik te graté e moshuara

Ndérsa Tirana ofron mé shumé shérbime
shéndetésore, sociale dhe komunitare
krahasuar me qarqget e tjera, jo té gjithé t&
moshuarit kané mundési t€ barabarta pér 1
pérdorur ato. Graté e moshuara, veganérisht
ato g€ kané ardhur nga zonat rurale ose kané¢
burime té kufizuara financiare, pérballen
me, Véshtirési né pérballimin e kostove t&
jetesés né njé qytet t€ madh, duke rrezikuar
pérjashtimin nga shérbime té nevojshme.
Gyithashtu Pengesa né aksesueshmeri dhe
orientim né njé mjedis urban, nuk éshté
1 kufizon né pjesémarrje aktive né komunitet
duke sjelle deri pérjashtimin social.

Kéto dy arsye tregojné se rritja e
popullsisé dhe pérqendrimi urban nuk

kané ndikim t€ njéjté pér t€ gjithé — ato e

thellojné dimensionin gjinor té pabarazive
sociale dhe ekonomike, veganérisht pér graté
¢ moshuara. Prandaj, politikat publike dhe
zhvillimi urban né Tirané duhet t€ marrin
parasysh nevojat specifike té kétij grupi
pér té siguruar barazi dhe pérfshirje reale
duke vlerésuar strukturén shoqéroré, zonén
gjeografike dhe mentalitetin kulturor.

Rishikimi i literaturés

Literatura shkencore mbi té€ moshuarit
shpesh e fokusohet né ndikimin qé kané
faktorét socialé dhe ekonomiké né jetén
e individéve té moshave té avancuara.
Norma e ulét e lindjeve, rritja e jetégjatésisé
dhe shkalla e larté e emigrimit po e ¢ojné
Shqipériné drejt tregimit t€ shenjave e t&
pasurit njé popullsi né plakje (INSTAT,
2014). Disa studime kané treguar se graté
¢ moshuara shpesh pérballen me véshtirési
mé t€ médha ekonomike dhe sociale, pér
shkak té¢ disa faktoréve si¢ jané mé shumé
kohé té kaluar né rol t€ kujdesit pér fémijét
ose prindérit dhe ndarja e punés ¢ ndikon
né pensionet e tyre. Po ashtu, edhe faktorét
socialé, si té genurit pjesé e njé¢ komuniteti
aktiv, ndikojné né miréqenien e t€ moshuarve,
duke rritur ose ulur mundésité pér integrim
social. Kushtetuta e Republikés s¢ Shqipérisé,
népérmjet Neni 18 garanton barazi pérpara
ligjit dhe ndalon diskriminimin pér ¢farédo
arsye, pérfshiré gjininé.

Duke nénvizuar réndésiné pér té
drejtat gjinore dhe mbéshtetur fort dhe
integrimin e késaj perspektive né politikat
publike dhe private. Ligji nr. 9970, daté
24.7.2008 “Pér baraziné gjinore né
shoqéri”, bén t€ mundur specifikimin pér
perspektivén gjinore né Shqipéri.

Gyithashtu Neni 4 1 ligjit pércakton
zbatimin e parimit té€ barazisé gjinore
né té gjitha fushat e jetés publike dhe
private pér pérfshirjen e barazisé gjinore
né planifikimin, zbatimin dhe vlerésimin e
té gjitha politikave. Ligji nr. 10 221, daté
4.2.2010 “Pér mbrojtjen nga diskriminimi,
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e ndalon ¢do formé diskriminimi, pérfshiré
até gjinor dhe moshor, duke vendosur
pérgjegjési pér institucionet publike qé t&
ndérmarrin masa pozitive pér té mbrojtur
individét apo grupet e marxhinalizuara

Strategjia Kombétare pér Baraziné
Gjinore (2021-2030), ka objektiva qe
pérfshijné fugizimin social dhe ekonomik té
grave né t€ gjitha grupmoshat, pérfshiré edhe
graté e moshuara. Kjo mund te parashikohet
ndérhyrje specifike pér graté né situata té
pafavorshme, si kujdestaret joformale apo
ato me status ckonomik té dobét. Ligji
pér Ndihmén dhe Shérbimet Shogérore
(nr. 121/2016), nénvizon gjithashtu se
njé nga parimet udhéheqése éshté barazia
gjinore né aksesin ndaj shérbimeve sociale te
integruara. Parashikon mbéshtetje té veganté
pér t& moshuarit dhe graté né nevojé, duke
e lidhur qarté me faktorét gjinoré dhe
ekonomiké. Konventa Ndérkombétare
pér Eliminimin e té€ Gjitha Formave té
Diskriminimit ndaj Grave (CEDAW), ku
Shqipéria si palé nénshkruese, ka detyrim
té zbatojé standarde ndérkombétare pér
barazi gjinore, pérfshiré pér t&€ moshuarat
dhe grupet vulnerabgl.

Faktorét social dhe ekonomik

Enktorét socinlé

Njé nga aspektet mé té réndésishme qé

ndikon né jetén e t€ moshuarve jané

marrédhéniet e tyre me t€ tjerét, si familja,
miqté dhe shoqéria né pérgjithési. Né

Tirané, njé qytet q€ ka pérjetuar njé periudhé

té shpejté urbanizimi dhe ndryshimesh

sociale, mundésité pér angazhim social jané
t€ ndryshme. Pér shembull:

s Mbéshtege familjare: Shumé t€ moshuar
kané mbéshtetje t€ vazhdueshme nga
familjet e tyre, por kjo mbéshtetje mund
t€ jeté mé e kufizuar pér ata g€ jetojné
vetém ose pér ata q¢€ nuk kané¢ pasur
mundési t€ krijojné lidhje t€ forta me
fémijét e tyre.

s Angazhimi né aktivitete shoqérore:

Komunitetet né Tirané ofrojné mundési
pér pjesémarrje né¢ aktivitete kulturore
dhe shoqgérore, si¢ jané aktivitete pér t&
moshuarit, gendra kulturore ose grupe
angazhimi. Kjo mund t€ ndihmojé né
luftimin e ndjenjés s¢ izolimit dhe t€
kontribuoni né miréqenien e individéve.

Ealktorét ekonomiké
Njé nga shqetésimet kryesore pér té
moshuarit éshté situata e tyre ekonomike.
NEé Shqipéri, shumé t€ moshuar mbéshteten
né pensione té uléta, dhe njé pjesé e madhe
e tyre nuk ka mundési pér té siguruar njé té
ardhur té dyté pér té pérballuar nevojat e
pérditshme. Faktorét ¢ ndikojné kétu jané:
m  Pensionet dhe sigurimet sociale: Né
Shqipéri, pensionet jané relativisht té
uléta dhe shpesh nuk jané t€ mjaftueshme
pér té siguruar njé jeté té rehatshme
pér t€ moshuarit. Graté, pér shkak té
diferencés gjinore né puné dhe pagg,
mund t€ kené pensione mé té uléta
se burrat. Ky hendek gjinor né pagé
pér varféri, né pérfitime mé t&é uléta,
mundési mé t€ uléta pér t€ kursyer dhe
investuar. Hendeku gjinor né paga né
vitin 2020 éshté 6,6 %. Pra burrat kané
njé pagé mesatare mujore bruto 6,6 %
mé té larté sesa grat€. Krahasuar me vitin
e méparshém, né vitin 2020 vihet re njé
ulje e hendekut gjinor né paga me 3,5
piké pérqindje (INSTAT, 2020).
= Kushtet e punésimit pér t&€ moshuarit:
Shumé t&é moshuar q¢ duan t€ mbajné
njé aktivitet ekonomik pas pensionit
hasin né véshtirési pér té gjetur
mundési t€ reja punésimi. Kjo ndikon
né pavarésiné ekonomike té tyre dhe
mund t€ shkaktojé varféri té thell€.

Ndikimi i faktoréve komunitaré
Komunitetet lokale luajné njé rol té

réndésishém né jetén e té moshuarve.
Mundésité pér pjesémarrje né aktivitete
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té ndryshme shoqérore dhe kulturore

ndihmojné né uljen e ndjenjés s€ izolimit

dhe né forcimin e lidhjeve shogérore. Disa

nga faktorét komunitaré qé ndikojné jané:

s Organizatat ¢ shoqérisé civile qé
ofrojné mbéshtetje: Shumé shoqata
dhe organizata joqeveritare ofrojné
mbéshtetje pér té moshuarit, duke
u mundésuar atyre té angazhohen
né aktivitete dhe té pérfitojné nga
shérbime sociale t€ nevojshme.

= Infrastruktura dhe aksesimi né shérbime:
Mundésia e aksesit né shérbime
shéndetésore dhe sociale, si dhe mundésia
pér t€ marré pjesé né aktivitete pér té
moshuarit, jané kritike pér miréqenien
e tyre. Pér té kuptuar mé miré€ si
ndikon infrastruktura dhe aksesimi né
shérbime mbi jetén e té moshuarve,
¢éshté e réndésishme t&€ merren parasysh
dallimet gjinore, pasi graté dhe burrat e
moshuar pérballen me sfida dhe mundési
té ndryshme. Kéto dallime kané té
mundésité eckonomike, rolet tradicionale
gjinore, dhe periudhat e jetés, té cilat
mund té ndikojné né ményrén se si
individét e moshuar, graté dhe burrat,
pérfitojné nga shérbimet shéndetésore,
sociale dhe mundésité pér angazhim
shogéror., si dhe si e pérballojné kété
ndihmé. Kjo éshté njé sfidé e veganté
né Tirané, ku urbanizimi ka shkaktuar
ndonjéheré mungesé té infrastrukturés
pér té moshuarit, sidomos atyre qé
jetojné né periferiné e qytetit.

Nga 1 janari 1 vitit 2025, pensionistét e
Tiranés udhétojné falas né t€ gjitha linjat
urbane té kryeqytetit, ndérsa Bashkia e
Tiranés subvencionon aboneté e tyre. Kjo
nismé éshté miratuar nga Késhilli Bashkiak
1 Tiranés dhe pérfitues jané rreth 177 mijé
pensionisté. Sfidé tashmé éshté zgjerimi pér
linjat rurale duke rritur rrjedhimisht edhe
aksesimin e shérbimeve nga té moshuarit.
Aktualisht Bashkia Tirané ofron

shérbime té integruara multidisplinare
pér kategorité né nevojé, ndér ta edhe té
moshuar, t€ pérfshira né ligin 121/2016 “Pér
shérbimet e kujdesit shogéror” népérmjet
qendrave komunitare té financuara nga
buxheti vendor, ku pérfitues jané rreth 204
femra dhe 119 meshkuj pér vitin 2024.

Pérfundime e rekomandime
pér pérmirésimin e kushteve
pér t€ moshuarit

Né Shqipéri dhe né veganti né Tirang,
si né shumé shtete t€ tjera, pér shkak té
jetégjatésisé mé t€ madhe té grave, popullsia
e t€ moshuarve éshté dominuar nga graté.
Graté jetojné mesatarisht mé shumé se burrat
dhe pér kété arsye, pérqindja e grave 65 vjeg
e lart éshté mé e larté se ajo e burrave né kété
grupmoshé. Si rezultat, mund té keté njé
pabarazi né mundésité e aksesit né shérbime
dhe mbéshtetje sociale pér graté e moshuara,
pér shkak t€ nevojave mé t€ médha pér kujdes
afatgjaté dhe mbéshtetje shéndetésore.

Ndérkohé té moshuarit, veganérisht
graté, mund té pérballen me sfida té
médha ekonomike pér shkak t&é pensioneve
té¢ uléta dhe mundésive té kufizuara pér
puné pas pensionit. Graté jané mé pak té
pérfagésuara né pozita té larta paguese gjaté
jetés profesionale, dhe kjo ka ndikim té
drejtpérdrejté né pérfitimet e tyre pensionale.

Pér mé tepér, mund té keté njé pabarazi
gjinore né qasjen ndaj shérbimeve té
shéndetésisé dhe mbéshtetjes sociale, me gra
q¢€ mund t€ kené nevoja mé t€ médha pér
kujdes shéndetésor pér shkak té sémundjeve
kronike dhe moshés.

Pér té moshuarit né Tirané, mund t&
keté mundési mé té¢ médha pér pjesémarrje
né aktivitete kulturore dhe shogérore.
Megjithaté, shpesh graté jané mé té
angazhuara né kujdesin e familjes dhe kané
mé pak mundési pér t'u angazhuar né
aktivitete jashté shtépisé. Kjo mund té
shkaktojé njé ndarje t€ padrejté t€ mundésive
pér zhvillim personal dhe shoqéror.
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Bazuar né analizén e faktoréve
socialé, ekonomiké dhe komunitaré, disa
rekomandime mund té pérfshijné:

s Pérmirésimi 1 mbéshtetjes sociale dhe
shéndetésore: Sigurimi i mbéshtetjes
pér t€ moshuarit, sidomos ata qé
jetojné né kushte té véshtira, pérfshiré
mbéshtetje pér shérbime shéndetésore,
mundési pér angazhim social dhe
pérfshirje né aktivitete komunitare.

= Rritja e mundésive t€ punésimit pér té
moshuarit: Zhvillimi i mundésive pér
punésim t€ pjesshém pér t& moshuarit
mund té kontribuojé né pérmirésimin
€ pavarésisé s¢ tyre ekonomike.

= Barazia gjinore né mbéshtetje dhe
mundési: Sigurimi i mundésive té
barabarta pér t€ dyja gjinité, duke u
tokusuar né mbéshtetje mé t€ miré pér
graté e moshuara q¢ shpesh pérballen
me kushte mé t€ véshtira ekonomike.

Né pérfundim, kjo temé trajton aspekte
t¢ ndryshme té jetés sé¢ t€ moshuarve né
Tirané dhe ndikimin qé¢ kané faktorét socialé,
ckonomiké dhe komunitaré. Pérmirésimi 1
kushteve pér kété grupmoshé, duke marré
parasysh ndikimin gjinor dhe nevojat
specifike, mund té kontribuojé né njé
shoqéri mé té barabarté dhe té kujdesshme
pér té moshuarit. Pér té pérballuar barrén
shpesh té padukshme qé bie mbi graté
si kujdestare té€ té moshuarve, €shté e
réndésishme té zhvillohen politika qé
mbéshtesin kujdesin né shtépi pérmes
trajnimeve, pérfitimeve financiare dhe qasjes
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This paper explores the interaction of gender-sensitive indicators affecting older adults,
focusing on economic factors, access to social and health services, community participation,
social isolation, and social protection. In Tirana, socio-economic conditions are among
the most influential determinants of well-being, becoming increasingly challenging for
older individuals who often face unequal access to social, cultural, artistic, and recreational
services. These indicators are essential for identifying the specific needs of the elderly and
for ensuring more equitable and eftective approaches to improving their quality of life.
Qualitative findings reveal that although older generations are viewed as custodians of
knowledge and cultural values, the gendered dynamics of their environment and community
significantly shape their lifestyle, as well as their psychological and emotional development.
The study highlights the importance of gender-sensitive public policies that provide equal
support for both older men and women, creating opportunities to enhance their living
conditions. Overall, this paper assesses the impact of gender perspectives on the lives of
older adults and underscores the need for inclusive policies that address gender disparities
and promote well-being for all.

Keywords: Keywords: gender-sensitive indicators, attitudes, aging, inclusive policies, community perspective.
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ABSTRACT!

The digital transformation of education has prompted a profound rethinking of teaching
practices, calling for advanced and specialized pedagogical approaches. Traditional methods
are gradually yielding to interactive and personalized models that leverage technology,
including educational applications, digital didactic tools, and intelligent sensors. In this
context, specialized pedagogy entails not only adapting content to meet the diverse abilities
of learners but also integrating methodologies informed by real-time data analysis. Such
approaches are enhanced by electronic sensors that monitor student interaction, attention,
and progress. The incorporation of digital assistive technologies has substantially increased
student motivation and performance, creating more inclusive, flexible, and personalized
learning environments. From tablets and educational software to intelligent systems that
track progress and recommend pedagogical interventions in real time, technology is
becoming a cornerstone of educational quality. Research guiding this study demonstrates
that assistive technologies, including electronic sensors, have a direct impact on the learning
experiences of students with special needs. Applications tailored for children on the autism
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spectrum, when combined with sensors measuring focus and visual engagement, have

proven effective in fostering participation and autonomy. These findings underscore the
importance of ongoing teacher training in assistive technologies, as well as the development

of inclusive policies that integrate pedagogical and technological innovation in support of
every child. This study explores the interplay between specialized teaching and assistive

technologies, emphasizing their potential to cultivate 21st-century competencies. Central
to this process is continuous professional development for teachers in the effective use of

digital didactic tools and the formulation of sustainable, inclusive policies to facilitate their

integration into the education system.

Keywords: Teaching, Specialized Pedagogy, Technology, Educational Applications, Assistive

Digital Didactic Tools, Electronic Sensors
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Introduction

The catalyzing digital transformation of
education is reconstructing pedagogical
models and reconfiguring teachers’ roles as
learning agents in technology-augmented
environments. School leadership, here,
has the central responsibility of driving
innovation, guiding institutional adaptation,
and fostering digital competencies within
education communities. For learners who
have more than one cognitive, sensory,
and physical disability, the intersection
of assistive technologies—e.g., adaptive
interfaces, smart sensors, and data-driven
apps—has enabled a new era of personal
and inclusive learning design.

These new technologies extend far
beyond traditional teaching aids: they
allow for real-time monitoring of learner
engagement, focus, and physical activity,
so that teachers can implement responsive
intervention guided by objective evidence.
In this manner, they transform teaching
from reactive to proactive and diagnostic
practice, in line with Smart Pedagogy

principles of digital intelligence providing
continuous formative evaluation and
customized learning pathways.

The post-pandemic learning ecosystem
has also brought into sharp focus the
necessity for adaptability and digital
resilience. Artificial intelligence (AI),
machine learning (ML), and sensor-based
analytics-driven hybrid and online models
have opened up possibilities for adaptive
learning adjusting dynamically to each
learner’s profile. For students with special
educational needs, these technologies not
only foster autonomy and participation
but also increase their motivation in the
collaborative learning process.

Yet, the full potential of these
innovations can be captured through
strategic leadership and ongoing professional
development. Teachers must be sensor-
readable, responsive to adaptive platforms,
and capable of using evidence-informed
knowledge in practice. Moreover, policy
contexts must ensure equitable access to
digital infrastructure, transcending divisions
and embedding inclusiveness as a systemic
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rather than aspirational value.

This study; therefore, seeks to contribute
theory and practice towards the construction
of specialized pedagogy in the age of digital
intelligence with the problem of intersection
of technological innovation, inclusive
practice, and educational leadership as the
solution to lasting change in contemporary
schooling.

Theoretical Framework: Specialized
Pedagogy and Assistive Technologies

Specialized pedagogy is a comprehensive
model of education that centers on the
individualization of instruction and learning
for learners with diverse capabilities. Based
on humanistic and inclusive philosophies,
it aims to elicit the full potential of every
learner by utilizing differentiated instruction,
adaptive assessment, and multisensory
engagement. What lies at its foundation is
the conviction that effective pedagogy must
be both responsive and anticipatory, with
sensitivity to neuroscientific, psychological,
and technological discoveries regarding
learning diversity.

Special pedagogy development in
the digital age is a key part of assistive
and intelligent technology dissemination.
Learning applications, augmented reality
(AR) interfaces, and electronic sensors
are increasingly integrated into core
components of digital didactic spaces, which
provide immediate observation of learner
behavior, affect, and cognitive activity. These
capabilities generate high-quality learning
analytics that notify teachers about how
to tailor instruction and environmental
conditions with data-driven decision making.
For instance, sensor information from
sensors can detect changes in concentration
or sensory overload and prompt immediate
pedagogical or environmental adjustments
that maximize accessibility and comfort.

Such data-informed instruction is a
paradigm shift away from conventional

teaching models toward evidence-informed,
learner-centered pedagogy, where decisions
are made based on constant digital
diagnostics instead of static evaluations.
Consequently, the role of the teacher shifts
from content conduit to learning designer
and data interpreter, supported by school
leaders facilitating professional learning
communities and digital pedagogical
leadership culture.

Under such a strategy, inclusion and
innovation are not necessarily opposing
forces but supplementary principles that
support each other. Effective deployment
of assistive technologies depends on
stable leadership policies that combine
technological infrastructure, teacher
capacity building, and ethical regulation.
By integrating these elements into education
policy and school culture, schools are able
to create adaptive learning environments
that are accommodating of every student’s
diversity while further building the
capabilities necessary to participate in the
knowledge society of the 21* century.

Types of Sensors Used in Teaching

The integration of sensors in teaching has

yielded significant benefits for learners with

special needs by enhancing concentration,
engagement, and skill development.

s Touch Sensors provide tactile
stimulation for learners with sensory-
processing challenges, helping them
focus and manage stress or anxiety
during lessons. They are particularly
valuable for students with autism
spectrum disorder (ASD) and sensory
integration difficulties.

s Visual Sensors employ light and
color to stimulate attention and visual
skills, creating dynamic classroom
environments that increase focus and
perceptual abilities.

= Auditory Sensors support the
development of listening skills by
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responding to sound in real time and
mitigating auditory distractions, thus
benefiting learners with attention
disorders or auditory-processing
difficulties.

= Motion Sensors respond to student
movement, aiding motor-skill
development and physical engagement
while supporting focus and reducing
restlessness.

Analytical Approach
to Assessing Impact

To rigorously assess the effectiveness of
assistive technologies, a mixed-methods
approach is employed. Quantitatively,
indicators such as average uninterrupted
attention span, frequency of classroom
participation, and pre-/post-intervention
academic performance are measured.
Statistical analyses (pre—post testing, trend
analysis) reveal significant changes in
performance, visualized through interactive
dashboards displaying progress over time.
Qualitatively, structured classroom
observations capture engagement levels
and responses to stimuli, while interviews
with teachers, students, and parents provide
insight into behavioral and motivational
changes. By synchronizing quantitative
data with qualitative perspectives, a holistic
understanding of technological interventions
emerges. This process is enhanced through
the PDCA cycle (Plan-Do-Check—Act),
ensuring continuous improvement and
increasingly personalized interventions.

Case Studies from
Educational Practice

In Albania, several schools have successfully
implemented assistive technologies. At
Shkolla e Re, a sensory system regulating
light and noise was installed to support
students with autism, fostering both
social and academic growth. Similarly,

personalized learning software has aided

students with dyslexia in improving

reading and writing skills through visual

and auditory reinforcement. In Kosovo,

promising outcomes are evident:

= At “7 Marsi” Elementary School in
Prishtina (2023-2024), inertial sensors
helped 12 students with ADHD
increase average focus spans from
10 to 16 minutes, while absenteeism
decreased by 8%.

= At “Xhamia” Gymnasium in Gjakova
(2022-2023), sensory stools equipped
with light and sound sensors reduced
anxiety among ASD students by 30%
and improved classroom participation
by 25%.

= At the Technical High School of Ferizaj
(2024-ongoing), the “LearnFlow”
application, integrating text-to-
speech and voice monitoring sensors,
improved reading accuracy by 18% and
public-speaking confidence by 22%.

Internationally, the Erasmus+ project has
fostered the development of sensor-enabled
interactive classrooms, promoting motor
and attentional skills through personalized
data-driven interventions. Additionally; the
use of educational robots and virtual reality
has provided social-scenario simulations for
learners with ASD, enhancing social and
emotional competencies.

Benefits of Sensor Integration
in Teaching

The use of sensors in education ofters

multiple benefits, particularly for students

with special needs. They:

m  Extend attention spans by providing
tailored sensory stimuli.

»  Enable real-time feedback for teachers
to intervene promptly.

s Foster motor coordination and
perceptual skills through interactive
learning environments.
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m  Create inclusive conditions where
learners with ASD or sensory-
processing challenges can thrive.

In sum, sensors contribute to personalized,
data-informed learning experiences that
enhance academic and social development.

Challenges and Recommendations

While the integration of intelligent sensor
systems and assistive technologies in teaching
practice has tremendous pedagogical benefits,
its implementation is still confronted
by structural, financial, and professional
challenges that demand strategic planning
and leadership-driven intervention. Teacher
Competence and Professional Development.
One of the biggest challenges, perhaps, is the
digital competence gap among teachers. Most
educators, while pedagogically competent,
are not technically fluent and data literate in
away that would enable them to use assistive
and sensor-based technologies effectively.
Working with intelligent systems requires
not just knowledge of digital tools but
also the capacity to interpret data ethically
and pedagogically, converting quantitative
findings into qualitative instructional
decisions. Bridging this gap necessitates
long and intensive professional development
initiatives that pair technological proficiency
with inclusive pedagogy; reflective practice,
and learning communities. School leaders
must be change agents, building cultures
that honor innovation, experimentation, and
continuous learning. Financial Constraints
and Infrastructure. The cost of acquisition
and maintenance of assistive devices,
sensors, and adaptive software is another
outstanding barrier, particularly for public
schools and poorly resourced schools.
Sustainable e-transformation requires not
only up-front investment but also ongoing
maintenance, technical support, and system
upgrades. Multi-level collaboration—among
government agencies, universities, NGOs,

and international organizations—is therefore
essential to ensure equitable access. Policy
agendas need to put strategic funding models
and public-private partnerships at the top
of the agenda that universalize the benefits
of educational technology across socio-
economic contexts. Ethical, Privacy, and Data
Governance Issues. As educational settings
become increasingly data-rich environments,
ethical considerations in the capture, storage,
and utilization of sensor-based data must be
rigorously addressed. The use of biometric
and behavioral tracking technologies brings
with it urgent questions regarding the privacy
of students, informed consent, and data
security. Educational leadership must act in
concert with international norms and enact
transparent data governance policies that
shield the rights of students while supporting
research-driven innovation. Pedagogical
Integration and Systemic Coherence.
Another continuing challenge relates to
the fragmented incorporation of digital
technologies into curricula and teaching
practice. Too often, technology is introduced
as an add-on rather than as part of a coherent
pedagogical strategy. School systems must
overcome this by having framework
documents that plot technological take-up
onto learning outcomes, inclusive education
goals, and institutional missions. This
requires leadership capable of fostering
interdisciplinary collaboration between
teachers, IT specialists, psychologists,
and curriculum architects. In light of
these challenges, several recommendations
emerge:
= Gradually implement teacher training
and certification programs in Smart
Pedagogy and assistive technologies
with a dual emphasis on technical
competency and inclusive classroom
design.
= Incorporate longitudinal assessment
mechanisms to measure pedagogical
and psychosocial impacts of assistive
technologies on learning outcomes.
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= Develop policy guidelines and national
strategies that promote equitable access
to digital tools, infrastructure, and
professional support at all levels of
education.

s Develop cross-sectoral cooperation
among schools, research institutions,
and tech developers to promote
sustainable and evidence-informed
innovation.

= Develop a culture of digital leadership
ethics, so that data use is aligned with
human dignity, equity, and transparency

values.

Through these strategic actions, education
systems can move beyond pilot initiatives
and toward systemic integration of assistive
technologies as a cornerstone of inclusive,
quality education.

Conclusions

The confluence of assistive technologies,
intelligent sensors, and Smart Pedagogy
represents a revolutionary moment in the
evolution of contemporary education. By
enabling real-time feedback on student
engagement, attention, and growth, these
technologies extend the boundaries of
personalization, shaping environments
where learning is adaptive and collaborative.
For students with special educational needs—
such as students on the autism spectrum or
with attention deficit hyperactivity disorder
(ADHD)—these tools create the conditions
for greater autonomy, inclusion, and self-
regulated learning, strengthening their
potential for active participation in the
learning community.

However, technological change is no
assurance of pedagogical accomplishment. It
is only actually beneficial when placed within
an ethically grounded and human-centered
educational vision and guided by intelligent
and reflective leadership. As intermediaries
between policy and practice, school leaders

must ensure technology integration is
purposeful, inclusive, and sustainable.
Their role extends beyond management
to encompass strategic vision, capacity
building, and the establishment of digital
pedagogical cultures within their schools.
Personalized pedagogy, as augmented
by digital intelligence, reimagines the
relationship between teacher and learner.
It transforms the classroom into an active
ecosystem of data-informed decision-
making, collaboration, and continuous
teedback. In this way, it calls attention to
the necessity of viewing digital innovation
not merely as a suite of tools but as a tool
of social justice and equity—a means of
ensuring that all learners, regardless of ability
or circumstance, are empowered to realize
their greatest potential.

To make this vision a reality requires a
common commitment by all stakeholders
of the education system. Policymakers must
create inclusive plans that guarantee access
and funding; teacher education institutions
must incorporate digital inclusivity as
a part of their curriculum; and schools
must foster cultures that embrace change
as dynamic and continuous. By aligning
technological capability with pedagogical
empathy and forward-looking leadership,
education can advance toward a future that
is not only more intelligent but also more
humane—one in which innovation serves
the cause of inclusion, and the dignity of
cach learner stands at the forefront of digital
transformation.

Implications for Educational Leadership

and Policy

The convergence of Smart Pedagogy
and digital innovation in contemporary
education requires an acute understanding
of educational leadership. No longer
merely administrative coordinators, school
leaders have become designers of digital
transformation, charged with balancing
technological innovation with pedagogical
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integrity, institutional vision, and equitable
access. Leadership in this case is not confined
to managerial functions but extends to
strategic foresight, ethical stewardship, and
pedagogical mentorship.

Transformational Leadership
in the Digital Age
Transformational leadership is the most
promising change model to sustain change
in this era of smart technologies and data-
driven teaching. Leaders must inspire a
shared vision that welcomes innovation
but also keeps technology in service of
human development, rather than leading
it. This involves creating a growth-
oriented institutional culture in which
experimentation is fostered, collaboration is
prized, and mistakes are viewed as chances
for professional learning.
Transformational school leaders are
change agents who can translate the ideals
of Smart Pedagogy into actionable strategies
for enhancing teaching quality, student
engagement, and inclusion. They promote
models of distributed leadership, where
teachers, IT coordinators, and special
education specialists can co-design solutions
that are responsive to the evolving needs of
learners.

Data-Informed Decision-Making
and Ethical Governance
The expansion of sensors and digital
applications generates vast quantities of
learning data, with new opportunities for
evidence-based decision-making. However,
it is the capacity to interpret and deal
with such data in an ethical manner that
constitutes the essence of educational
leadership in a digitally mediated world.
School leaders therefore must develop
data literacy not only as a technical skill but
as a reflective critical practice. They must
ensure that data-driven conclusions are
framed within pedagogical purposes and
human values. Institutional policies must

establish clear ethical standards for the use
of learning analytics, protecting student
privacy and promoting transparency in data
collection and use. Ethical management
of technology becomes a cornerstone of
democratic and inclusive schooling.

Macro Policy Frameworks for Inclusive and

Sustainable Digital Education

At the macro level, policymakers hold

the greatest power to enable schools to

achieve Smart Pedagogy. National and
regional education policy formulation must
prioritize:

= Equitable access to digital resources, so
that all schools, both urban and rural,
public and private, are resourced with
infrastructure and support to facilitate
technological inclusion.

= Sustainable funding models, which
include long-term investment in
devices, connectivity, software, and
professional training rather than short-
term pilot programs.

= Institutional capacity building, where
universities, teacher education programs,
and school systems collaborate to build
a digitally fluent and inclusion-oriented
teaching workforce.

»  Intersectoral collaboration, bridging
education with health, technology,
and social services to develop holistic
interventions for students with diverse
needs.

Policies must recognize that assistive
technologies and intelligent systems are not
peripheral additions but central features of
modern education, essential to guaranteeing
participation, equity, and lifelong learning
for all students.

The Role of Leadership in Shaping Digital
Pedagogical Cultures

True digital transformation is cultural
before it is technological. The leadership
imperative is to create pedagogical cultures
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of innovation where teachers are supported
to be critical and creative with technology.
Leaders must promote a vision of inclusivity
that aligns the technological capacity with
empathy, reflection, and moral obligation.
By building professional learning communities
and embedding digital pedagogy within the
school’s mission, leaders can make schools
learning organizations—dynamic systems that
reflect, adapt, and transform continuously.

9.5 Long-Term Vision

and Global Citizenship

Finally, educational leadership must situate
Smart Pedagogy within a broader vision of
global citizenship and digital ethics. The
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The implementation of the Competence-Based Curriculum (CBC) in Albania represents a
profound reform that aims to transform how learning is conceptualized and organized. The
approach shifts the focus from knowledge transmission to the construction of competences by
the learner. One of the main challenges has been the lack of clarity regarding the fundamental
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these are often confused and misinterpreted, leading to formalistic planning and assessment
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Learning Outcome, Student Achievement,
and Competence in the Updated Curriculum

Introduction: Challenges in
Implementing CBC in Albania

In recent decades, many educational systems
worldwide have shifted toward Competence-
Based approaches, which conceptualize
learning as an active process constructed by
the learner (European Commission, 2023;
OECD, 2018). Albania has also adopted a
curriculum that aims to develop knowledge,
skills, and attitudes that students can
apply in real-life situations (MASR, 2014;
CEDEFOP, 2017).

Despite the reform, practical
implementation has faced substantial
challenges. One of the most critical is
the lack of clarity regarding the relation
of Learning Outcomes (LO), Student
Achievement (SA), and Competence as
an integrated construction. Too often,
these elements are treated in a fragmented,
formalistic, or non-constructivist manner
(Shulman, 1986; Perrenoud, 1999; Le
Boterf, 2010). This gap has led to lesson
planning that focuses on checklists rather
than meaningful learning processes.

In countries with strong CBC
traditions, such as Finland or Estonia,
clarifying these concepts has been key to
reform success (OECD, 2018). By contrast,
in Albania, persistent misconceptions
have even influenced results in PISA,
where students often struggle to transfer
their knowledge to new situations. These
tindings reveal that learners may memorize
content but fail to mobilize it functionally
in authentic contexts. Such evidence makes
the analysis of the LO-SA-Competence
triad even more urgent to strengthen both
the theoretical and practical framework of
the Albanian curriculum.

Moreover, research has shown that
when teachers lack clarity on these concepts,
they tend to rely on traditional practices—
such as emphasizing factual recall in tests—
rather than encouraging critical inquiry,
collaboration, and applied reasoning

(Darling-Hammond et al., 2017). Without
systemic support, teachers risk reducing
CBC to a formal requirement, leaving
students disengaged and unprepared for the
challenges of contemporary society.

Aim and Methodology of the Study

Objectives

Clarity the role of LOs as measurable
expectation structured according to
SMART principles.

Reconceptualize SA as evidence of both
the process and product of learning.
Emphasize formative assessment as a
tool for fostering critical thinking and
building competence.

Methodology

Theoretical analysis: International
documents (OECD, 2018; CEDEFOP,
2017; UNESCO IBE, 2021) and
literature on competence, content, and
formative assessment.

Practical analysis: Reflections from
teacher and school leader training in
Tirana (2021-2025).

Professional observations: Lesson planning
and assessment practices in several lower
and upper secondary schools.

Misconceptions about LO. LOs are often
confused with lesson objectives. General
formulations (“students learn about energy”)
do not specify observable actions, reducing
LOs to lists of information to be transmitted
rather than constructed (Brookhart, 2013).
Examples from practice:

In biology; the LO “students understand
the cell” is too broad and does not
indicate measurable learning evidence.
In Albanian language, “students learn
about narrative text” fails to specify the
product or activity required.

In mathematics, “students know
equations” lacks context and provides
no criteria for assessing understanding.
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Such vague formulations undermine
formative assessment and prevent the
systematic development of competences.

Misconceptions about SA. SA is often
reduced to the final product (essay, test,
and grade). This overlooks the process of
constructing meaning and engaging with
real problems. Concrete examples:

» A student scoring 9/10 on a math test
may have reproduced formulas without
understanding the underlying concept.

= A well-written essay might not reveal
the student’s reasoning process or
reflection.

= A group project may be evaluated
only on the final product, ignoring
collaboration, role distribution, or
problem-solving strategies.

The absence of rubrics and portfolios turns
assessment into a summative act rather than
a formative process (Black & Wiliam, 1998).

Misconceptions about Competence.
Competence is frequently reduced to “applied
knowledge” or “practical skills,” neglecting
critical thinking and conscious reflection
(Le Boterf, 2010). In reality, competence is
a dynamic, complex construction requiring
the integration of knowledge, skills, and
attitudes in authentic situations. Viewing
competence as static leads to fragmented
planning and narrow assessment.

The tripartite
model “LO - SA - Competence”

Learning Outcome (LO). An LO is a

measurable statement describing what the

learner will be able to do at the end of a

learning unit. It is not the content itself

but the intended student action in context

(Wiggins & McTighe, 2005).

. SMART Criteria (Anderson &
Krathwohl, 2001):

m  Specific — describes action and product.
Measurable — produces clear evidence.

s Achievable — matches level and
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conditions.
s Relevant - linked to domain
competence.
= Time-bound — specifies situation and
timeframe.

Expanded examples of SMART LOs:

= Innaturalsciences: “The student designs
a simple experiment to demonstrate
the role of oxygen in combustion and
presents it to the class.”

= Inlanguage: “The student writes a 200-
word narrative including a conflict and
resolution, demonstrating cohesion and
coherence.”

= Inhistory: “The student compares two
historical sources on the events of 1912,
identifying similarities and difterences
in a comparative table.”

Student Achievement (SA). SA is the concrete
evidence of competence construction
(OECD, 2018). It includes:

m  The process of producing the outcome
(planning, collaboration, self-
assessment).

s Critical thinking and reflection
throughout the process.

m  Application in real contexts (practical
problems, simulations, projects).

Enviched examples:

s Portfolio: Students compile
assignments, reflections, and teacher
feedback throughout a term.

= Sclf-assessment: Students complete
reflection sheets after each project:
“What did I learn? How did I improve?
What would I do differently next time?”

m  DPeer feedback: Students exchange work
and provide comments using simple
rubrics.

These practices transform SA into a
developmental rather than purely evaluative
mechanism.
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Competence

Competence is the capacity to integrate

and functionally use knowledge, skills, and

attitudes in real situations (CEDEFOD, 2014;

OECD, 2018). It is constructed through

experience, reflection, and continuous

reorganization of knowledge (Bruner, 1996;

Kolb, 1984).

In Albania, two levels are distinguished:

s Domain competences — developed
within a specific subject area (e.g.,
natural sciences).

s Key competences — interdisciplinary,
usually measured at the end of basic
education (European Commission,
2018).

Unlike the European framework, in
Albania domain competences serve an
operational role, acting as a bridge toward
key competences. This requires clearer
methodological guidance so that teachers do
not remain confined to subject knowledge
but can foster transfer and integration.

Assessing Student Achievement

Dimensions

s Quality of the product (content,
structure, accuracy).

s Thinking and action process (analysis,
reflection).

s Alignment with LOs (comparison with
SMART criteria).

Instruments

s Assessment rubrics.

s Self-assessment and checklists.
s Portfolios.

Rubrics provide objectivity and coherence.
They also encourage reflection and
orientation toward competence (Andrade
& Du, 2005).

Practical Example: Mechanical Energy

s LO (SMART): The student calculates
mechanical energy and explains the
effect of variables.

m  SA: A digital poster with calculations,
reasoning, and personal reflection.

s Assessment: A rubric evaluating
accuracy, reasoning, and presentation.

This example shows how a well-formulated
LO, carefully observed SA, and transparent
rubric together create a complete process
that documents and develops competence.

Erom LO to Competence:

An Integrative Example

s LO (SMART): “The student analyzes
the impact of air pollution on public
health and presents results in a poster
with two real-life examples and one
argued solution.”

= SA: Poster with analysis, reflection, and
use of real sources.

= Competence: Integration of scientific
knowledge and citizenship skills, critical
thinking, and environmental awareness.

This example demonstrates the cyclical
relationship between LO, SA, and
Competence as a process of constructing
meaningful understanding and action
(Bruner, 1996; Dumont et al., 2010).

Conclusions and Recommendations

Summary

s SMART LOs are the foundation of
competence-oriented planning.

= SA is comprehensive evidence of both
process and product of learning.

»  Competence is a dynamic construction,
not a static outcome.

Recommendations

m  For teachers: Training in formulating
SMART LOs and using rubrics
effectively.



Social Studies ¢ \ol. 19 ¢ No. 4

¢ 5 ¢

s For schools: Building a reflective
assessment culture rather than one
focused solely on grades.

= For policymakers: Providing practical
guidelines for SMART LOs and
ensuring coherence between policy
and practice (UNESCO IBE, 2021).

= Foreducational inspection: Monitoring
not only formal documents but also
how the LO-SA-Competence cycle is
enacted in classrooms.

= For professional development:
Establishing professional learning
communities where teachers share
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ABSTRACT

This article provides a comprehensive analysis of how science has transformed the field
of crime-solving. It covers different cases, both solved and unsolved, and examines how
technological advancements have played a crucial role in the process. The research implies
a deep analysis of journalistic articles, presenting a compelling case supported by proper
arguments and counterarguments. Furthermore, it showcases the evolution of crime
solving technologies and devices, highlighting the latest advancements and how they have
been utilized in criminal investigations over the years. The research question in this article
is “What is the impact of technology in solving or revealing crimes?”. During the literature
review, I went through several papers regarding the use of DNA technology to prevent
crime, and its impact. Some of the books and papers are Ray A. Wickenheiser (2021)
“The value of forensic DNA leads in preventing crime and eliminating the innocent™;
Carole McCartney (2013) “Forensic Identification and Criminal Justice”; James Byrne
and Gary Marx (2011) “Technological Innovation in Crime Prevention and Policing. A
review on Implementation and Impact”; Sarah V. Hart (2002) “Using DNA to Solve
Cold Cases”. The article emphasizes that DNA technologies in the modern world are
an invaluable asset to the field of forensic science, which is able to help find the culprit,
acquit the innocent and enhance the overall security of the population.

Keywords: Impact, technology, vevealing/solving, crimes
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of law; technology and forensic innovation.

Introduction

Every cell of every living organism contains
DNA material. It is a distinction to your
individual characteristics which can be
casily found by forensic scientists in organic
material such as hair, saliva, or even skin
tissue which are left on a crime scene or
decreased body. The scientists examine the
material using DNA profiling, commonly
known as DNA fingerprinting, and generate
a chart on which variations appear at various
locations. Over time, DNA has evolved into
the most dominant instrument, which helps
to point out suspects and victims, sentencing
the guilty and absorbing the innocent. A
single touch can link someone to a crime
scene because of the high developments in
the technology of DNA Science.

The methodology used in this work is
firmly rooted in the scientific viewpoints
that exist in the field of technology, its
development over the years, and its
connection with forensics. In this research,
is taken a proactive approach to gather
materials, by conducting primary searches
at a range of state and private institutions.
Moreover, is extensively referred to various
studies and scientific articles that have tackled
this topic, including those from James R.
Robertson, A. M. Ross, L. Burgoyne which
are included in a book called “DNA in
Forensic Science” among others.

DNA has become an indispensable
tool to criminalistics due to its remarkable
advancements over the years and as a result
has become the main method of resolving
a diverse range of criminal investigations.
It is necessary to emphasize that the
analytical approach pervades throughout
the work. The aim is to demonstrate

the relevance of technology in medicine
and justice. It is important to note that
technological processes are subject to
manipulation for criminal purposes and
the practical difficulties. In order to have a
complete picture of the effects of the DNA
technology in criminal cases, it is essential
to examine the historical milestones
that have influenced the development of
forensic genetics.

Milestones in forensic
DNA technology

In 1869, DNA was discovered by Friedrich
Miescher a researcher who was originally
studying the structure of white blood cells.
As an alternative, he remoted a molecule
called nucleic (DNA with related proteins)
from a cell nucleus. Many other researchers
have given much to the meaning of DNA as
is it known today, when Miescher explained
DNA as a definite molecule. Till the 1940s
the DNA’s part in genetic legacy was more
understandable and was studied more.
With the outstanding participation from
Rosalind Franklin’s X-ray diffraction images,
in 1953 James Watson and Francis Crick
found the structure of DNA. Watson and
Crick’s model disclosed the double helix
structure of DNA, made of two supporting
strands connected by base pairs (Watson
& Crick, 1953). By this development
understanding genetic information and its
role in inheritance was easier.

Following this milestone, the application
of DNA in forensic science evolved rapidly.
In 1984, Sir Alec Jeffreys developed the
first DNA profiling technique, enabling
the identification of individuals based
on genetic markers (Jeftreys, Wilson &



Social Studies ¢ \ol. 19 ¢ No. 4

® 063 ¢

Thein, 1985). This discovery marked the
beginning of a new era in criminal justice,
where biological evidence became a decisive
factor in courtrooms. Over the decades,
advancements such as polymerase chain
reaction (PCR) technology, mitochondrial
DNA analysis, and next-generation
sequencing (Butler, 2012) have dramatically
increased both the accuracy and efficiency
of forensic investigations. These scientific
developments continue to reshape the
pursuit of justice, enhancing bot the
detection of offenders and the exoneration
of the innocent. These scientific milestones
created the conditions for the discovery
of DNA fingerprinting, which would
soon revolutionize the field of forensic
identification.

Introduction of DNA
fingerprinting

In the Department of Genetics at the
University of Leicester in 1984, the geneticist
Alec Jeffrey developed in a laboratory
the method of DNA fingerprinting.
He noticed that people within a family
had clear patterns of DNA pieces. This
awareness guided the advancements of
DNA fingerprinting as an instrument for
individual identification. In 1985, Jeftrey
and his team used DNA fingerprinting
as the first empirical application to find a
solution to a debatable immigration case,
successfully proving biological relationships
through genetic evidence (Jeftreys, Wilson
& Thein, 1985).

Following this initial success, the
potential of DNA fingerprinting was
soon to go beyond civil and immigration
disputes into the criminal investigations
tield (McCartney, 2013). This technology
introduced a new age of the forensic science
in which real-life cases were treated using
this technology starting in the late 1980s
and revolutionizing the way evidence was
analyzed and interpreted. Following the

initial success, DNA fingerprinting quickly
moved from the laboratory to real-world
investigations, becoming a decisive toll in
solving complicated criminal cases.

Application of DNA technologies
in forensic investigations

Linking individuals to crime scenes

Using DNA technology to the biological
evidence in criminal community services
has transformed forensic science. The
potential to identify, with a high level
of reliability, a suspect in violent crimes
now consistently gives worthy leads to
investigators from all around the world, in
situations when there are no eyewitnesses.
Forensic DNA technology is a very delicate
and globally accepted scientific method.
Such technological innovation in crime
prevention and policing represents a
fundamental shift in modern justice systems
(Byrne & Marx, 2011). The Combined
DNA Index System (CODIS) managed
by the Federal Bureau of Investigation
(EBI) is a distributed database with
three hierarchical ranks authorizing local,
statewide, and national contrasts included
in sentenced offender profiles and crime
scene samples. In June 2006, carried
more than 3.3 million convicted offender
profiles and 142,000 profiles from crime
scenes. DNA analysis has a positive side
for the innocent as well. Suspects are being
removed before arrest or discharged even
after the judgment.

Collecting and analyzing biological evidence

Associative evidence is any evidence that
can connect an individual to the scene.
Items such as fingerprints, blood and bodily
fluids, hairs, and fibers are involved. When
associative evidence connects individuals
to the crime scene, reconstructive evidence
permits investigators to get an understanding
of the activities that can happen in a scene.
A broken window, a blood splatter, or
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shoe print patterns can show what actually
took place in a crime. To help set up the
connection between people and things
linked with the scene, investigators can
gather familiar substances called control
samples. Some of these control samples
might be soil, the fibers from carpeting, glass
pieces, and others. Eliminating people who
might not be an offender is a main point
too (Dale, Greenspan & Orokos, 2000).
Control samples of fingerprinting and DNA
are frequently gathered from any individual
who has entrance to the scene and is not
considered a suspect.

Solving cold cases

Forensic testing, especially DNA analysis,
is one of the most dominant instruments
depended on, that was inaccessible to our
forerunners. Putting these contemporary
investigative techniques to cold cases
is a crucial step regarding the success
of clearing them. Yet law enforcement
agencies across an investigator’s desk
administer assets effectively through agency
cooperation and prioritizing cases based
on solvability. Cold case elements should
place the latest investigative methods and
new scientific technology on any occasion.
Modern technologies and investigative
applications cannot only further a case and
optimistically guide to a solution, but they
can also give the families of victims with
comfort that law enforcement will proceed
searching for answers (Cook County
Sheriff’s Office, 2022). One notable
crime case solved by DNA technologies
is “Murder and Sexual Assault of Fawn
Marie Cox, 1989”. Throughout the last
3 decades, the cold case of Fawn Cox
has been the cause of huge despair and
enormous disappointment for Kansas City
Missouri Police Department detectives.
So, on June 26th, 1989, someone broke
through Fawn Marie Cox’s room window,
sexually abused her and then afterward she
was killed. In the mean-time all her family

was sleeping, unaware of the barbarity
that was happening in the next room. The
investigators were able to provide bodily
fluids from a possible suspect, even though
they weren’t able to find the culprit because
of the lack of modern forensic equipment.
They were able to find the culprit which
was Fawn’s cousin, Donald Cox who had
died in 2006, by using genealogical DNA
results. Even though his death was said to
be a result of natural causes, the medical
examiner was suspicious, so he kept a blood
sample for future use. They compared this
sample with the one that they had, and the
samples matched (Flat River, The daily
journal,16,1989). When the investigators
informed Fawn’s parents who were still
alive in November 2020, they expressed
sadness also relief that their doubts were
true all the time.

The continuous advancement
of scientific methods has given rise to
innovative tools and approaches, marking
a new era in DNA forensics.

Important advancements
in DNA forensics

Important advancements in DNA
torensics include:

s SNP CHIPS- DNA forensics is now
transitioning from STR markers to
systems that look more at our DNA and
tell a lot of information about someone
else. So-called “SNP chips” which
estimate about 600,000 locations in
our DNA, were used to contrast cases
to genealogical databases in the State
Killer investigation. The upcoming
criminal will have to change a lot of
their DNA to avoid being matched
because of the development of the
DNA forensics field. Police used the
DNA that was found in the suspect’s
trash to solve the Golden State killer
case. You have to make immerse
changes (skin, semen, hair, blood, cheek
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cells) to entirely get away from DNA
forensics. Here are some techniques
that can be used by someone who wants
to change their DNA.

s CRISPR/Cas9- CRISPR or CRISPR/
Cas9, is a technique for making exact
changes toa DNA. It has to be expressed
into cells, in order for CRISPR to
work. There are various ways to do
it, but still, nobody has presented a
successful method to modify all the
cells in your body. Presently; it is nearly
an impossible challenge to do so. It’s
challenging to determine the precise
state of CRISPR in people. Based
on some reports, it is said that the
Cas9 enzyme needed for CRISPR to
work might be attacked by the human
immune system. Western countries
are beginning to open clinical studies
with human volunteers involving
CRISPR. One example is China, which
has conducted tests, which included
removing immune cells, changing
them, and putting them back. There
are announcements that CRISPR
doesn’t change all cells each time, and
even if criminals start utilizing this kind
of methods, then law enforcement is
going to be extra vigilant to “mixed
signals” samples.

According to George Church (a highly
respected geneticist from Harvard) asked
if CRISPR could alter DNA to the extent
it would make forensic evidence unusable,
Church reportedly told to The Telegraph:
We could do that today, easily. A lot of it is
done by blood and even if you just get a stem
cell transplant you have a new identity. I
could imagine there being an industry. While
these technologies have become standard
practice in many countries, there are
difterences in the way they are adopted and
implemented across the world. Integration
of forensic DNA methods in Albania is still
an evolving subject

DNA Forensic in Albania:
Challenges and developments

While forensic DNA analysis has become
an integral part of criminal investigations
globally, its development in Albania
has progressed more gradually but with
remarkable improvements. The first
recorded applications of DNA testing
in Albania appeared in the early 2000s,
primarily for paternity verification and
selected criminal cases. During the past
twenty years, the Albanian State Police, in
collaboration with the Institute of Forensic
Science, has expanded the application of
DNA profiling to serious crimes such
as homicide, sexual assault, and human
trafficking investigations (Albanian State
Police, 2022).

There has been a significant move
towards modernization of forensic
practices by international cooperation and
initiatives funded by European Union.
Projects such as IPA 2017 “Strengthening
the Fight against Organized Crime and
Corruption”, and EU4LEA “EU for
Law Enforcement in Albania (2020-
2024)”, have provided training, laboratory
equipment, and technical assistance aimed
at aligning Albania’s forensic services with
EU standards (European Union Delegation
to Albania, 2023). These programs have
increased the analytical ability of national
laboratories, particularly in the extraction
and amplification of DNA evidence using
Polymerase Chain Reaction (PCR) and
Short Tandem Repeat (STR) techniques.

Despite these achievements, there
are a number of challenges. A centralized
national DNA database is still a significant
deficiency that reduces the efficiency
of case cross-referencing and long-term
criminal profiling. Additionally, limited
financial resources and constant necessity
of specialized training remains an obstacle
to forensic advancement.

Legal and ethical issues are also a
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significant concern. Despite the fact that
the legislation on data protection in Albania
has been to some extent aligned with
European standards, particularly the General
Data Protection Regulation (GDPR) and
EU Directive 2016/680, the regulatory
framework concerning the collection,
storage, and use of genetic data in criminal
justice remains incomplete (Commissioner
for the Right to Information and Protection
of Personal Data, 2023). This gap calls
for stronger legal instruments to ensure
transparency, accountability, and the
protection of citizens’ rights.

However, the future of DNA forensics
in Albania is promising. Further investment
in infrastructure, human resources, and
cross-border cooperation will be vital to
enhancing institutional reliability. Through
a series of international practices and ethical
policies, Albania is increasingly establishing
itself as a capable actor in the Balkan region
for the implementing the use of forensic
genetics in criminal investigations (Council
of Europe, 2024).
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a disability perspective in the design, implementation, and monitoring of social protection
policies, along with the strengthening of institutional and professional capacities to ensure
a comprehensive and dignified approach for all persons with disabilities.
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Introduction m the prevalence of disability among

older persons increases with age,

People with disabilities are more exposed to

the risk of poverty and are more vulnerable

physically and emotionally throughout
the life cycle. According to the European

Social Policy Network (ESPN, 2022), the

European Disability Forum (2022), the

International Labor Organization (ILO,

2019), and the International Disability

Alliance (IDA, 2019):

s children with disabilities have fewer
opportunities to receive quality
education and age-appropriate
rehabilitation services; compared to
other children, they are more likely to
be placed in residential institutions and
to experience violence;

»  persons with disabilities of working age
have fewer employment opportunities
and remain dependent on disability-
related cash benefits;

leaving them disadvantaged and often
overlooked in social protection systems;

= women with disabilities experience
higher unemployment rates and face
greater risks of violence compared to
women without disabilities

To address risks, barriers, and inequalities,
inclusive social protection systems should
ensure that persons with disabilities have
access to programs that: (i) provide income
to enable access to essential goods and
services; (i) cover disability-related costs
and facilitate access to necessary supports,
including services and assistive devices;
(1i1) improve access to services throughout
the life cycle, such as childcare, vocational
education, employment support, and
return-to-work programs; and (iv) take
into account the diversity within this
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population in terms of impairment level
and functioning, as well as factors related
to age, gender, residence, and ethnicity (UN
OHCHR, 2020; GIZ, 2021).

According to the European Commission
(2021), Principle 3 of the European Pillar of
Social Rights proclaims the right to social
protection for everyone in need, regardless
of gender, race, ethnic origin, religion,
disability; age, or sexual orientation. Principle
17 focuses on the inclusion of persons with
disabilities and emphasizes social protection
and social services as key means to ensure
their participation and inclusion in society,
including employment. The European
Union Disability Rights Strategy 2021-2030
provides guidance for consolidating social
protection systems, emphasizing that they are
essential for guaranteeing sufficient income
and a dignified standard of living for persons
with disabilities and their families (European
Commission, 2021). Social protection for
persons with disabilities is closely linked
to other areas covered in this document,
such as independent living and inclusion in
employment.

The right to social protection is
affirmed in Article 28 of the United Nations
Convention on the Rights of Persons with
Disabilities (CRPD), which promotes
comprehensive social protection systems
for persons with disabilities, fostering
active citizenship, social inclusion, and
participation in community life (United
Nations, n.d.). The CRPD directs States to
ensure: (i) equal access to comprehensive
social protection systems, programs, and
services; and (ii) access to disability-specific
programs, services, and payments, including
support services.

In this regard, the Committee on the
Rights of Persons with Disabilities has issued
recommendations to guide governments in
building social protection systems that
contribute eftectively throughout the life
cycle, with particular emphasis on: (i)
disability assessment; and (ii) financing of

disability-related costs, including support
services (Committee on the Rights of
Persons with Disabilities, 2016).

These international obligations orient
social protection systems toward the
empowerment, participation, and inclusion
of persons with disabilities. In recent years,
the Albanian government has undertaken
efforts to harmonize its legal and policy
framework on social protection in line
with international guidelines (MSHMS,
2022). Despite positive achievements, there
remains a clear need to: (i) consolidate
financial support schemes and increase the
average coverage of disability-related costs;
(i1) better link disability payment systems
with economic assistance programs, with a
particular focus on children from vulnerable
families; (ii1) improve the efficiency,
transparency, and reliability of the payment
system at the local level; and (iv) orient
social protection policies toward supported
employment, through the provision of
support services, accessibility measures, and
reasonable accommodation in the workplace
for all persons with disabilities.

Research questions

= To what extent does Albania’s legal
and policy framework for disability
benefits comply with international
disability rights standards, including the
Convention on the Rights of Persons
with Disabilities (CRPD) and relevant
European Union guidance?

s Whatare the principal gaps in institutional
structure and in the implementation of
social protection policies that limit
the effectiveness and inclusiveness

of Albania’s system for persons with
disabilities?

Methodology

This study uses a qualitative research
approach based on documentary and
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institutional analysis of the legal and policy
framework governing social protection
for persons with disabilities in Albania. Its
objectives are to assess the alignment of
national policies with international human
rights standards and to identify gaps in
implementation and inter-institutional
coordination. The study analyses the
national context in which Albania’s social
protection systems have developed, with
particular emphasis on cash-benefit schemes
for persons with disabilities.

In the document selection process
were included only sources: with regulatory
value (laws, Decisions of the Council of
Ministers, administrative instructions);
containing strategic policy documents on
social protection and disability reform;
representing official monitoring and
evaluation reports of the Ministry of Health
and Social Protection (MHSP, 2018-2022);
as well as international reference instruments
that set standards for social inclusion and
the rights of persons with disabilities (for
example, the Convention on the Rights
of Persons with Disabilities, the European
Pillar of Social Rights, and the EU Disability
Rights Strategy 2021-2030). This approach
enables a direct comparison between policy
objectives, institutional arrangements and
actual implementation, thereby highlighting
gaps, inconsistencies and development
trends in the Albanian social protection
system relative to international standards.

Documentary and policy analysis

An in-depth review was conducted of
strategic documents, laws and by-laws,
monitoring reports and action plans related
to the social protection system and the
disability assessment reform. Principal
sources reviewed include: the National
Social Protection Strategy (2020-2023)
and its draft successor for 2024-2030;
the Policy Document and Action Plan
for the Disability Assessment Reform
(2019-2024); progress and evaluation

reports on the implementation of the bio-
psycho-social assessment reform (MSHMS,
2018; 2022); Decisions of the Council
of Ministers and guidance documents
defining social protection and employment
schemes for persons with disabilities; and
international instruments such as the CRPD,
the European Pillar of Social Rights and the
EU Disability Rights Strategy 2021-2030.
This analysis assesses coherence between
legislation, policy and practice and evaluates
the extent to which the bio-psycho-social
model and principles of social inclusion are
reflected in implementation.

Analysis of the institutional structure

This phase examines the role and functioning
of institutions that administer social
protection services and benefit schemes
for persons with disabilities at central and
local levels. Particular attention is given
to the allocation of competences among
institutions, coordination mechanisms,
and the administrative and professional
capacities of implementing bodies. The
analysis identifies structural obstacles that
constrain the system’s effectiveness and
comprehensiveness.

Data analysis and interpretation

Data gathered through documentary
and institutional analysis were subjected
to thematic analysis to identify patterns,
gaps and good practices in policy
implementation. Interpretation is grounded
in comparison with international standards
and triangulation of sources to ensure a
reliable and comprehensive assessment of
the current situation in Albania.

Ethical considerations

The study adheres to ethical principles in
the use of sources, ensuring accuracy and
proper citation of referenced documents.
The treatment of the subject matter is guided
by the principles of dignity, equality and
inclusiveness promoted by the CRPD.
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Data

Development and dynamics of financial schemes
that help alleviate poverty and improve the
quality of life for persons with disabilities.
Financial support schemes for persons
with disabilities constitute one of the main
pillars of the social protection system in
Albania (World Bank Group, 2022). In
2022, Albania allocated around 10% of its
Gross Domestic Product (GDP) to social
protection programs, with disability benefit
schemes accounting for 63% of total social
assistance expenditures that year (World
Bank Group, 2022).

According to data from the Ministry
of Health and Social Protection (MHSPD,
January-February 2023), in 2022, a total
of 143,973 persons with disabilities received
state-funded disability payments. Of these,
72,838 were work-disabled individuals
and 71,135 were beneficiaries of non-
contributory schemes, 52,562 under the
bio-psycho-social assessment scheme,
12,696 under the status of the blind, and
5,871 under the status of paraplegic or
tetraplegic persons. Meanwhile, 17,848
beneficiaries received payments for the
personal assistant, and 19,369 individuals
benefited from additional compensations
tor hygiene and sanitary packages, electricity,
and telephone services (MHSPD, 2023). The
number of children receiving disability-
related payments reached 14,106.

The restructuring of these payments has
been identified as one of the key pillars of
the Social Protection Strategy 2024-2030,
building upon the strategic document
approved by Decision of the Council of
Ministers No. 866, dated 24.12.2019, which
endorsed the National Social Protection
Strategy 2020-2023 and its Action Plan
(Government of Albania, 2019). This pillar
aligns with other strategic documents, both
those specifically dedicated to disability and
those reflecting cross-sectoral policies aimed
at the inclusion of all Albanian citizens.

The Albanian government has
undertaken significant reforms to improve
the social protection system, with the aim of
promoting social equity and directing public
resources toward the most vulnerable groups.
These reforms include the enhancement of
assessment and benefit distribution systems,
as well as the strengthening of mechanisms
to prevent abuse and misuse of public funds
(Government of Albania, 2019).

The reform of the bio-psycho-social
disability assessment system was developed
drawing on international experience while
considering the professional, cultural,
socio-economic, and institutional context
of the country (MShMS, 2018). The policy
document “Reform of Disability Assessment
in the Social Protection System and the
Action Plan 2019-2024” (Decision of
the Council of Ministers No. 360, dated
05.06.2019) served as a roadmap for the
nationwide implementation of the reform,
outlining specific objectives and measures.

The purpose of this reform was to
ensure a fair allocation of taxpayers’ money
to persons with disabilities across different
categories, addressing their specific needs
arising from disability, promoting social
support, and progressively maintaining a
quality of life comparable to that of the
general population.

Testing of the bio-psycho-social
assessment approach demonstrated that this
model: (a) integrates effectively within the
coherent framework of the International
Classification of Functioning, Disability
and Health (ICF); (b) accurately assesses
the presence and degree of disability among
applicants; (c) evaluates the need for personal
assistance and other benefits; (d) is capable
of identifying potential abuse at early stages;
and (e) allocates public funds more efficiently
through the proposed four-tier disability
benefit scheme and two levels of personal
assistance services, thereby increasing benefits
for those with greater needs without expanding
the overall budget burden (MShMS, 2018).
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The bio-psycho-social assessment
system implemented in Albania largely met
its objectives. Specifically: (i) the assessment
procedure was considered effective; (ii)
the guidelines and forms developed for
assessments proved functional; (iii) the
Information Management System (IMS)
streamlined the process and increased
efficiency; (iv) technical capacity was
strengthened through formal and on-the-
job training; (v) 36 new accessible offices
were established across all 12 regions, each
staffed with dedicated personnel; (vi) inter-
institutional cooperation was promoted
to support independent living, education,
employment, and the use of assistive
technologies; (vii) the new benefit scheme
was found to be cost-effective; and (viii)
users responded positively to the assessment
process (MSHMS, 2018).

The disability assessment reform,
grounded in the bio-psycho-social model,
introduced four levels of disability payments
and two levels of payments for personal
assistants. The basic monthly payment under
this model is 150% of the social pension
(DCoM No. 360, dated 05.06.2019).
Monthly benefits vary according to disability
level, ranging from 7,292 lek for persons
with mild disabilities to 14,584 lek for those
with profound disabilities (MShMS, 2022).
Personal assistant payments—typically
provided to a family member—are set at
two levels: 9,723 lek for occasional services
and 14,584 lek for permanent services.
Persons with disabilities attending school or
vocational training receive 200% of the basic
benefit, while university students receive
300% (Monitoring Report of the Social
Protection Strategy 2019-2023, 2022).

Despite efforts to standardize
assessments process, certain groups
remain outside the bio-psycho-social
procedure, including: (i) persons with
visual impairments, assessed under DCoM
No. 671, dated 15.12.2000, by the Medical
Commission for the Determination of

Blindness, which operates only in Tirana;
(ii) para- or tetraplegic persons, assessed by
the KMCAP for paraplegia, tetraplegia, and
neurology, administered by the State Social
Service; and (iii) work invalids, assessed
according to special procedures of the Social
Insurance Institute. Disability for these
groups is still determined using separate
criteria and structures, outside the new
bio-psycho-social assessment framework
(MShMS, 2022).

Additional support is provided based
on special status, including bonuses and
reimbursements for electricity, telephony,
economic assistance for work invalids under
the ISSH scheme, and fuel reimbursement
only for paraplegic and tetraplegic persons
who also hold work-invalid status.

During the COVID-19 pandemic and
to mitigate the effects of the Ukraine war
crisis, extra financial support was provided to
persons with disabilities (MSHMS, 2022).
In the education system, financial support
schemes for students with disabilities have
been implemented as positive measures
to accelerate de facto equality, in line with
the principles of the Convention on the
Rights of Persons with Disabilities (CRPD)
(United Nations, 2006). These schemes
include: (i) free transportation for students
studying outside their residence (DCoM
No. 682, dated 29.07.2015); (ii) free meals
and dormitory access for students in special
education institutions (DCoM No. 753,
dated 13.12.2017); (iit) free textbooks for
vulnerable groups, including students with
disabilities, according to annual DCoMs
on textbooks; (iv) additional payments
for educational support for children with
disabilities at all levels of education, from
primary to postgraduate (MShMS, 2022);
and (v) exemption from annual study fees
for students with disabilities and for students
with parents with disabilities (DCoM No.
269, dated 29.03.2017; DCoM No. 40,
dated 23.01.2019; DCoM No. 251, dated
27.03.2020).
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In the field of employment
and vocational training, the Albanian
government has introduced several support
schemes aimed at empowering persons with
disabilities and their families, with a focus
on enhancing employability through the
development of technical and soft skills,
as well as adapting workplaces (Law No.
15/2019; Council of Ministers Decision No.
161/2018). Persons with disabilities who
are registered as unemployed jobseekers are
entitled to unemployment benefits under the
same conditions as other jobseekers (DCoM
No. 161/2018). In line with the Strategy
for Employment and Vocational Training
2021-2026 and the National Action Plan
for Persons with Disabilities 2021-2025
(DCoM No. 276, dated 12.05.2021), as
well as the Law on Employment Promotion
(Law No. 15/2019), efforts are being
made to expand the mechanisms for case
assessment and referral, in cooperation
with local administrative units. The goal is
to strengthen institutional coordination for
the delivery of employment and support
services, thus creating conditions for
sustainable and suitable employment
opportunities for persons with disabilities.

Within the framework of the new three-
tier service model reform (MSHMS, 2022),
initiatives have also begun to restructure
the system for assessing work capacities
and profiling jobseckers with disabilities.
This process will be supported by the
introduction of individual employment plans
and direct assistance for employers. The
operational framework for implementing
employment promotion programs has
been broadened to include subsidies for
employment costs, on-the-job training,
professional internships, self-employment
initiatives, and community work programs
(MShMS, 2022). Furthermore, the Law
on Employment Promotion (Law No.
15/2019) provides for the establishment
of support services for vocational training
and rehabilitation, as well as the creation

of the Social Employment Fund, dedicated
to promoting the employment and social
inclusion of persons with disabilities. In the
same spirit, the vocational education and
training (VET) system is being reformed to
ensure accessible, inclusive, and high-quality
vocational training opportunities for persons
with disabilities (Strategy for Vocational
Education and Training 2021-2026). A
particularly encouraging feature of the new
employment policy is that persons with
disabilities who receive disability benefits
under non-contributory schemes continue
to receive these payments even after gaining
employment.

Some of the issues to be addressed during the
application of financial support schemes for
persons with disabilities.

Disability assessment veform and the need for
its consolidation.

Although significant progress in the
disability assessment reform has been
documented (MShMS, 2022), several
areas still require sustained investment and
targeted intervention to consolidate the bio-
psycho-social disability assessment scheme.

First, capacity-building for the
institutions and professionals responsible
for implementing the reform must remain
continuous and systematic, irrespective of
the progress achieved thus far.

Second, existing assessment procedures
need further improvement to align with
evolving international instruments and
models, which includes the regular revision
and updating of related guidelines and
forms.

Third, monitoring and control
mechanisms should be expanded and
strengthened to prevent administrative
errors, misuse, and potential cases of
corruption.

Fourth, despite efforts to standardize
assessment procedures across disability
groups, several categories have not yet
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been integrated into the bio-psycho-social
system. These include persons with visual
impairments, who continue to be assessed
according to DCoM No. 671, dated
15.12.2000, by the Medical Commission for
the Determination of Blindness operating
solely in Tirana; and persons with para- or
tetraplegia, who are assessed by the KMCAP
for paraplegia, tetraplegia and neurology,
administered by the State Social Service
(Government of Albania, 2000).

Fifth, the electronic disability registry
requires further development, particularly
regarding technical functionality and data
quality assurance.

Sixth, the absence of standardized
protocols continues to impede the generation
of reliable and comparable data from the
assessment system.

Seventh, insufficient staft capacity in data
extraction, processing, and analysis, limits
the effective use of available information for
evidence-based policymaking and the design
of new social services.

Lastly, the referral system linking
disability benefit recipients with vocational
education and training (VET) programs
and employment services remains
underdeveloped, especially in terms of
integrated case management and inter-
institutional coordination among responsible
authorities (MShMS, 2022)..

Disability and pevsonal assistant payment
levels and the need for their veview.
Although the reform of disability assessment
and payment systems has introduced
notable improvements, it has not adequately
addressed the critical issue of the level of
financial benefits (MShMS, 2022). While
payments were scaled according to disability
severity, both the adjustments made and the
average payment levels were not based on an
analysis of the additional costs incurred as a
result of disability (European Social Policy
Network [ESPN], 2022).

According to ESPN (2022), disability

benefits should be sufficient to ensure a
dignified standard of living and to offset
the higher living costs that persons with
disabilities and their families must cover
from their own income. To date, no
comprehensive study has been conducted
in Albania to determine the real scale
of these costs. International evidence
indicates that additional costs associated
with disability can reach up to one-third
of the average wage (ILO & IDA, 2018).
Eurostat data cited by ESPN (2022) show
that approximately 11% of working persons
with disabilities live below the poverty
line, reflecting the significantly higher cost
of living faced by this group compared to
people without disabilities. This highlights
the urgent need for dedicated research to
determine the optimal levels of disability and
personal assistant payments, ensuring that
support schemes adhere to the principles of
comprehensive social protection. Under the
current reform, personal assistant payments,
scaled into two levels, remain below the
legally established minimum wage (MShMS,
2022). Additionally; inequities exist in social
security coverage for personal assistants:
at present, only assistants of persons with
para- or tetraplegic status are entitled to
recognized social security contributions
(Government of Albania, 2000).

A bigh percentage of people with disabilities
live below the poverty line and do not have
access to financial schemes for poverty
alleviation (NE).

Persons with disabilities who receive
disability benefits are currently unable to
simultaneously receive economic assistance,
representing a significant gap in Albania’s
social protection system (European Social
Policy Network [ESPN], 2022). While the
system is theoretically designed to address
multiple vulnerabilities faced by individuals
and families, in practice it does not ensure
comprehensive social protection for persons
with disabilities. This group is particularly
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exposed to multiple forms of poverty due
to limited labor market inclusion and
the absence of complementary support
mechanisms. Incorporating economic
assistance alongside disability benefits would
help compensate for income shortfalls and
reduce the risk of poverty.

According to EU-SILC data, the at-
risk-of-poverty threshold in Albania was 128
euros/month (15,520 Lek) in 2020, placing
almost all disability benefit recipients below
this threshold (ESPN, 2022). ESPN (2022)
turther notes that policymakers in Albania
have not yet clearly differentiated between
disability compensation and economic/social
assistance benefits, resulting in conceptual
overlaps and practical gaps that hinder
adequate coverage of the needs of persons
with disabilities.

Eamilies of persons with disabilities

experience poverty due to additional costs
associated with disability.

Families often face higher expenditures to
meet the needs of a member with disabilities
but are frequently not recognized as families
in need, which excludes them from various
social protection programs. No national
report currently provides a detailed analysis
of poverty levels among persons with
disabilities or among families with disabled
members.

The Institute of Statistics (INSTAT,
2022) published the results of the 2021
Survey of Income and Living Standards
(AAN]J/SILC) in December 2022, measuring
standard of living, relative poverty, and
material deprivation in Albanian families.
While data are disaggregated by age and
gender, indicators specifically measuring
poverty among persons with disabilities
and their families are absent, despite such
data being available at European and global
levels. Generating these data would provide
a clearer understanding of poverty within
this group and support analysis of the
bidirectional relationship between poverty

and disability—how poverty influences the
occurrence of disability and how disability
contributes to deeper poverty for individuals
and families. Such evidence would enable
the design of targeted and effective policies.

Active schemes promoting economic
empowerment through employment remain
insufficient and unconsolidated.

Despite some progress, employment
levels for persons with disabilities remain
very low. The number of unemployed
jobseckers with disabilities registered
at employment offices is limited, and
utilization of employment services by
this group remains a persistent challenge
(Strategy for Vocational Education and
Training, n.d.).

Despite institutional efforts, vocational
training and employment services remain
insufticient and continue to face barriers
related to both physical and institutional
accessibility. Skills assessments for work and
training are not yet conducted according to
necessary standards. Moreover, the Social
Employment Fund, intended to expand and
diversify training and employment programs
for persons with disabilities, has not yet
become fully operational. Establishing
effective inter-institutional coordination
mechanisms would facilitate the integration
of specific groups into the labor market—
for example, youth through the Youth
Guarantee Program and persons with
disabilities through the Social Employment
Fund (Strategy for Vocational Education
and Training, n.d.).

Recommendations

= Ensure strategic direction, effective
implementation, and inter-institutional
coordination of the disability assessment
reform, aiming to enhance efficiency
across all its components.

s Implement priority measures to
consolidate and improve the disability
payment scheme, guaranteeing
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in Albania. An analysis based on policy and legal framework

fairness, transparency, and financial
sustainability.

s Promote new initiatives to expand
and strengthen active and dual
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ABSTRACT

The rapid expansion of digital technologies has reshaped the nature of social relations across
the globe, and India is no exception. While fears persist those digital technologies fragment
society, empirical studies such as those by the Pew Internet Project suggest that they are
not inherently isolating. Manuel Castells has associated the rise of the Internet with new
relational patterns, which Barry Wellman (2006) termed networked individualism. This
concept denotes a historical transition from stable, place-based communities and familial
loyalties toward fluid, dispersed, and technologically mediated networks. The theoretical
debate around the decline of strong ties and the rise of weak, technologically enabled
ties remains contested, with scholars such as Rose emphasizing the limits of face-to-face
relationships in the digital age. In the Indian context, this transformation is particularly
visible in the intergenerational sphere, where children’s increasing engagement with
technology is redefining family dynamics. Technology simultancously reinforces and disrupts
traditional roles within households, producing both a cultural and relational divide. This
paper, drawing on Manuel Castells’ theory of the network society, critically examines how
digital technologies are reconfiguring individual relationships with families and communities
in India. The analysis is theoretical in nature, supported by reports and studies published
by national and international organizations, and highlights the broader paradigm shift in
Indian social relations under conditions of technological change.
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Introduction

India’s rapid integration into global
information and communication
technologies (ICTs) over the last three
decades has produced pronounced shifts
in social relations, economic structures,
and cultural practices (Castells, 2010;
Mansell, 2012). Yet this penetration is
neither uniform nor neutral: it is mediated
by pre-existing inequalities of class, caste,
gender, region, and language (Parthasarathy,
2019; Kumar & Prasad, 2021). The
resulting landscape is one of simultaneous
connectivity and fragmentation a paradox
that demands a theoretical approach capable
of registering networks, power, and uneven
development. Drawing on social theory of
networks, diffusion, and cultural political
economy (Wellman, 2001; Jessop, 2004),
this paper theorizes how the technological
divide in India catalyses a paradigm shift
in social relations. Key arguments are:
(1) technology restructures social fields
through networks and new forms of
capital; (2) the digital divide reproduces
and rearticulates pre-existing inequalities
even as it creates new opportunities; and
(3) emergent forms of mediated sociability
transform modes of political action, labour,
and community while producing novel
exclusionary mechanisms.

Research Methodology

This study adopts a theoretical and qualitative
methodology to analyse the technological
divide and its implications for social relations
in India. Rather than conducting primary
fieldwork, it draws on secondary sources,
including sociological theories, policy
reports, and existing empirical studies, to

understand how digital technologies reshape
social interaction, stratification, and power
relations. The analysis is situated within the
frameworks of network society (Castells,
2000) and networked individualism
(Wellman, 2006), which explain how
technology transforms social bonds from
group-based to individualized, digitally
mediated ties.

A critical interpretive approach is
employed to examine the mechanisms through
which access, literacy, and affordability
influence patterns of inclusion and exclusion
(Hilbert, 2011). Special attention is given
to Indian contexts rural-urban divides,
caste and class stratification, and gendered
access to digital spaces (Sarkar, 2020). The
methodology involves textual analysis of
government documents (e.g., National
Digital India programme reports), survey
data from Pew Research Centre, and scholarly
literature on the digital divide in India.

By synthesizing theoretical insights
with Indian case studies, this research
develops a conceptual understanding of how
technological divides not only reproduce
existing inequalities but also enable new
possibilities for social transformation. This
interpretive and comparative methodology
thus allows for a nuanced reading of the
paradigm shift in social relations within
contemporary India.

Theoretical Foundations: Networks,
Capital, and Diffusion

Two complementary theoretical frameworks
illuminate how technology reshapes social
relations. Manuel Castells’ network society
thesis foregrounds how social practices,
institutions and identities are organized
around networks enabled by digital
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infrastructures (Castells, 1996). In networked
spaces, power accrues not solely through
territorial or institutional control but through
nodes and edges actors, platforms, and
protocols that mediate flows of information.
This conceptualization compels us to see
technology as relational: adoption matters
less than position within networks.

Pierre Bourdieu’s notion of capital
economic, cultural, social, and symbolic
helps explain differential capacities to
transform connectivity into advantage
(Bourdieu, 1986). Access to devices or
networks is a necessary but insufficient
condition; what matters also are the
dispositions and competencies (cultural
capital) to use technologies effectively,
and the social ties (social capital) that
enable instrumentalization of digital access.
Combining Castells and Bourdieu highlights
how digital positions and embodied
competencies interact to reproduce or
overturn social hierarchies.

Everett Rogers’ diffusion of innovations
locates technology adoption in social
systems shaped by communication channels,
time, and social structure (Rogers, 2003).
Diffusion theory draws attention to the
micro- and meso-level processes of uptake
opinion leaders, early adopters, and social
norms and to the fact that adoption curves in
plural societies like India are heterogeneous.
But diffusion alone risks technological
determinism unless situated within political
economy analyses: access is conditioned by
affordability, policy;, and corporate strategies
that shape infrastructure roll-out.

The Technological Divide in India:
Multiple Dimensions

The “digital divide” in India is best
conceptualized as multi-dimensional:
infrastructural (availability of broadband and
reliable electricity), economic (affordability
of devices and data), linguistic (content in
vernaculars), gendered (women’s access

constrained by social norms), and skill-based
(digital literacy) (van Dijk, 2005; Norris,
2001). These dimensions do not map
neatly onto singular identities; rather, they
intersect with caste, rural-urban location,
and occupational status to generate complex
patterns of inclusion and exclusion.

Rural-urban disparities remain stark:
metropolitan centres host dense networks
of platforms, startups, and high-speed
connectivity, enabling new gig-economy
labour and cultural industries; rural areas,
despite recent improvements in mobile
coverage, often lack consistent broadband
and stable power. Similarly, the language
ecology of India hundreds of languages and
scripts means that much of the internet’s
content remains inaccessible to those
literates primarily in vernaculars. Gendered
studies show that women are less likely
to own phones or participate in online
spaces in ways that translate to social or
economic empowerment, given patriarchal
gatekeeping (Norris, 2001).

These uneven access patterns mean
that technology amplifies some voices while
marginalizing others. For instance, urban,
English- and digitally-literate youth can
leverage platforms for entrepreneurship and
political mobilization, whereas marginalized
groups may encounter both technical
barriers and hostile online climates that
degrade meaningful participation.

Rearticulation of Social Relations:
Families, Work, Community, and
Politics in India

In India, social relations are undergoing
profound rearticulation due to globalization,
technological change, and neoliberal
reforms. Traditional family structures are
shifting from joint to nuclear arrangements,
shaped by urbanization, women’s education,
and migration (Uberoi, 2006). Work
relations are redefined by the growth of
the informal economy, digital platforms,
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and precarious employment, which both
empower and marginalize workers (Breman,
2013). Communities, once bound by caste
and locality; are being reconstituted through
diasporic ties, social media networks, and
grassroots mobilizations (Shah, 2018). In
politics, digital technologies and identity-
based movements have transformed
participation, enabling both new democratic
voices and rising populism (Chopra,
2019). These transformations indicate that
while hierarchies persist, social relations
are increasingly mediated by mobility,
connectivity, and contested power structures.
The rearticulation thus reflects a dynamic
interplay between continuity of traditional
norms and the emergence of new relational
forms in contemporary India.

Families and Intimate Life

Digital technologies alter everyday intimacies
by reconfiguring communication frequency,
privacy, and authority. Mobile phones and
social media produce new intergenerational
dynamics: youth form trans-local friendships
and consume global cultural flows,
sometimes challenging traditional familial
codes (Appadurai, 1996). At the same
time, surveillance-like practices (monitoring
of movement, messaging) can reinforce
patriarchy, as guardianship extends through
digital means. Thus, technology mediates
both autonomy and control, depending on
the distribution of devices and the social
norms governing their use.

Labour and Economic Relations

The rise of platform-mediated labour
constitutes a paradigmatic shift in how
work is organized. Platforms reconfigure
employer-worker relations through
algorithmic management and just-in-time
labour allocation. Where platforms flourish,
they create flexible income opportunities but
often with precarity, lack of social protections,

and asymmetrical information (Castells,
1996). In India, gig work’s uptake is uneven:
in urban centres platform work is visible
and growing; in rural and informal sectors,
digital interventions often mediate access
to markets (agricultural price information)
but also expose producers to new forms
of dependency on platform gatekeepers.
Bourdieu’s emphasis on capital suggests that
those with prior social and cultural capital are
better positioned to convert platform access
into stable advantage.

Community and Urban Space

Digital networks reshape community
boundaries. Virtual communities
form around interests, identities, and
grievance. These communities can support
mobilization for instance, issue-based
campaigns or mutual aid yet they may
also foster fragmentation and polarisation
through selective exposure and algorithmic
amplification. Moreover, the morphological
change in urban public spaces where
information flows augment formal urban
governance but also enable surveillance
and commercial commodification redefines
citizens’ engagement with the city.

Politics, Protest
and State-Society Relations

Mediated communication transforms
political repertoires. Social movements
leverage platforms for rapid diffusion of
symbols, narratives, and calls to action.
Castells underscores the role of networks
in enabling decentralized protest forms.
In India, digital tools have enabled
both bottom-up mobilizations (student
movements, anti-corruption campaigns) and
top-down state surveillance and influence
operations. Crucially, the technological
divide conditions who can participate in
digital politics: exclusion from platforms
equates, in practice, to diminished political
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voice. Moreover, state capacity to regulate,
surveil, or censor online spaces introduces
new modalities of control that intersect with
offline inequalities (Appadurai, 1996).

Mechanisms of Reproduction and
Possibilities for Transformation

In India, mechanisms of reproduction operate
through intertwined social, cultural, and
economic structures that sustain hierarchies
and inequalities. Pierre Bourdieu’s notion of
cultural and social reproduction helps explain
how caste, class, and gender inequalities
persist through education, kinship, and
labour systems (Bourdieu, 1977). The
caste system, for instance, reproduces itself
via endogamy and occupational heredity
(Dumont, 1980), while patriarchal family
structures perpetuate gender hierarchies.
Schooling often reinforces stratification
by privileging dominant cultural capital
and marginalizing subaltern knowledge
(Kumar, 1991). However, possibilities
for transformation emerge through social
movements, constitutional safeguards,
and grassroots mobilizations. The Dalit
and feminist movements have challenged
oppressive structures, creating spaces for
agency and resistance (Guru, 1995). Similarly,
policies of affirmative action, women’s
self-help groups, and digital technologies
provide new avenues for social mobility.
Thus, while mechanisms of reproduction
remain powerful, transformative practices
continually contest and reshape the socio-
political landscape of India.

Reproduction Mechanisms

In India, mechanisms of social reproduction
operate through interlocking institutions of
caste, patriarchy, marriage, and state policy,
ensuring continuity of hierarchies even
as society transforms. Marriage remains
central: recent research shows that caste
endogamy, hypergamy, and Brahminical

patriarchy work together to reproduce
class, gender and caste inequalities under
neoliberal conditions (Abhilasha Srivastava
and John Willough, 2022). In rural agrarian
economies, women’s unpaid labour in
households and dependence on land are key
sites of reproduction, where state neglect
and market pressures compound gendered
burdens (Sirisha C, Naidu & Lyn Ossome,
2016). The institution of care and welfare
for instance through Anganwadi workers
reveals how caste, gender and class intersect:
Dalit women in such roles both reproduce
care labour and resist inequities in pay,
status and recognition (Preethi Krishnana,
2025). Additionally, legal reforms such as
inheritance law changes over time increase
women’s agency and shift family norms,
showing that reproduction of inequality is
contested (Shreya Biswas; Upasak Das &
Prasenjit Sarkhel, 2020).

Platform Gatekecping and Algorithmic Bias:
Corporate platforms mediate access
to markets and attention. Algorithms,
trained on skewed data and optimized
for engagement, can reinforce dominant
cultural narratives and marginalize minority
voices. Since algorithmic systems are not
neutral, they tend to reflect and magnify
existing social biases.

Economic Barviers and Precarity:
Affordability limits sustained digital
participation. Low-paid, platform-dependent
labour without social security reproduces class
divides; the ability to sustain digital presence
(data costs, device upgrades) matters for
continued advantage.

Linguistic and Cultural Mayginalization:

The predominance of English and certain
cultural imaginaries in online content
sidelines large swathes of India’s multilingual
populace. This reduces the capacity of
vernacular communities to create, narrate,
and circulate their own content at scale.
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Gendered Social Norms:

Social restrictions on women’s mobility and
autonomy extend to digital realms; without
addressing underlying norms, technology
risks being an instrument of surveillance
rather than emancipation.

Transformative Possibilities

Despite the persistence of reproduction
mechanisms that reinforce inequalities,
digital technology also presents significant
transformative possibilities in India. First,
decentralized knowledge and localized
content can democratize information flows.
Initiatives such as vernacular social media
platforms, community radio integrations,
and state-led digital literacy programs
enable marginalized groups to narrate their
own experiences and challenge elite-centric
knowledge hierarchies (Sundaram, 2020;
Kumar, 2022). For instance, community-
driven platforms like Khabar Lahariya
illustrate how women from rural Uttar
Pradesh use digital tools to assert agency
and reshape public discourse. Second,
platform cooperativism and public digital
infrastructure offer alternatives to the
dominance of corporate gatekeepers.
Cooperative-owned platforms and publicly
owned digital commons can embed social
protections and fairer labor standards within
the gig economy (Srnicek, 2017; Gurumurthy
& Bharthur, 2019). Government initiatives
such as the India Stack and the Open
Network for Digital Commerce (ONDC)
demonstrate early attempts to design
inclusive digital ecosystems that counter
platform monopolies. Third, policy
interventions are central to embedding
equity. Universal, affordable broadband
access, gender-sensitive digital literacy
programs, and robust privacy protections
can address structural exclusions (Mehta
& Kumar, 2021). Regulatory frameworks
that demand algorithmic transparency and
platform accountability are essential to curb

discriminatory amplification and digital
surveillance (Rahman, 2023). Thus, while
technologies often reproduce existing social
hierarchies, transformative possibilities lie
in participatory infrastructures, cooperative
governance models, and progressive policy
frameworks that foreground inclusivity and
justice in India’s digital future.

Policy and Research Implications

A theoretical understanding of India’s
technological divide points toward
multi-pronged policy interventions.
First, infrastructure provisioning must
be accompanied by targeted programs
addressing affordability, digital skills, and
vernacular content creation. Second, labour
regulations must be updated to protect
platform workers through portable benefits
and collective bargaining frameworks.
Third, data protection and algorithmic
accountability frameworks should be
implemented to guard against surveillance,
discrimination, and manipulation. Finally,
gender-sensitive and caste-aware digital
inclusion programs are required to ensure
technologies enhance rather than curtail
capabilities. Research-wise, mixed-methods
studies that combine network analysis (to
map positions), ethnography (to understand
context-specific usage and norms), and
political economy (to trace infrastructure
and corporate dynamics) will produce
nuanced accounts of how digitalization
interacts with social structures. Longitudinal
work is particularly valuable to trace
trajectories from initial access to sustained
empowerment or marginalization.

Conclusion

The technological divide in India is not a
single gap to be bridged by devices alone;
it is an ensemble of structural, cultural, and
institutional asymmetries that reconfigure
social relations in complex ways. The
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paradigm shift produced by digitization
is double-edged: it presents new routes
for empowerment, entrepreneurship, and
civic voice, while simultaneously enabling
novel forms of exclusion, precarization,
and surveillance. A theoretically grounded
response combining insights from network
theory, Bourdieu’s capitals, and diffusion
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ABSTRACT!

Multi-grade classrooms, or also known as collective classrooms (klasa kolektive), have recently
became a continuous reality in many educational contexts, especially in rural or limited resources
areas in Albania. Teaching English as a Foreign Language (EFL) in such contexts constitutes
a real challenge, as the EFL teacher has to deal with students of different age groups and
educational needs, as well as with different language proficiency levels. The main aim of this
study was to explore the practices, challenges, and strategies of teaching English as a foreign
language in collective classrooms in the rural areas of the cities of Korga, Pogradeci and Pérrenjas,
where students of different ages, abilities, and language proficiency levels learn together. In
order to fulfil the aim of this study, a quantitative descriptive methodology was employed for
data gathering and analysis. By the mean of the questionnaire, we were able to gather data from
30 EFL teachers in the study area, who have previously taught or currently teach English in
collective classrooms. From the study conducted, it was discovered that while Albanian EFL
teachers in collective classrooms show a strong commitment to differentiated and collaborative
teaching, they face continuous challenges related to resource limitations, lack of institutional
support, and insufficient professional training. Through this study, we recommend that the
national guidelines on the matter should be revised; teachers of collective classrooms should
be offered the adequate training and support; and they should be equipped with the necessary
tools and equipment in order to employ effective strategies in the collective classrooms.

Key words: collective classroom, EFL, effective, practice, strategy, teaching, diffeventiation.
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Introduction

Collective classrooms have existed since
the early stages of formal education, where
children of different ages were taught by
a single teacher in the same environment.
Teachers typically divided students by
age group and assigned tasks suited both
to group level and individual abilities
(Mulryan-Kyne, 2007). In Albania, for
example, Pandeli Sotiri taught 35 students
simultaneously at the First Primary School in
Korga (Cifligu, 2018). As additional subjects
were introduced, managing collective
classrooms became increasingly challenging.

Historically, collective classrooms were
widespread. In 1918, they represented
70.8% of public schools in the United
States, whereas by 1980 fewer than 1,000
remained (Miller, 1991). Critics argue
that such classrooms are often scheduled
arbitrarily (Little, 2004), though their
existence is typically linked to practical
reasons such as offering subjects with low
enrolment or addressing budget limitations
(Mulryan-Kyne, 2007).

In EFL contexts, collective classrooms
pose significant challenges due to students’
varied backgrounds, language levels, and
learning styles (Garton & Graves, 2014).
Diversity—cultural, linguistic, academic,
or cognitive—adds complexity to teaching
and learning, and research highlights its
importance in shaping student success.
Effective practices such as purposeful
grouping, differentiated lesson planning,
and strategies that target all four language
skills are essential for maximizing progress
(Gay, 2018). Studies also indicate that
flexible grouping, both homogeneous and
heterogeneous, supports learning in mixed-
level environments.

Given that all students in a collective
classroom share one learning space, it
becomes crucial to design practices that
ensure whole-class success. This study
therefore aims to explore how EFL teachers
develop and implement effective approaches
considering student diversity, grouping
strategies, lesson planning, and language
skill development.

Research problem

The literature review reveals notable gaps
both internationally and nationally. Few
international studies examine teaching
practices in collective or EFL collective
classrooms, and no national studies address
the topic. As the number of collective
classrooms continues to rise, research is
needed to understand teacher needs and
identify effective practices. Existing foreign
literature provides limited insights on teacher
perceptions, regulatory support, challenges,
and benefits of collective classrooms, and
even fewer insights on strategies that may
be effective specifically in EFL settings. This
study seeks to contribute practical strategies
and practices that EFL teachers can employ
to create more successful learning experiences
in collective classroom environments.

Aim and research questions

The main aim of this study is to explore
the practices, challenges, and strategies of
teaching English as a foreign language in
collective classrooms in the rural areas of
the cities of Korga, Pogradeci and Pérrenjas,
where students of different ages, abilities, and
language proficiency levels learn together.

This study aims at answering these
research questions:
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s How do EFL teachers perceive and
manage diversity in collective classrooms?

ms Do these teachers receive the necessary
support for working in collective
classrooms?

= Which effective practices and grouping
strategies should be used in order to
improve language learning outcomes
in collective classrooms?

Literature review

Defining multi-level
(collective) classrooms

In the available literature on collective
classrooms, there is no single definition
for the complex nature of such classes.
The term “collective classroom” is used
to define classrooms containing pupils/
students of different levels of learning
or studying on different grades. Ashton
(2019) suggests that these classrooms have
evolved due to the declining number of
students’ enrolment, which is an ongoing
problem worldwide. Collective classrooms
are a widespread practice in poor countries,
in countries which are still developing in
socio-economical terms, but they also exist
in many developed countries.

In terms of language learning, the
collective classroom has been defined by
Strasheim (1979) as “the teaching of two
or more levels of foreign language in a
single class period”. Later on, the definition
was expanded further by Carr (2005),
who states that in a language learning
environment, collective classrooms are those
which contain “students at diverse levels of
proficiency, background, and experience”.

Historical background of collective
classrooms in Albania

Collective classrooms have long been part
of the Albanian education system. In 1959,
about 23% of Albanian teachers worked in

such classrooms, placing the country seventh
internationally after Brazil, Honduras,
Colombia, and others (Rama, 2020). These
classrooms mainly appear in rural and sparsely
populated areas, where the low numbers of
students do not justify one teacher per grade.

Although Albania has a long tradition of
successful practices in collective classrooms,
political, economic, and demographic
changes after the 1990s negatively aftected
education quality, especially in remote
mountainous regions. Schools operating
with collective classrooms experienced
the greatest decline. Students often faced
learning gaps and multiple challenges,
largely due to poor infrastructure, limited
teaching materials, and the employment of
inadequately trained teachers (Rama, 2020).

This decline restricted rural
communities’ access to quality education.
Despite persistent problems, there were no
significant political measures, investments,
or reforms to improve human or didactic
resources. Before the 2017 national
reading and writing test, no studies or
data existed on student performance in
collective classrooms. The continuous lack
of institutional attention further weakened
teaching and learning quality (Rama, 2020).

Legislations and regulations

According to Instruction No. 14, dated
10.07.2023, the number of collective classes
is determined according to the number of
students. In primary and lower secondary
education, up to 10 students are created ina
single class; 11-20 students are divided into
two classes; while with a higher number,
up to three classes are created. In collective
classes with over 10 students, the subjects
Albanian Language, Foreign Language and
Mathematics are taught separately (Ministry
of Education and Sports, 2023).
According to the IZHA instruction
(2018), the collective class must have
sufficient space, work corners, two tables,
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a place for independent work and a clear
organization of materials. The teacher,
together with the students, drafts a regulation
that determines the order of the class and the
manner of cooperation, in order to avoid
confusion and increase efficiency.
Regarding planning, it is emphasized
that the teacher must be well-versed in the
curriculum, implement its requirements, and
select methods, resources, and assessment
methods appropriate for the different ages
and levels within the collective classroom.

Benefits of collective classrooms

Despite the fact that there are many
challenges and difficulties associated with
collective classrooms, there are also some
perceived benefits on the experience of
teaching in a collective classroom. While
teaching in such classrooms, the teacher
benefits as he/she learns on how to manage
difficult classrooms (Glison & Donato,
2017). In addition, the teacher has the
opportunity to try different educational
approaches, in order to understand which
works best for such contexts. Furthermore, in
a collective classroom, the teacher can draw
on students’ different ideas, experiences and
knowledge, in order to deliver interesting
and student-centered lessons. These results
positive even for students, as in such classes,
they can help each-other, collaborate and
learn while interacting with others.

Diversity in the collective classroom

Diversity in collective classrooms refers to
the coexistence of students who differ in age,
learning pace, linguistic background, social
status, and cognitive ability. Such diversity can
enrich the learning environment by fostering
mutual understanding, cooperation, and
peer learning opportunities. However, it
also poses challenges for teachers who must
balance multiple learning needs within a
single classroom context.

According to Yildirim (2019), cultural
and linguistic diversity requires teachers
to adopt inclusive strategies that create
a supportive atmosphere for all learners.
Teachers working in collective classrooms
need to act as facilitators, promoting
interaction and respect among students while
recognizing their individual differences. In
this sense, diversity becomes a pedagogical
asset rather than an obstacle, as it encourages
social learning and empathy development.

Diversity in the EFL collective
classroom

In EFL contexts, diversity becomes even
more thorough, as despite other differences,
students have different proficiency levels
in all language skills: listening, speaking,
reading, and writing. Dhari et al. (2024)
emphasizes that cognitive diversity influences
in a direct manner the way students acquire
and use language. Therefore, differentiated
instructions are necessary in order to
conduct tasks based on each learner’s ability
and learning style. One effective approach
is the use of tiered activities, which allow
all learners to engage with the same topic
but at varying levels of complexity. This
strategy maintains inclusiveness while
ensuring that advanced learners remain
challenged and beginners remain supported
(Purnamaningwulan & Purwanto, 2024).

Challenges and problems of
collective classrooms

Researchers argue that quality teaching
in collective classrooms faces numerous
challenges (Strauber, 1985; Campbell,
1993). In today’s educational contexts,
the high workload makes teaching in these
classes even more difficult, as teachers have
to prepare differentiated materials and cope
with increased demands (Bell, 2004).
Passmore’s (2019) study of French
teachers in New Zealand showed that
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traditional pedagogy is not effective in
collective classrooms because it does not
respond to the needs of students at different
levels. He emphasizes that these classes
require a focus on the student, as well as
teachers who encourage self-direction and
motivation. When students are not self-
directed, the effectiveness of the collective
classroom drops significantly.

Levy (1982) notes that managing a
collective classroom requires constant energy
and concentration, which is often exhausting
for the teacher. As teachers try to manage
multiple groups simultaneously, the process
becomes rushed, creating a lack of unity and
clarity for students (Passmore, 2019).

Beyond differentiation, which is already
a major challenge, teachers are often forced
to ignore the needs of one group to focus on
another (Ashton, 2019). This places students
in a position where they must self-motivate
to progress, which is not always achievable.

The EFL classroom context

Teachers of EFL face numerous challenges
and problems when it comes to teaching
English in a collective classroom (Dhari et
al., 2024). One of the main challenges is
classroom management, as it is sometimes
hard for the teacher to discipline students
while teaching in a collective classroom,
with a large number of students of different
abilities, ages etc. Students who are more
advanced in their language proficiency level
might get frustrated as in many cases they
cannot be academically challenged enough
in a collective classroom. On the other hand,
less advanced students might perceive tasks
and learning materials as hard or inadequate.

Lack of support
and training of teachers

A great issue on collective classrooms is the
lack of support or training of teachers. In
the studies of Passmore (2019) and Ashton

(2019), it was proved that most of the
teachers who teach at collective classrooms
lack the necessary professional development.
In the survey of Ashton (2019), the majority
of teachers who participated in the study
(85%) noted that they had never received
any specific training for their professional
development on teaching in collective
classrooms. In a previous study by the
same author (Ashton, 2018) teachers stated
that they felt always in need for assistance
on curricular planning in the collective
classrooms they taught. Furthermore, they
added that they lack the opportunity of
exploring new strategies and techniques on
achieving success in collective classrooms.

Effective practices

Effective practices in EFL teaching in
collective classrooms require a combination
of traditional and modern methods to
meet the diverse needs of students. Faizy
(2024) emphasizes the importance of
communicative and task-based methods,
which promote meaningful interaction and
authentic language use, being more effective
than traditional teacher-led approaches.
The integration of technology, through
interactive videos, pronunciation apps and
digital games, allows adaptation to the
individual pace of students. Islam (2017)
adds that a positive emotional climate and
continuous feedback increase motivation
and participation in collective classrooms.

Grouping strategies

Grouping strategies are essential for
classroom management and effective learning
processes. Ko¢ (2018) notes that flexible
grouping—alternating homogenecous and
heterogeneous groups—creates optimal
conditions for progress. Heterogeneous
groups facilitate collaboration and support
among students, while homogeneous
groups help develop a specific language
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skill. According to Faizy (2024), effective
group work structures develop language
competence and collaborative skills.

Methodology

The main aim of the study was to explore
the perceptions, experiences and practices of
teachers of EFL in collective classrooms. The
study was conducted through a quantitative-
descriptive methodology, as this design
allows for the collection and analysis of data
that reflect the current reality of teachers’
practices (Creswell & Creswell, 2018).

Instrument and sample

The sample consisted of 30 English teachers
in primary and lower secondary schools
in the rural areas of Korga, Pogradec and
Pérrenjas, where collective classes are
operating due to the decrease in the number
of students. The selection was conducted
through convenient sampling, based on the
availability and willingness of the teachers
to participate in the study.

The instrument used was a questionnaire
with 13 questions, consisting of closed
alternatives (yes/no/sometimes) as well as
an open question where teachers described
their most effective practices in teaching
English in collective classrooms.

The questionnaire was created in Google
Forms and aimed to collect data on teachers’
perceptions of institutional support, diversity
management, professional development,
and practical strategies used in teaching.
Participants were informed about the purpose
of the study and assured of data confidentiality:
Data collection lasted two weeks.

Interpretation of the data

A total of 30 EFL teachers participated in
this study. Most of them (60%) had 6-20
years of experience, while the rest had either
less than 5 years (20%) or more than 20

years of experience (20%). The majority
(73.3%) are currently teaching in collective
classrooms, while 26.7% had previous
experience with such settings.

Teaching practices
and teachers’ confidence

First of all, teachers were asked whether they
teel confident teaching English in a collective
classroom. Almost half of the teachers
(46.7%) feel confident teaching English
in collective classrooms only “sometimes”,
while 43.3% feel confident and 10% do not
teel confident.

The efficiency and effectivity of the
teaching process in collective classrooms is
mainly “in the hands” of the teacher. First
of all, teachers have to effectively manage
students’ diversity in the classroom. From
the study conducted, diversity management
shows mixed results: half of the teachers
report managing diversity effectively, 43.3%
do so sometimes, and 6.7% report difficulty
managing mixed-age or mixed-level groups.

In an EFL collective classroom, it is
crucial for teachers to regularly use effective
practices, especially differentiated instructions
in order to improve and enhance language
skills. From the questionnaire conducted it
was discovered that most teachers (96.7%)
apply differentiated instruction to support
language development, with 66.7% doing
so regularly.

In collective classrooms, the teacher
has to employ grouping strategies which fit
the needs and interests of all students in the
classroom. Thus, teachers who participated
in the study were asked whether grouping
strategies are clearly defined and applied in
their classrooms. Almost all teachers (96.6%)
report using defined grouping strategies,
although many apply them only sometimes.

Lesson planning is also a key factor as
it is important that when teachers plan their
lesson, they have to consider the needs of
all the students of a collective classroom. In
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the study conducted, it appears generally
inclusive, with teachers 73.3% confirming
that their plans consider the needs of all
students.

In the open-ended question of the
questionnaire, EFL teachers were asked
to write any practices which have proven
effective in teaching English in collective
classrooms. Teachers” answers revealed
several effective practices: group and pair
work, think-pair-share, role-play, discussions,
peer learning, and differentiation. They also
cited the use of technology (Kahoot, Canva,
digital quizzes), though many noted a lack
of resources. Additional techniques included
clustering, brainstorming, Venn diagrams,
and journaling.

State and school
management support

For teachers teaching in collective classrooms,
it is important that state regulations and
school policies support the teaching process,
supporting so also the teachers dealing with
such classrooms. Thus, EFL teachers were
asked whether the current regulations and
policies support their teaching in collective
classrooms. Findings indicate limited
institutional support. About 77% of teachers
teel that current regulations do not support
(36.7%) or only sometimes support (40%)
teaching in collective classrooms. School-
level support is also insufticient: 70% of
teachers stated that school management
provides little or inconsistent guidance.
Only 30% feel adequately supported. This
variation is often linked to school leadership
and resource availability.

Benefits and challenges
of collective classrooms

In foreign contexts, it is proved through
various studies that sometimes collective
classrooms benefit students more than
traditional single-level classes. However, in

the contexts included in our study;, teachers
generally do not consider collective classrooms
more beneficial than traditional ones (76.7%),
though many acknowledge that diversity can
enhance learning experiences (30% agree;
46.7% agree sometimes). Challenges remain
significant, particularly due to insufficient
resources: almost half stated that challenges
are addressed only sometimes, 30% not at all,
and only 23.3% feel adequately supported

by resources.
Teachers’ training and support

A major concern is the lack of training.
Most teachers (73.3%) reported receiving
little or no training for managing collective
classrooms, and only 20% receive occasional
support.

Discussion

The study highlights uncertainties faced
by Albanian EFL teachers in collective
classrooms despite their experience.
Confidence levels remain moderate, largely
due to the complexity of managing diverse
student groups. Teachers rely heavily on
collaborative learning, flexible grouping,
peer teaching and differentiation—practices
shown to be effective in multi-level learning
environments. However, the lack of
resources and technological tools continues
to challenge the quality of education in
collective classrooms. Institutional and
managerial support remains limited, and
teachers frequently feel unprepared due to
insufficient training. Despite challenges,
many teachers acknowledge that diversity can
enrich learning, provided that teachers receive
the necessary support, training and resources.

Conclusions
and recommendations

The study shows that although teachers
demonstrate commitment to effective
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strategies such as differentiation,
collaboration, and technology-enhanced
learning, they continue to face significant
barriers related to resources, policy support,
and training. Diversity in collective
classrooms offers pedagogical advantages,
but these can be achieved only with stronger
institutional support.

Effective practices include collaborative
learning (pair and group work), peer
teaching, differentiated tasks, role-play,
active listening, independent work combined
with group work, and the use of digital tools
that increase engagement.
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ABSTRACT!

The Covid-19 pandemic generated an unprecedented global crisis, but it also triggered
unexpected forms of resilience. This ambivalence is particularly evident in migrant
communities: while the health emergency exacerbated the vulnerabilities of irregular,
temporary or seasonal migrants, it also highlighted the crucial role of “migrant mediators”.
With a strong sense of belonging to their country of origin but also firmly embedded in
the social fabric of their host societies, these individuals acted as intermediaries between
migrants and not-migrants, enabling mutual learning processes during the crisis. This
contribution draws on qualitative research conducted in three European cities to explore
the pandemic’s impact on Bangladeshis in London, Peruvians in Milan, and Turks in
Stuttgart. Semi-structured interviews show that migrant mediators supported both their
communities of origin and the wider society by sharing essential information, engaging in
care practices, and promoting dialogue and mutual learning among local stakeholders. In
London, for instance, Bangladeshi “Covid Champions” emerged as an informal network
that assisted disadvantaged people and collaborated with local authorities; in Milan,
Peruvians contributed significantly as nurses and healthcare workers in hospitals and
private homes; in Stuttgart, the German Turkish Forum and the Turkish Islamic Union
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of Religious Affairs facilitated communication and cooperation between institutions and

local communities. The findings reveal how migrants have served as a vital resource in
responding to the pandemic across Western societies. In addition, they demonstrate that

the crisis also opened spaces for solidarity challenging the dominant neoliberal logic and
reaffirming the transformative potential of the mutual learning.

Key Words: Migration; Covid-19; Mutual learning; Migrant agency; Social Cohesion;
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Introduction

There are few historical precedents which
have triggered a global crisis like that of the
spread of the Covid-19 virus. However, what
is often overlooked in the dominant narrative
are the unexpected processes of resilience
that emerged precisely as a consequence of
the pandemic (Norris et al., 2008; Mangone
and Masullo, 2021; Wright, 2021). The
health emergency severely tested political,
economic, and healthcare institutions
worldwide (Asogwa et al., 2023). Despite
their efforts to identify effective strategies
to contain and mitigate the crisis, these
institutions frequently implemented
initiatives that proved inadequate in reducing
the levels of vulnerability (UN, 2003)
and uncertainty generated by the spread
of the virus (Paul, 2020). According to
several researchers, the crisis even exposed
aspects that, in “quiet times,” can easily be
ignored (Waltz, 1979: 152): the limited
effectiveness and legitimacy of institutions,
political and economic inequalities, and
the fragility of peace and cohesion among
political entities (Colombo and Magri,
2021; de Haan, 2020).

Nevertheless, some authors argue
that the response to disaster is often a
“triumph” of grassroots collective action
(Solnit, 2009), which can compensate for or
complement the failures of public authorities

(Mould et al., 2022; Schomaker and Bauer,
2020). Indeed, forms of social solidarity
and mutual aid contribute to fostering a
shared consciousness and a collective sense
of responsibility aimed at promoting societal
well-being, particularly by addressing the
needs of those living in more disadvantaged
conditions (Mishra and Rath, 2020).

This article contributes to the body of
research that highlights how practices of
mutual aid, exchange, and mutual learning
— developed through informal support
networks or initiatives promoted by Civil
Society Organizations during the health
emergency — played a crucial role in having
allowed societies to continue functioning and
enabled humanity to escape the catastrophe
of the pandemic (Lawson, 2007; Mould
et al., 2022; Schomaker and Bauer, 2020;
Springer, 2020). Mutual learning refers to
a process of exchange between actors from
the Global North and the Global South,
through which all participants involved in
an initiative have the opportunity both to
learn and to teach each other (Malacarne,
2023). The OECD employs this expression
to describe an innovative approach designed
to inform policy-making not only in poorer
and more vulnerable countries, but also in
emerging and advanced contexts. Global
challenges — including the management
of pandemics such as the recent Covid-19
crisis — require joint responses based on
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cross-border mechanisms of collaboration
and co-construction (OECD, 2020).

Inlight of these premises the contribution
aims to explore the role played by a specific
category of migrants, the so-called “migrant-
mediators”, in promoting processes of mutual
learning within their local contexts and
strengthening social cohesion, so threatened
by the global health crisis.

The research, conducted in three
European cities, seeks to explore how certain
migrant communities — Bangladeshis in
London, Peruvians in Milan, and Turks
in Stuttgart — responded to the spread
of Covid-19 by mobilizing their diverse
resources. Accordingly, this paper seeks to
answer the following research question:
through what practices did Bangladeshi,
Peruvian and Turkish migrant-mediators
facilitate processes of mutual learning in
London, Milan, and Stuttgart during the
Covid-19 pandemic?

In the following sections, after a brief
examination of the main effects that the
pandemic had on migrants and a concise
discussion of how the concept of mutual
learning can be defined within migration
studies, the methodological framework
of the research will be outlined and the
most significant findings from the field
will be presented. Finally, the article will
discuss the value of migrant mediators’
agency in strengthening cooperation and
social cohesion between migrants and non-
migrants within Western societies.

Theoretical Framework

Migrants and the pandemic: the ambivalent
impact of the health crisis

The health emergency affected countries
worldwide, ranging from Western nations
to emerging economies and the poorest
regions of the Global South. Although
the pandemic imposed conditions that
initially rendered societies across the planet
relatively homogeneous and similar in their

practices, lifestyles, and interests (Mishra and
Rath, 2020), as months passed, substantial
differences emerged in the consequences
produced by the spread of the virus. Indeed,
the effects of crises are never identical for
all individuals and groups, not only because
of varying levels of involvement (direct
or indirect), but also due to the differing
capacities of human beings and societies
to withstand their negative consequences
(Mangone, 2023). Beyond the strictly
health challenges that placed the global
system under severe strain, the pandemic
revealed deep-rooted systemic and structural
problems that had long been present in
societies, yet rarely addressed with the
seriousness required by those responsible
(Colombo and Magri, 2021). In particular,
socio-economic inequalities came sharply
into focus (Mishra, 2021): between those
with sufficient resources to access medical
care and preventive measures, or to work
safely from home, and those who, in order to
survive, had to continue working in high-risk
environments, often under unfair contracts
and without any form of social protection.

The pandemic also underscored two
other forms of identity-based disparity,
often intersecting with one another:
gender and ethnicity or nationality. During
the crisis, women and migrants proved
to be among the most vulnerable groups
as they were disproportionately exposed
to health risks in the workplace and to
processes of marginalization and social
exclusion (de Haan, 2020).

Regarding the impact of the Covid-19
outbreak on migrants, the situation appears
ambivalent in several respects. On the one
hand, the health crisis exacerbated the
vulnerability of certain categories of migrants.
Seasonal and temporary workers, for instance,
were highly exposed to multiple risk factors:
overcrowded accommodation, legal and
administrative barriers to healthcare access
(Hayward et al., 2021), employment in
precarious and high-risk sectors (Mahmood
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etal.,, 2021), and limited language proficiency,
which made it difficult to navigate public
health measures (Nezafat Maldonado et al.,
2020). Moreover, irregular migrants faced
additional challenges in accessing essential
information due to linguistic and cultural
barriers (O’Reilly-de Brun et al., 2016),
and were often reluctant to seek healthcare
(Potter et al., 2020) out of fear of public
exposure and potential expulsion (Caselli
et al., 2024). Such living conditions made
virus containment extremely difficult for
certain ethnic minorities and contributed
to new forms of stigmatization (de Haan,
2020), turning migrants into convenient
scapegoats for public opinion (OECD,
2020; Caselli et al., 2024).

On the other hand, the health emergency
has also drawn attention to other categories
of migrants: essential figures in ensuring
the long-term resilience of key services —
healthcare, agriculture, food supply chains,
social assistance and more (Anderson et
al., 2021) - and thus in sustaining the
functioning of advanced Western systems
(Paul, 2020). Among these are the so-called
key workers: individuals who played a crucial
role during the pandemic by working on the
front lines in healthcare facilities or private
households, in home delivery services,
public and domestic cleaning, public
transport, or industrial production chains.
These occupations forced them to face a
high risk of contagion and transmission of
Covid-19, while enabling others to work
safely from their homes (Anderson et
al., 2021; Caselli et al., 2024). Many key
workers also played a valuable mediating
role during the pandemic, thus revealing
themselves to be “migrant-mediators”. They
provided support both to their countries
of origin — through remittances or the
exchange of information and experiences
via transnational networks — and to their
own communities in their host society.
Furthermore, they promoted opportunities
and instruments for dialogue and exchange

within host societies, facilitating better
communication between migrants and
non-migrants and fostering cooperation
and a more effective pursuit of shared
goals (Malacarne, 2021, 2024). A similar
mediating function was performed by those
who, by assuming leadership or coordination
roles within ethnic associations, religious
institutions and organizations, actively
sought to provide assistance to those in
need throughout the crisis, both within and
beyond their communities of belonging.
For this reason, governmental agencies
and public health authorities in many
Western countries frequently turned to
migrant community leaders — figures more
accustomed to engaging with actors in the
host society and possessing higher levels of
linguistic competence (Im and Swan, 2022)
— in order to encourage compliance with
government guidelines and to offer health
advice that would respect and integrate the
cultural and religious practices of ethnic
minorities (Mahmood et al., 2021).

Based on the discussion so far, it
becomes evident that the impact of the
pandemic on migrants has been closely
linked to at least three main factors. First,
to the migrants” own status, their condition
of regularity or irregularity within host
societies, and consequently, the presence
or absence of citizenship status. Second,
to their level of inclusion and integration
into the host context, as reflected in formal
employment or in publicly recognized
engagement through roles of social and civic
responsibility. Finally, closely connected to
the previous point, to their strong ability for
communication, interaction, and dialogue
with the various social actors operating
within the host society.

Mutual learning in Migration Studies

From the perspective of sociological studies
on international relations and development
cooperation, mutual learning can be defined
as process of sharing heterogeneous resources
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both in nature and value — theoretical
knowledge, technical skills, operational
practices, cultural systems, and development
models — within a context of asymmetrical
relations, such as those between countries
of the global North and the global South.
However, mutual learning aspires to achieve
an equal exchange between partners so that
they can teach and, at the same time, learn
from each other, according to a logic of
equal collaboration and not of welfarism
(Malacarne, 2023).

Furthermore, in the scientific literature
on migration, several contributions have
sought to explore the relationship between
mutual learning and migratory phenomena.
Goodkind’s (2006) research, for instance,
describes the Refugee Well-Being Project
(RWBP), which aimed to promote the
well-being of Hmong refugees in the United
States through experiences of exchange
between migrants and local university
students, specifically through “Learning
Circles” and advocacy activities. The
study shows that each Learning Circle
was organised into two sessions: the first
tocused on “cultural exchange”, that is, the
sharing of ideas, experiences, and proposals
for collective action among participants; the
second centred on “mdividual learning”,
during which refugees and students worked
in pairs to pursue the educational goals
chosen by the Hmong adults themselves,
such as improving language skills,
understanding bureaucratic procedures,
or filling out administrative forms. With
regard to the advocacy component, each
student was matched with an adult Hmong
refugee — and their family — with the task
of assisting them in addressing unmet
needs, such as difficulties in accessing local
services and resources. This study highlights
that one of the most effective practices for
promoting refugees’ well-being (physical,
psychological, social, and economic) in host
contexts is the implementation of contact-
based programmes involving people from

diverse cultural and social backgrounds,
such as members of a migrant community
and those of the corresponding host society.

Social contact, in fact, allows for the
authentic sharing of knowledge, skills,
lifestyles, and cultural codes, fostering
reciprocal learning that enhances the
strengths of each individual’s background
while reducing forms of marginalization
(Philips et al., 2014). Moreover, sustained
interpersonal interaction helps to debunk
false myths and to dismantle stereotypes
and prejudices among people of different
origins (Constantine and Shankland, 2017;
Isabekova, 2021; Philips et al., 2014).

A second study focusing on the
relationship between migration and mutual
learning was conducted by Van Ewijk
(2012, 2016) and examined transnational
partnerships established between the
Dutch government and the governments
of Morocco and Turkey, which actively
involved Moroccan and Turkish migrants.
These collaborations were initiated by Dutch
institutions under the assumption that
fostering cooperation between migrants’
countries of origin and destination would
also facilitate their integration into Dutch
society. The study underscored the crucial
role of migrants as active and leading actors
within these partnerships, stressing their
capacity to mediate between contexts of
the Global North and the Global South.
Migrants’ awareness of the specific cultural
characteristics of their countries of origin
(in this case, Morocco and Turkey), their
technical expertise related to particular
local realities, and their language translation
skills were identified as essential resources
for effective exchanges between partners,
and thus for the development of mutual
learning processes between migrants and
non-migrants at an institutional level.

A more recent contribution by Mahieu
and Caudenberg (2020) analysed the
CURANT programme, implemented in the
Belgian city of Antwerp, in which a selected
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group of unaccompanied young refugees
(aged 17-23) shared small collective
housing units for one or two years with local
peers. The project’s promotion of everyday
intercultural cohabitation generated mutual
learning from three perspectives. First,
the shared housing became a comfortable
setting for language learning: refugees
could practice Dutch naturally and without
embarrassment, while local youth developed
effective skills and strategies for teaching
their mother tongue. Second, the initiative
promoted both intercultural and social
learning for migrants and non-migrants
alike, enabling participants to understand
the rules, habits, and cultural codes of
Belgian society on one hand, and of refugees’
countries of origin on the other. Finally,
shared living arrangements encouraged
both refugees and local youth to question
stereotypes and prejudices — particularly
concerning gender and religion — thus
fostering a form of learning that, grounded
in trust-based relationships, acquired a
genuinely transformative function. The
studies reviewed above demonstrate that
social contact between migrants and
non-migrants, their daily interaction in
informal settings, and the recognition
of migrants’ competences within host
contexts are fundamental elements for
fostering processes of integration and
social cohesion. To support such processes,
however, a crucial shift in perspective is
required: moving beyond the needs-based
model (Rappaport, 1981), which assumes
the existence of vulnerable subjects whose
needs must be met through a top-down
approach by those who seemingly hold
more resources and power, and instead
adopting a perspective that places trust in
migrants’ own capacities to foster equitable
relationships with non-migrant communities
(Malacarne, 2021; 2023).

Methodology

Research approach and subjects
This contribution focuses on selected
aspects emerging from a broader research
project carried out by an international team
of researchers based in London, Milan,
and Stuttgart during the crucial months
of the Covid-19 pandemic (July 2021 -
September 2022)% The methodological
considerations presented in this section
reflect the overall approach adopted by the
research group to investigate the impact
of the health emergency on the three
migrant communities already mentioned:
Bangladeshis in London, Peruvians in Milan,
and Turks in Stuttgart (Caselli et al., 2024).
The study employed a qualitative
approach and can be described as a
“synchronic multiple linear” comparison
(Lucassen, 2004), as it examines two or
more migrant groups located in different
local contexts over the same period of
time. Points of convergence and divergence
among the three migrant communities
have proved to be a particularly fertile
ground for pursuing the research objective,
namely, to investigate the role of migrant
mediators in the three cities involved in
the study and to explore the practices that
tfostered the process of mutual learning
within their living contexts. Both the
Bangladeshi and Turkish communities can
be considered “settled migrant minorities™:
groups composed predominantly of
individuals born in London and Stuttgart,
respectively. However, the Bangladeshi
Muslims maintain a strong postcolonial
connection with Britain, while in Germany
the historically utilitarian conception of
“guest workers” continues to characterize
the Tarkish population. On the other hand,
the Peruvian community is predominantly
Catholic and arrived in Milan relatively

2 For further details on the research, see the book: Caselli, M., Diirrschmidt, J., and Eade, J. (2024). M-
grants’ (Im)mobilities in Three European Urban Contexts. Palgrave Macmillan.,
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recently; since Italy became a destination for
international migrants only in the 1990s.
The three case studies were explored through
interviews conducted with two categories
of participants, selected based on the
criterion of reasoned choice. The first group
consisted of so-called “experts” — municipal
and religious officials, as well as political
and community activists — who, given their
institutional or organizational roles, served
as key informants providing particularly
relevant insights for the research. The second
group comprised “non-experts”, or ordinary
residents who did not hold positions of
responsibility within society but whose
accounts offered valuable perspectives on the

everyday experience of the health emergency:.

Procedure, data collection tools and data analysis
As previously mentioned, the study was
conducted through 45 semi-structured
interviews, some of which were conducted
online, a requirement dictated by the
issuance of social distancing regulations to
prevent the spread of the virus. While this
virtual method was not deemed to have
compromised the quality of the interviews,
in-person sessions were conducted as soon
as possible to identify potential continuities
and differences between the two modes of
data collection (Johnson et al., 2021). In
total, 13 individuals were interviewed in
Stuttgart (5 “experts” and 8 “non-experts”),
17 in Milan (11 “experts” and 6 “non-
experts”), and 15 in London (10 “experts”
and 5 “non-experts”). The recordings of the
interviews were transcribed and analysed
manually — following a traditional “paper-
and-pencil” approach — to identify categories
and codes related to mutual learning (for
example, “reciprocity”, “learning”, “mutual
exchange”, “North-South relations” and so
torth). The fieldwork was further enriched
by ethnographic observation of specific
dynamics within the migrant communities
particularly in religious settings, once
mobility restrictions were lifted.

Results

Migrant-medintors in London,

Milan and Stuttgart

A segment of the scholarly literature argues
that the health emergency represented not
only a period of profound uncertainty for
humanity; but also, in certain circumstances,
a genuine opportunity for transformation
within global society. The pandemic, in fact,
(re)opened collective spaces for expressions
of solidarity and altruism that stood in stark
contrast to the capitalist and neoliberal
logics dominating the contemporary world
(Mould et al., 2022; Springer, 2020).
Although this deep “human” connection
among individuals had limited continuity
in the years following the emergency, the
health crisis provided a real opportunity to
experiment with practices oriented toward
the common good.

The evidence emerging from the research
presented in this paper demonstrates that
experiences of intercultural exchange and
dialogue, mutual learning, and solidarity also
occurred among the Bangladeshi, Peruvian,
and Tarkish migrant communities and their
respective host societies in London, Milan,
and Stuttgart. The following results highlight
the pivotal role of migrant-mediators who,
across the three cities, acted as intermediaries
between their communities of belonging
and the host societies (Malacarne, 2024).
Through these forms of mediation, they
activated collective processes of exchange
and reciprocal learning, thereby contributing
to maintaining forms of social cohesion that
were severely threatened by the health crisis
(Mishra and Rath, 2020; Mould et al., 2022).

London

During the pandemic, in the English
context, the Covid Champions assumed a
mediating role between the Bangladeshi
migrant community and the wider English
society, fostering practices of exchange and
mutual learning. This informal network
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emerged within the Bangladeshi community
of Tower Hamlets in London and included
doctors, leaders of local organizations,
youth community workers, and mosque
congregants who provided support to those
most in need, both within and beyond their
own community. In close collaboration
with local public institutions, the Covid
Champions implemented various support
initiatives: distributing masks, sharing
information about vaccines and their
benefits, assisting isolated or ill elderly
individuals, among others.

We’ve figured out that there’s a need for me
here to tell my community or even people
on my estate what the new direction is and
what to do and not do ... so I think that idea
about helping each other ... and wanting
to know just what’s happening and spread
the message locally has become quite huge.
[...] The Covid Champions were going out
and speaking to people and giving away
masks and PPE and giving out information
about what the vaccine is about so people
get to understand what is really happening.
(Bangladeshi borough councillor)

Among the data collected in London, the
testimony of a Bangladeshi-born doctor —
raised in the Tower Hamlets community and
employed by the National Health Service —
appears particularly significant. He describes
himself as a “middleman”, a bridge-builder
between migrants and non-migrants, deeply
committed to fostering points of contact
between his community and British society.
He actively engaged in dialogue with local
political institutions to ensure recognition of
the specific needs and characteristics of the
Bangladeshi community in London - both
before and during the pandemic — and to
promote policies tailored to those needs.
Moreover, he served his community directly
as a doctor, explaining preventive measures,
healthy lifestyles, and the importance
of certain medications during Covid-19

infections to both community leaders and
lay members.

I felt like a middleman ... because a lot of the
people that I care about or that I want to serve
are my friends and family and people that I
have personal connections with ... And so,
when I go to these meetings with government
and policy makers and people who make the
big decisions, it’s a personal battle because I
can see it from their point of view ... when
people talk about mistrust or when people talk
about overcrowding. I grew up in a two-bed
house, a two-bed flat in Stepney Green with
eleven people staying there. No policymaker
can explain overcrowding to me because
they’ve read it in a book or they’ve read it in
a paper, I've lived it. [...] Pm able to tell my
parents what their medications mean or how
to change their lifestyle or how to navigate
the healthcare system and I can do the same
for my siblings and I can do the same for
my community ... When the vaccine was ...
recommended by MHRA [Medicines and
Healthcare products Regulatory Agency]
and was being rolled out, I was able to talk
to my community leaders. I did a Q&A with
the Imam from the East London Mosque
on BBC Asian Network in Bangla talking
to people about the vaccine ... I did loads
of media work — all in Bangla — just to help
people understand that ... So it wasn’t just
an individual’s benefit. And I think people
are starting to realise that, ... you know?
When we talk about social mobility and
we talk about widening participation ... we
have to appreciate the community’s benefit
and the benefits to society as well ... I truly
think that’s the way forward for the lessons
learned in terms of the ethnic engagements.

(Bangladeshi NHS doctor)

Milan

In Milan, the Peruvians who most directly
embodied the role of migrant-mediator
were those who could also be described as
key workers for Italian society during the
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pandemic: nurses and healthcare assistants
working on the frontline in hospitals, even
during the most critical stages of contagion.
They collaborated closely with Italian doctors,
often under exhausting conditions, caring for
both Italian and migrant patients alike.

It was really bad. It was a period with a lot
of work for me, the nurses worked a lot and
then, so much suffering and especially so
much helplessness. The feeling of helplessness
is something that marked me and affected me,
doing a lot but feeling that I had little impact
... I was working normally at the beginning
and then it all started. We went from one in-
patient to everyone, the ward was full, then
all the colleagues, it was very tiring. Very
long shifts. I also remember those days well.
I would arrive in the morning and didn’t
know when T would finish. Almost all of
2020 was like that. No rest, always working,
one day after the other ... At the beginning
I worked in rehabilitation, adult ward and
geriatrics but then everybody got infected.
And then they saw that people were dying and
they closed the ward and I went to another
location. There were no nurses, they made
me go around because there was a shortage
of staff ... [And in the Peruvian community|
many people got sick, but I would say few
serious ones. But when we knew somebody
got sick everybody moved, all of us mobilized:
the food, the groceries and the medicines,
we helped each other so much. Those, who
stayed at home, those who couldn’t go out,
those who had no money, those who had
problems, everyone, each other. (Member of
a Latin American community)

These migrants, tirelessly engaged in
healthcare work — both in Milanese hospitals
and in private homes caring for elderly or
ill individuals (mostly Italians) — proved to
be, first, an essential resource in preventing
the collapse of Ttaly’s understatted healthcare
system, and second, bridge-builders between
the host society and Latin American migrant

communities. Through their professional
roles, they helped to disseminate accurate
information about the pandemic, explain
preventive measures, and provide both
material and spiritual support within and
beyond their own communities.

So many Peruvian women, but also men ...
I saw the situation of women, who had the
opportunity to become nurses rather than
OSS ... They were employed full time, during
the pandemic. And so, in that case, it was just
the opposite situation, that they were in such
demand, that they were always busy, that
maybe they even did things that were not their
responsibility, because there was a lack of staff.
And so they became important and here is the
contribution of the foreigner, the migrant ...
On their side, maybe they already knew how
to move, with their families, or at least they
advised because they were inside this ... no?
Inside the hospitals. And so a lot of things
they saw, a lot of things maybe they said. And
so on that side maybe there was less difficulty
... They simply had, so to speak, maybe
the good fortune to be there and therefore
to be personally informed or to experience
certain situations at first hand. So they were
doing word of mouth, with the community.
(President of an Italo-Peruvian association)

Stuttgart

The case of Stuttgart differs slightly from
the previous two, as the actors who played
a key mediating role between the Turkish
community and the host society during
the pandemic were not individuals but
organizations, most notably, the German-
Turkish Foruwm and the Turkish-Islamic
Union of Religious Affadrs (DITIB), which
encompasses several associations linked to
local mosques. According to the Managing
Director of the German-Turkish Forum., the
organization was established well before
the outbreak of Covid-19, with the aim of
building bridges between the Turkish and
German segments of the population, not
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as yet another Turkish migrant association,
nor as an umbrella organization for others
Turkish associations, but as a space of genuine
intercultural connection. The core function
of these organizations lies in maintaining
continuous contact and interaction between
the Turkish communities of Stuttgart and
local public institutions, fostering the
production of shared ideas and collaborative
projects capable of generating mutual
learning across groups.

But we notice very strongly how important
these exchanges are with cultural institutions
in Stuttgart, because all of these informal
opportunities for exchange have to be
created, in part, for mutual ideas to arise. And
for this, such encounters are very important
... We are in probably dozens of working
groups on the local level from health planning
to the Haus der Kulturen that is to be created,
where we are in constant exchange with other
local institutions or municipal, offices and
agencies. And the exchange is, in fact, very
important, because we can achieve something
with the projects that we organize and, like
wise, with the capacities and resources that
we have. (Managing Director of German-
Tuarkish Forum in Stuttgart)

The health emergency thus made more
visible the crucial role of such organizations
in promoting practices of dialogue,
exchange, and mutual learning between
the Turkish population and German
society. The pre-existing cooperation
among various local actors appears to have
facilitated a faster and more coordinated
response to the pandemic crisis.

We are living here in a society, we only have
one society here, in which we all live together.
Whether it be ethnical, cultural, religious,
accordingly; plays absolutely no role. We have
one society that we live in and which, we here
must maintain in a peaceful way and in good
cooperation. The stronger the institutional,

contacts, the higher the trust, the quicker a
cooperation is able to succeed. And when
we now have to do job XY together, then
the trust is already there, the hurdles are no
longer there. This makes the work immensely
casier, ... that you know directly in a trustful
cooperation. It is a team work, nothing else
... And there you have this trust, that you
have a blind trust, roughly that the trust is
very big so that you, can work much better
and more qualitatively and faster (Dialogue
representative, DITIB Wiirttemberg)

Discussion

This article aimed to explore the practices
through which migrant-mediators in
London, Milan, and Stuttgart facilitated
processes of mutual learning within their
everyday environments during the Covid-19
pandemic. The findings show that, in
order to cope with the health emergency,
Bangladeshi, Peruvian, and Turkish migrants
mobilized a variety of resources and initiated
resilience practices that took on specific
forms in each local context.

In London, the Covid Champions
sought to bridge institutional gaps by
translating public health information into
language accessible to the Bangladeshi
community and by engaging in concrete
assistance activities to support the most
vulnerable individuals within and beyond
their own community, thus giving tangible
form to the principle of reciprocity. Moreover,
some of them engaged in dialogue with
political authorities to make migrant needs
more visible and to advocate for appropriate
policy responses.

In Milan, Peruvian healthcare
professionals embodied the process of
mutual learning through their continuous
material and psychological support to both
migrants and non-migrants within hospital
settings. They also animated national
solidarity networks by sharing crucial
information and fostering exchange to better
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respond to the health crisis.

In Stuttgart, the German-Turkish Forum
and DITIB strengthened collaborations—
with German public authorities that
had already been initiated prior to the
pandemic—thus enabling mutual learning
to develop primarily at the institutional level
through joint initiatives aimed at addressing
the health emergency.

Across all three cases, the actions
undertaken by migrant mediators during
the pandemic appear to challenge the needs-
based model (Rappaport, 1981), which
portrays migrants as “passive,” vulnerable
subjects in need of help. Instead, they point
toward a perspective that values the proactive
role of certain migrants in promoting
social cohesion within their host societies
(Malacarne, 2021). It is likely that the
“bifocal” condition of these migrants — who
simultaneously navigate their relationships
with both the host context and their
community of origin — enhances their ability
to translate, adapt, and render intelligible
the cultural, linguistic, and behavioural
codes circulating between migrants and
non-migrants, thus fostering reciprocal
learning even during a period of global
crisis (Marini, 2015; Mezzetti et al., 2009;
Mould et al., 2022). Beyond this identity-
related dimension, the linguistic and cultural
mediation skills of migrant-mediators —
which require a continuous commitment
to fostering interaction and exchange
between migrants and non-migrants in
their everyday environments — prove to
be not only essential operational tools for
implementing actions to counter the health
crisis, but also significant symbolic resources
that legitimise these migrants as bearers of
knowledge, agents of mutual learning, and
thus promoters of social cohesion within
Western societies (Mahieu and Caudenberg,
2020; Im and Swan, 2022).

Two critical issues emerging from the
research nonetheless deserve mention in
this section.

The first concerns the temporary and
contingent nature of many of the solidarity,
aid, and mutual learning practices that
arose during the health crisis. As has been
widely discussed, emergency situations
tend to foster collective mobilization
and cooperation that rarely endure once
the shared threat subsides (Mould et al.,
2022; Springer, 2020). This highlights the
need to reflect on how such experiences
of exchange might be made more lasting
and structurally embedded, fostering social
cohesion even in “times of calm.” In an era
in which intercultural relations constitute
a defining dimension of Western societies,
promoting spaces of mutual learning should
become a priority for public institutions and
civil society organizations, not merely as
an emergency response, but as an ordinary
strategy for integration and social inclusion.

A second critical issue concerns the
reaffirmation, during the pandemic, of both
the centrality and the limitations of the
national community. The crisis revealed the
persistence of deep asymmetries (Mishra,
2021) in access to healthcare, remote
education, information, and social protection
between citizens, regular migrants, and
those with irregular status (Caselli et al.,
2024). The latter — already more exposed
to marginalization and social exclusion
under ordinary conditions — experienced
heightened vulnerability during the health
crisis (O’Reilly-de Brun et al., 2016; Potter
etal.,, 2020). Addressing the needs of these
categories of migrants requires a serious
commitment from Western governments
and public institutions to ensure broad access
to social protection services, streamline
the bureaucratic procedures associated
with reception systems, and promote
reintegration pathways based on dialogue
and exchange between migrants and non-
migrants, so that all individuals may fully
become agents of mutual learning within
their contexts of action.
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Concluding remarks

The research presented in this article
confirms the Janus-faced character of the
modern state: on the one hand, a liberal-
democratic state committed to the promotion
of universal human rights and global
mobility; on the other, a nation-state that
tends to reproduce particularistic logics and
forms of social exclusion (Caselli et al., 2024;
Joppke, 2004: 452). The contradictions and
structural weaknesses of Western systems,
which became even more evident during
the pandemic, have nonetheless contributed
to the emergence of new forms of social
cohesion. Within this context, migrant
mediators in London, Milan, and Stuttgart
have emerged as key actors of mutual learning
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Kur historia kthehet né histeri:
Projekti “Shkupi 2014”
né dritén e njé monografie

Enis Sulstarova

Rreth monografisé

Pushteti, identiteti dhe hapésiva.
Njé studim sociologyik-politologyik
mbi “Projeketin Shlkupi 2014
Botim 1 “Logos-A”

Me autor
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Shkup, Magedoni e Veriut

Fitues 1 Cmimit té Ekselencés (Award for
Excellence in Research & Practice) akorduar
nga Komisioni i Vlerésimit té Kontributeve
Akademike (Shqipéri, Kosové, Magedoni e
Veriut, Mal i Zi dhe Diaspor¢)

Historia né histeri

Projekti “Shkupi 2014” ka térhequr
vémendjen e shumé studiuesve pér shkak se
te ai arkitektura dhe urbanistika ndérthuren
me politikén, identitetet kolektive, kujtesén
historike, marrédhéniet ndéretnike e deri te
marrédhéniet ndérkombétare. Kéta elementé
1 ka mbajtur parasysh studiuesi Murat Aliu né
monografin€ Pushteti, identiteti dbe hapésira,

Njé studim sociologijik-policologjik mbi projektin

q¢ bazohet te njé teze doktorate e mbrojtur
prané Departamentit t€ Shkencave Politike
dhe Marrédhénieve Ndérkombétare t&é
Universitetit t€ Stambollit. Aliu argumenton
se pas rikonceptimit ¢ hapésirés urbane t&
qendrés s¢ Shkupit, pas ngritjes s¢ shtatoreve
dhe veprave monumentale té stérmédha
brenda njé hapésire t€ ngushté dhe pas
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ndryshimit té fasadave t€ ndértesave publike
dhe ngritjes s¢ ndértesave té reja né zonén
gendrore té kryeqytetit t&¢ Maqedonisé sé¢
Veriut, géndron njé pérpjekje e mirémenduar
e partis¢ nacionaliste né pushtet, VRMO-
DPMNE, t€ drejtuar nga kryeministri Nikola
Gruevksi, pér té ripércaktuar vizualisht
identitetin kombétar t€ sllavéve magedonas
dhe pér té kundérshtuar tezat rivale mbi
zanafillat etnike t€ kombit. Gjithashtu,
Aliu né librin e tij tregon se kompleksi 1
ndértesave, pérmendoreve, e dekoreve qé
deklaraté politike drejtuar opozités politike
maqedonase, shqiptaréve té Maqgedonisé sé
Veriut dhe shteteve fqinje (n€ radhé té paré
Greqisé dhe Bullgaris¢) se maqedonasit nuk
heqin doré nga identiteti 1 tyre kombétar pér
shkak t€é presionit t& huaj.

Mua personalisht, pas vizitave né gendér
té qytetit t€¢ dominuar nga pérmendorja e
Aleksandrit t¢ Madh, por sidomos pas leximit
t€ librit t€ Aliut, mé éshté krijuar pérshtypja
se kemi té b&ymé kthimin e historisé né
histeri. Fjalori i gjuhés shqipe fjalén “histeri”
e shpjegon si sémundje nervore te njerézit
e ndjeshém qé shoqérohet me turbullim
té gjendjes shpirtérore dhe q¢ mund té
shoqérohet me britma e me t€ qeshura; si
inat e térbim 1 papérmbajtur; si veprimtari
¢ ethshme né njé fushé té caktuar té jetés
shogérore etj. Kemi té b&jmé me njé histeri
politike, sepse pjesa mé e madhe e projektit
“Shkupi 2014 undértua né ményré té ethshme
brenda pak viteve, me njé kémbéngulje dhe
inat t€ papérmbajtur pérkundér kritikave
dhe kérkesave té arsyeshme pér té respektuar
trashégiminé urbanistike dhe artitekturore t&
qendrés s¢ Shkupit, dhe sepse projekti i ngjan
nj¢ klithme t€ forté identitare, q¢ buron prej
ndjeshmérisé e qé elitat sllavo-maqedonase
tregojné ndaj vénies né dyshim té lashtésisé
s¢ kombit dhe emértimit t& shtetit. Sa pér
ilustrim, né f. 382 t€ librit t&€ Aliut lexojmé
se Valentina Bozhinovska, ish-drejtoresha e
Komisionit pér Marrédhénie mes Bashkésive
dhe Grupeve Fetare, paska théné né vitin 2010

se skulpturat né shesh jané njé z¢€ 1 fuqishém
(lexo: britmé apo piskamé) i Magedonisé
para gjithé botés. Por le t€ flasim sé pari
pér monografiné e Aliut e mé pas pér rolin
e saj né diskutimet shkencore e publike pér
ndérthurjen midis hapésirés, identitetit e
hapésirés.

Pushteti, identiteti
dhe qyteti i Shkupit

NE té gjitha kulturat dhe qytetérimet qyteti
ka gené imazhi i identiteteve kolektive dhe i
pushtetit. Sidomos gendra e qytetit ka qené
hapésira e dominuar nga ndértesat qeveritare
dhe ato fetare, q¢ u pércillnin masave njé
peérkatési té caktuar politike e kulturore. Kur
binte qyteti, ai binte bashké me zotat e tij.
Si¢ e tregon Aliu, duke u bazuar né autoré si
Fuko [Foucault], Kastels [ Castells|, Bauman
etj., pushteti né kohét moderne pérpiqet
q¢ té depértojé né vetédijen njerézore dhe
t¢ disiplinojé sjelljet e qytetaréve. Né kété
aspekt, modelimi i hapésirés, sipas njé
koncepti paraprak identitar, éshté pjesé e
ushtrimit t€ pushtetit modern. Qyteti &shté
edhe njé hapésiré shoqgérore dhe kulturore,
si¢ kané véné né dukje sociologét urbané si
Mamfordi [Mumford], Soja, Harvi [Harvey],
Dé Serto [ De Certeau] etj., t€ cilét autori i ka
pérfshiré né kapitullin e paré & studimit té tij.

Njé specifiké e modernitetit éshté
identiteti kombétar, lindja dhe shndérrimi
1 t€ cilit n€ shekujt e fundit ka gené objekt
i studimit t€ autoréve si Giddens, A. D.
Smith, Hobsbaum [Hobsbawm|, Anderson
etj. Aliu ndalet te koncepti i “traditave t&
shpikura” me ané té t€ cilit Hobsbaumi ka
shpjeguar dhe pérhapjen e monumenteve
né kryeqytetet evropiane dhe tjetérkund
né fund t€ shek. XIX dhe né fillim té shek.
XX, pér té pérgjellé vizualisht madhéshtiné
dhe historiné kombétare. Me fjalé t€ tjera,
tradita kombétare shpiket apo tregohet nga
pushteti politik edhe me ané té strukturimit
té hapésiré urbane, népérmjet ndértimit
té muzeve, ngritjes s¢ pérmendoreve pér
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heron;jté e kombit dhe t&€ monumenteve qé
pérkujtojné ngjarje apo epoka té caktuara
historike. Aliu shkruan se “qyteti éshté
njé gjuhé, njé diskurs. Ai komunikon
vazhdimisht me banorét e vet, njerézit flasin
pér qytetin né t€ cilin jetojné” (f. 93). Prej
késaj del se njé qytet me shenja té kombit
pérgjell ligjérimin nacionalist te qytetarét,
dhe qgytetarét flasin pér kombin duke jetuar,
punuar, ndérvepruar né hapésirén urbane.

Kapitulli i dyté i studimit t&é Aliut i
kushtohet formimit t€ identitetit kombétar
te sllavét e Maqedonisé s¢ Veriut, q¢ nga
lindja e “¢éshtjes s¢ Magedonisé” né Ballkanin
osman té shek. XIX e deri né ditét tona.
Né kuadér té reformimit t€ Perandorisé
Osmane prej trysnis€ s¢ fuqive evropiane dhe
té pretendimeve té shteteve ballkanike pér
territoret osmane, nisi dhe “zgjimi kombétar”
1 sllavéve qé jetonin né hapésirén gjeografike
q¢€ njihej si “Magedoni”. Kjo ishte njé hapésiré
etnikisht e pérzier, me sllavé, shqiptaré,
greke, turq, vllehé etj. Lévizjes kombétare t&
maqedonasve sllavé iu desh t€ pércaktohej
né lidhje me identitetit kombétar pérballé
pretendimeve serbe, bullgare dhe greke.
Sidomos marrédhénia midis maqedonasve
(sllavé) dhe bullgaréve mbeti njé tension
i pérhershém brenda lévizjes pér pavarési
deri né pushtimin e Magedonisé s¢ sotme t&
Veriut nga Serbia gjaté luftérave ballkanike.
Pas Luftés s¢ Dyté Botérore, magedonasve
iu njoh e drejta e shtetit t€ tyre, me kushtin e
ndjekjes sé linjés s¢ imponuar nga Beogradi,
q¢ do té thoshte largim prej identitetit bullgar,
“véllazérim” me serbét dhe popujt e tjeré
sllavé t€ Jugosllavisé, dominim mbi shqiptarét
dhe me misionin e bashkimit t€ maqedonasve
pértej kufirit. Etnogjeneza ¢ maqgedonasve
u pércaktua te fiset sllave té vendosura né
kété territor dhe te shteti 1 car Samuelit né
kapércyell t€ shek. X-XI.

Pjesa gendrore e librit pérbéhet nga
kapitujt tre dhe katér, ku analizohet projekti
“Shkupi 2014 prej disa kéndvéshtrimeve
teorike dhe né kontekstin e pérplasjeve
politike dhe ideologjike né Republikén

e pavarur té Maqedonisé s¢ Veriut. Pa
shtréngesat e Jugosllavisé, politikanét
dhe historianét maqedonas té lidhur me
partiné VRMO-DPMNE kérkuan té
lidhin kombin modern me maqgedonasit e
lashtésisé. Kalorésit ceremonialé qé mé paré
visheshin me uniformat e revolucionaréve
kundérosmané, tani vishen si ushtaré
té Aleksandrit té Madh. Paralel me
“antikuizimin” e kombit té tyre, pati orvajtje
nga historiané maqedonas pér t'1 konsideruar
shqiptarét si bujtés té voné né Magedoni. N&é
kété kuadér, né vitin 2010, kur né pushtet
ishte VRMO-DPMNE-ja, nisi projekti
“Shkupi 2014” pér riorganizimin e hapésirés
qendrore t€ kryeqytetit. Pérveg pajisjes sé
fasadave té€ ndértesave me dekore t€ stileve
barok e neoklasik, jané ngritur statuja e
buste pér Aleksandrin ¢ Madh, prindérit
e tij Filip dhe Olimpia, perandorin roman
Justinian, car Samuelin, mbretér e shenjtoré
sllavé t€ mesjetés, revolucionaré t¢ VRMO-
s€, viktima t€ regjimit komunist, si dhe
pérmendorja e Mbrojtésve t&¢ Magedonisé,
kushtuar policéve dhe ushtaréve té
réné né vitin 2001 gjaté luftés kundér
Ushtrisé Clirimtare Kombétare. Ndérkagq,
pala shqiptare éshté “kompensuar” me
monumentin ¢ Skénderbeut dhe me
pérmendoret pér Pjetér Bogdanin, Josif
Bagerin dhe Nexhat Agollin (f. 267-268).
NEé térésin e tij, projekti “Shkupi 2014,
sipas Aliut, “duhet paré si njé trup brenda t&
cilit kalon dhe materializohet njé tekst dhe
rréfim lidhur me origjinén e lashté antike
dhe vazhdimésiné e pandérpreré historike
t€ kombit maqgedonas qé arrin deri né ditét
e sotme” (f. 271). Qeveria nacionaliste e
VRMO-DPMNE-sé me ané t€ tij donte t&
zhbénte “vonesén” e rilindjes kulturore e
kombétare té kombit maqgedonas (f. 269)
dhe “mohimin shekullor” qé gjoja 1 béhet
kombit maqgedonas (f. 296).

Te kapitujt tre dhe katér, autori ka
pérmbledhur edhe kritikat q€ 1 jané béré
projektit, ndér té cilat mé t€ réndésishmet mé
duken se jané tre. S¢ pari, projekti mbulon
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shtresat historike osmane dhe socialiste t&
Shkupit, duke imponuar njé shtresé kigi qé
i shtohet dhunshém dhe pa kriter qytetit.
Pazari osman éshté spostuar prej bregut té
Vardarit, lidhja organike me qendrén éshté
ndérpreré dhe pamja e tij éshté mbuluar
me ndértesa t€ reja. Ndértesat e ndértuara
pas térmetit, q¢ pér kohén mbaheshin si
moderniste, u éhté véné pérsipér njé fasadé
neoklasike, si pér t€¢ mbuluar “shémtiné”
socialiste. Mirépo, pér ironi, stili arkitekturor
neoklasik ka gené 1 pranishém né Shkup né
ndértesat publike q¢ u ndértuan né vitet
1920-1930 nga Mbretéria Jugosllave, kohé
kur prej elités serbe Magedonia quhej “Serbia
¢ Jugut”. Mirépo, fakti q¢ Jugosllavia ka
luajtur njé rol té réndésishém né pércaktimin
¢ identitetit maqedonas (si i ndaré prej
atij bullgar), né pércaktimin e Shkupit si
kryeqytet t€ njé kombi dhe né rindértimin e
tij modern pas térmetit shkatérrimtar t€ vitit
1963, fshihet ose minimizohet né€ librat e
historis¢ qé shkruhen né Maqedoniné e Veriut
dhe né diskutimet publike.

Sé dyti, ai éshté njé pérpjekje politike
pér té pérvetésuar Shkupin vetém pér
magqedonasit, duke ndaré dhe “larguar” prej
qendrés sé qytetit lagjet e populluara kryesisht
nga shqiptarét. Aliu e intrepreton até si njé
lloj hakmarrjeje e VRMO-DPMNE-s¢ ndaj
Marréveshjes sé¢ Ohrit té vitit 2001. Né vend
q¢ gendra e kryeqytetit té simbolizonte
mjedisin ku takohen e bashkéveprojné
kombet dhe etnité e Maqedonisé sé¢ Veriut,
si¢ 1 takon njé shteti shumetnik, ajo kthehet
né proné ekskluzive e njérit prej tyre. Duke
huazuar terminologjiné e studiuesve té
nacionalizmit, si Smith, Kolsto dhe Shépflin
[Schopflin], Aliu shénon se projekti “Shkupi
2014” shkruan mbi hapésirén urbane etno-
historiné dhe mitet ¢ maqedonasve (f.
328, 342-344). Si kundérpérgjigje, edhe
shqiptarét né hapésirat urbane ku jané
shumicé “shkruajné” mitet e tyre kombétare.
Sheshin Skénderbej né anén e majté té
Vardarit, Aliun e quan kundér-hapésiré
shqiptare, pérballé “Shkupit 2014”.

Sé treti, “Shkupi 2014” éshté konceptuar
si projekti arkitekturor dhe urbanistik qé do
t'u kthejé magedonasve identitetin evropian,
q¢ supozohet t€ keté gené i mohuar nga
shekujt e sundimit osman dhe nga socializmi
jugosllav. Stilet barok e neoklasik t€ dekorit
t€ ndértesave jané njé pérpjekje pér t1 ikur
gjeografisé, njé lloj arratisjeje nga Orienti
¢ Ballkani dhe njé vendosje imagjinare
e gendrés sé¢ Shkupit diku né Evropén
Qendrore (f. 387). Rrjedhimisht, shqiptarét
pérjashtohen vizualisht prej qendrés edhe
sepse ata jané¢ myslimané. Aliu shkruan se
shqiptarét dhe né pérgjithési myslimanét “e
kuptojné sakté se krijuesit e ‘Shkupit 2014’
po u thoné atyre se ata, si muslimané, jané
nga joeuropianét, se nuk mund té jené
qytetaré t€ vérteté té Shkupit europian”
(f. 389). Qendra e Shkupit qartazi pérgon
orientalizém/kolonializém (Said) dhe
ballkanizém (Todorova).

NE faqet e fundit € librit autori bén njé
pérmbledhje e proceseve té marrédhénieve
t€ Maqedonisé s¢ Veriut me fqinjét, t€ cilat
do té ndikojné né ményrén sesi maqedonasit
do té rishkruajné etnohistoriné e tyre.
Né Marréveshjen e Prespés me Greqiné
cilésohet se populli magedonas éshté me
prejardhje sllave, se trashégimia kulturore
¢ maqgedonasve té lashtésisé Eshté pjesé e
qytetérimit helen. Negociatat qé vijojné
midis Maqedonisé s¢ Veriut dhe Bullgarisé
do té prekin edhe karakterizimin etnik/
kombétar t€ disa figurave historike qé 1 kané
pérmendoret né Shkup. Mbetet pér t'u paré
nése rishikimi 1 historisé s¢ maqedonasve,
sipas kérkesave t&€ Greqisé dhe Bullgarisé,
do t€ pranohet nga VRMO-DPMNE-ja qé
ka ardhur sérish né pushtet dhe nése do t&
keté ndryshime né projektin “Shkupi 2014”.

Shkup, Tirané et;j.

Pér sa i pérket aspektit shkencor, libri
1 Aliut ka marré vlerésimin maksimal
kur éshté paraqitur si tezé doktorate né
Universitetin e Stambollit. Prandaj, né
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vijim do t€ ndérmarr disa reflektime pér
rolin e librit né diskutimet shkencore dhe
publike, jo vetém pér Shkupin, por edhe
pér kryeqytetet e tjera ballkanike gjaté kétij
shekulli. Libri Pushteti, identiteti dhe hapésira
do lexuar pérkrah studimeve té tjera q¢ jané
marré me t€ njéjtén temé dhe ai shérben si
bazé teorike pér hulumtime t€ métejshme.
Qasjet teorike g€ gjenden né té shérbejné
edhe pér t€ orientuar studiuesit né studimin
1 pushtetit, identitetit dhe hapésirés pértej
qytetit t& Shkupit. Ligjérimet e ndryshme
nacionaliste t& magedonasve dhe shqiptaréve
jané té pranishme né organizimin e shesheve
té qyteteve dhe fshatrave t&€ Maqedonisé sé
Veriut, né pérmendoret e ngritura dhe né
shenjat e tjera té “vendeve té kujtesés” (p.sh.
varrezat ¢ déshmoréve). Shpeshheré kéto
ndérhyrje né hapésirén publike jané pérgjigje
t€ njérés palé ndaj palés tjetér.

Nga kéndvéshtrimi i shqiptaréve, por
edhe 1 pakicave etnike t&é Maqedonisé sé
Veriut, mund té ndérmerren studime té
métejshme, se si organizimi i hapésirés
urbane dhe 1 arkitekturés né kohén e
Jugosllavisé dhe né kohén toné éshté
pérpjekur té mohojé historiné, kujtesén
dhe trashégiminé kulturore shumetnike né
Shkup dhe qytete t& tjeré. Specifikisht pér
Shkupin, libri 1 Aliut mua mé dérgoi te
rishfletimi i albumit fotografik dhe eseistik
Shkupi me autor Kim Mehmetin, i botuar
nga shtépia botuese Logos-A né vitin 2011,
ndérsa po vijonte zbatimi 1 projektit “Shkupi
2014”. Mehmeti véren me t€ drejté se si ka
qené Shkupi dikur, ashtu ka gené Magedonia
dhe si éhté sot Shkupi, po ashtu éshté
Magedonia e Veriut. Kjo do t€ thoté se,
nén pérvetésimin nacionalist ¢ pérfagéson
projekti “Shkupi 20147, “e kaluara shqiptare
e Shkupit do t&é béhet edhe mé largét se qé
éshté tani”, ndérsa e tashmja do té jeté pre
e moszhvillimit dhe népérkémbjes, si¢ jané

sot lagjet e Shkupit t&€ mbipopulluara nga
shqiptarét (f. 31-34). Nuk éshté aspak ¢udi
qé pér Shkupin kané shkruar mé sé¢ paku
veté banorét e vjetér t€ tij, shqiptarét, sepse
arsyeja, thoté Mehmeti, duhet kérkuar te
“fakti se atyre kurré nuk u éshté léné kohé
q¢ t€ merren me t€ kaluarén e vet, mbase pse
ata éshté dashur gjithmoné t'1 pérkushtohen
betejés pér ta shpétuar té sotmen e tyre” (po
aty, f. 42). Pér mbijetesén né té sotmen flet
edhe “Saga ballkanike” e romaneve té Luan
Starovés, né qgendér té sé cilés éshté njé
familje shqiptare ¢ tallazet historike e kané
shpérngulur nga bregu i1 Ohrit te njé¢ nga
lagjet ¢ Shkupit. Murat Aliu, duke u marré
me ndryshimet né qendrén e Shkupit nuk
¢sht€ ndalur shumé te gjendja e mjerueshme
urbanistike e pjesés s¢ qytetit ku banojné
mé s¢ shumti shqiptarét dhe jomaqedonas
t€ tjer€ (p.sh. lagja Gazi Baba), si pasojé e
neglizhendés nga pushteti shtetéror, aq sa
ajo né studime sociologjike konsiderohet
si geto.!

Pér sa 1 pérket planit krahasimor,
rasti 1 projektit “Shkup 2014” shérben pér
hulumtimin e ndryshimeve arkitekturore
dhe urbanistike né kryeqytetet ¢ Evropén
Juglindore dhe mé& tutje né Evropén
Lindore, nén efektet e kundérkomunizmit,
nacionalizmit dhe neoliberalizmit. Projekti
“Shkupi 2014” mund té krahasohet me
até qé po 1 ndodh sot Tiranés. Edhe né
Tirané, kompleksi i ndértimeve né Sheshin
“Skénderbej” dhe pérgjaté Shétitores
“Déshmorét e Kombit” mban gjurmét
¢ pushteteve té ndryshém, atij osman,
mbretérisé s¢ Zogut, diktaturés komuniste,
ndérsa kullat e betonta q¢ jané ndértuar dhe
po ndértohen pérreth e sipér ndértesave té
kompleksit jané déshmi e kohés soné. Statuja
¢ Skénderbeut ka zéné vendin e statujés
s¢ Stalinit, e cila e spostua né shétitore
pérballé asaj s¢ Leninit. Sheshi ka pasur edhe

! Shih p.sh. artikullin nga Ali Pajaziti dhe Muhamed Jashari, “The Slum and Urbanization Challenges:
The Case of Gazi Baba”.https://www.academia.edu/11616746/The_Slum_and_Urbanization_Challeng-

es_The Case of Gazi Baba



¢118 ¢

Libra & Autoré

statujén e Enver Hoxhés, pérmbysja e sé
cilés né vitin 1991 éshté simboli kryesor 1
rénies s¢ komunizmit né Shqipéri. Sikurse
ka ndodhur né Shkup, edhe né qendér
té Tiranés ka pasur njé bum ndértimi,
motivi kryesor i té cilit ka qené pasurimi i
shpejté 1 mbajtésve té pushtetit, klientéve
oligarké dhe pastrimi i parave. Ish-kryetari
1 Bashkisé sé Tiranés dhe kryeministri 1
tanishém, Edi Rama, ¢ ka konsideruar
Tiranén gendrore si njé skené urbane ku
projektohet pushteti i tij personal.
Ndérsa trashégimia historike dhe
kujtesa kolektive shkatérrohen pérdité né
Tirané (p.sh. Teatri Kombétar), kemi tek-tuk
disa shenja t€ nacionalizmit ki¢ né fasadat e
reja, € synojné t€ mbulojné disi vrazhdésiné
¢ kullave shumékatéshe qé kané zéné té
gjithé hapésirat e lira midis ndértesave
historike, ose u jané mbivendosur kétyre
té fundit. Kulla e ndértuar mbi stadium
mban ngjyrat kuq e zi, t€ kombinuara me
nuanca ngjyré vjollcé, kjo e fundit shenjé
dalluese e shndérrimit t&é Partisé Socialiste
(dikur me stemé té kuqe, pastaj rozé e
tani ngjyré vjollcé) né parti neoliberale.
Kulla e ndértuar mbi terrenin e njé parku
t€ lojérave pér fémijé ka né fasadé hartén e
Republikés s¢ Shqipérisé, ndérsa kulla qé po

ndértohet né krah t€ Hotelit Internacional
do té keté né pjesén e sipérme trajtén e
kokés s¢ Skénderbeut me pérkrenare. Kéto
fasada duken si maska q€é nuk arrijné ta
tshehin shémtiné dhe dhunén sistemike
t€ autokracisé né pushtet. Paradoksi éshté
q¢ kéto fasada jané projektuar nga studio
arkitekturore peréndimore té piketuara
personalisht nga kryeministri Rama. Kéto
shenja kombétare na tregojné se edhe pse
nacionalizmi ballkanik, “perceptohet shpesh
si shénues 1 ‘prapambetjes’... nga ana tjetér
veté kjo prapambetje vjen e béhet ekzotike,
kur interpretohet tani me ironi ose humor
nga arkitekté t€ shquar peréndimoré, si¢
thot" arkitektja Dorina Pllumbi n* “Fasada
urbane, nuanca politike” (Revista “Studime
pér artin”, nr. 22, 2023: 56).

Me sa jam né dijeni, Tiranés i mungon
njé monografi si kjo e Murat Aliut mbi
lidhjen pushtet, identitet dhe hapésiré, qé
do té duhej shkruar nga kéndvéshtrimi i
shkencave politike e shogérore pér té rrokur
shndérrimin urbanistik e arkitekturor qé po
i ndodh kryeqytetit. Prandaj, duke pérgézuar
autorin pér veprén e tij dhe duke i uruar
punime t€ tjera shkencore, gjithashtu shpreh
déshirén qé t€ kemi studiues té tjeré q¢ do té
ecin né rrugén q¢ ai ka hapur me kété libér.
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Revista “Studime Sociale” [Social Studies| botohet pa ndérprerje nga viti 1998. Ajo éshté
certifikuar si revisté shkencore nga KVTA/MAS me vendim Nr. 170, daté 20. 12. 2010. Ajo,
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Kérkimit Shkencor té Italis¢ (MIUR) me vendim Nr. 298, daté 21 dhjetor 2021.
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ISSN 2309-3455 (print) dhe ISSN 2309-3471 (online). Artikujt mund t€ botohen né shqip
ose anglisht.
Parimi baz€ i botimit &shté rigoroziteti shkencor. Cdo artikull i nénshtrohet njé recensionimi té
verbér (blind review). Ai u jepet pér recension studiuesve té fushave ku bén pjesé studimi dhe
artikulli botohet nése recensat jané pozitive. Pra, detyra e pérzgjedhyjes sé€ artikujve shkencoré éshté
kompetencé ekskluzive e recensentéve anonimé. Kostoja e revistés pérballohet nga kontribuuesit
sipas véllimit t€ ¢do artikulli. Nése ndonjé numér, apo artikull 1 veganté i revistés, financohen
nga ndonjé subjekt (individ apo institucion) mund t€ béhet shénimi pérkatés.
Cdo artikull duhet € jeté né pérputhje me standardet gjuhésore. Artikujt duhet t€ dérgohet né
word, me kété strukturé:

(1) titulli, deri né 15 fjalé;

(2) autori/autorét (emri mbiemri); institucioni ku &hté/jané; adresat elektronike — pér

¢donjérin prej tyre;

(3) t€ dhéna pér autorin/autorét, si tekst rreth 50 fjalé;
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(5) teksti, si rregull me 8-10 faqe kompjuterike, me nga 2200 karaktere (no space);

(6) Referencat e plota, t€ listuara né fund t€ tekstit sipas rendit alfabetik t&¢ mbiemrave t&

autoréve, ose institucioneve q¢ kané autorésing;

(7) abstract né anglisht (varianti anglisht 1 pérmbledhjes).
Artikulli mund té shogérohet me shénime né fund t€ fages (footnotes). Por pérparési né
pérzgjedhjen pér botim kané artikujt me referenca sipas sistemit t€ Harvardit (referenca té
shkurtuara pérgjaté tekstit dhe lista me referenca t€ plota né fund té tij, sipas rendit alfabetik
t&€ mbiemrave t€ autoréve).
Referencat duhet t€ pérbéjné pesé elemente, g€ jané:
a. Referencat e librave: 1. autori/ose autorét; 2. viti 1 botimit; 3. titulli i librit (né kursiv); 4.
qyteti/vendi ku éshté botuar; 5. botuesi (pér shembull: Merton, Robert. 1968. Social Theory
and Social Structure. New York: Free Press).
b. Referencat e artikujve nga revistat shkencore, ose pérmbledhjet: 1. autori/autorét; 2. viti 1
botimit; 3. titulli 1 artikullit (né thonjéza); 4. titulli 1 revistés/pérmbledhjes ku éshté botuar (né
kursiv); 5. véllimi, numri dhe faget (p.sh.: Buss, Loreta. 2010. “Childhood in Sociology and
Society; The US Perspective”, Currant Sociology, Vol. 58, No. 2, pp. 355-350).
Referencat e shkurtuara népér tekst, vendosen:
pér njé autor: Weber (1998); (Weber, 1998: 156); ose Weber (1998: 156);
pér dy dhe tre autoré: (Lazesfeld & Berelson, 1990) e (Olzak, Shanahan & West, 1986);
pér mé shumé se tre autoré: (Larsen ed al., 1989);
pér serité e referencave (Blau, 1980; Kadare, 1995; Ugi, 2003; Péllumbi, 2004; Omari, 1999).
NE qofté se pér t€ njéjtin autor ka mé shumé se njé referencé né € njéjtin vit, atéheré shénohet,
p-sh.: 2011a, 2011b.



